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Abstract. This phenomenological study explores the multidimensional
digital learning experiences of students at Camarines Sur Polytechnic
Colleges, Philippines, during the transition to remote learning prompted
by the COVID-19 pandemic. While numerous studies have examined
online learning, there remains a gap in understanding how students in
resource-constrained, multilingual contexts cope with digital education,
particularly in provincial state colleges. Conducted during the academic
year 2022-2023, this study aimed to (1) decipher how students coped with
the digital divide and diverse learning styles and (2) understand the
strategies they employed in adapting to educational shifts. Using a
qualitative phenomenological approach, purposive sampling was
employed to select college students who had undergone prolonged
digital learning. Data were gathered through in-depth interviews. Four
key themes emerged: Adaptation and Resilience in Digital
Learning, Digital Divide and Access Challenges, Social Interaction and
Community Building, and Enhanced Understanding Through
Multilingual Approaches. Findings revealed that despite technological
limitations, students demonstrated resilience and proactive learning
attitudes. However, access to digital tools and stable connectivity posed
significant barriers. The study also highlighted the role of virtual social
interactions in fostering community and the effectiveness of multilingual
approaches in promoting inclusivity and cultural relevance. The study
addresses a crucial gap by bringing to light the lived experiences of
digitally marginalized students in multilingual communities. It
recommends that educators and policymakers promote equitable digital
access, strengthen digital literacy programs, and adopt linguistically and
culturally responsive teaching strategies to create an inclusive,
interactive, and equitable borderless learning environment.
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1. Introduction

Today, education is undergoing a significant transformation driven by rapid
technological advancements and the growing global accessibility of information.
This convergence has introduced the concept of the borderless classroom, wherein
traditional barriers dissolve, allowing students to access educational resources
regardless of time, location, or physical presence (Anderson & Dron, 2011).
However, this shift toward digital learning environments was accelerated under
chaotic circumstances, particularly during the COVID-19 pandemic, which
disrupted educational systems worldwide. Hodges et al. (2020) argue that such
global disruptions have highlighted the urgent need to understand students’
learning experiences better and how they adapt to change. While digital education
opens new opportunities, it also presents substantial challenges, including
unequal access to technology and the need to accommodate diverse learning
styles. Barbour (2013) emphasizes that understanding these complexities is
essential for developing inclusive pedagogical practices and equitable education
policies.

This study is grounded in established theoretical models that help frame the
nature of online learning. Garrison et al.’s (2000) Community of Inquiry model
outlines the core elements of digital education: cognitive presence, social
presence, and teaching presence. Complementing this, the works of Bates et al.
(2016) and Ally (2004) provide insights into the philosophical and instructional
foundations of online learning, helping educators and researchers better
understand student experiences in the virtual environment. In addition, this study
highlights the relevance of multilingual education, which refers to the use of two
or more languages as mediums of instruction or support within educational
settings. In the borderless classroom, multilingual approaches promote
inclusivity, affirm cultural identities, and bridge language gaps that may hinder
comprehension and participation, especially in linguistically diverse regions like
the Philippines.This research aims to examine the lived experiences of students in
borderless classrooms to gain deeper insights into their realities. Specifically, the
study seeks to explore how students cope with the digital divide and diverse
learning styles and to determine the strategies they use in adapting to the abrupt
shifts in education delivery brought about by the pandemic. In line with these
objectives, the study is guided by two central research questions: How do students
experience and cope with the digital divide in a borderless classroom
environment? What learning strategies do students adopt to manage various
learning styles and sudden educational transitions?

The research was conducted among students at Camarines Sur Polytechnic
Colleges who experienced the shift to remote and flexible learning during the
COVID-19 outbreak. It is important to note that the study does not attempt to
address all factors influencing digital learning but focuses on the main challenges
and coping mechanisms expressed by the participants. Additionally, because this
is a qualitative study, it does not involve quantitative metrics of academic
performance, and therefore, the results cannot be generalized to all contexts.
Instead, it provides rich, contextualized insights into students’ subjective
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experiences, contributing a much-needed qualitative perspective to a field largely
dominated by quantitative research (Jaggars & Bailey, 2010).

To achieve this, the study employs a phenomenological approach, a qualitative
research design that focuses on capturing and interpreting the lived experiences
of individuals. In this context, phenomenology allows the researcher to
understand how students perceive, interpret, and assign meaning to their
experiences in the borderless classroom (Garrison et al., 2000). One of the major
concerns surrounding borderless classrooms is the risk of social disconnection.
Unlike traditional classrooms, where social bonds and a sense of belonging
emerge naturally, the virtual classroom requires intentional efforts to foster
community and engagement. The issue of the digital divide also remains a
persistent barrier. As Zhao and Frank (2003) note, students from economically
disadvantaged backgrounds are less likely to have access to the necessary devices,
internet connectivity, and digital tools required for effective participation in
online education. Furthermore, students exhibit varied learning preferences and
cognitive styles, which must be accommodated in digital settings.

In response to these challenges, students in borderless classrooms develop and
employ diverse strategies to succeed. Technological adaptability allows them to
navigate various platforms and tools. At the same time, self-regulation skills such
as time management, goal setting, and progress monitoring play a crucial role in
improving learning outcomes (Jaggars & Bailey, 2010). Collaborative learning also
emerges as a vital element, as group tasks and peer interaction help minimize
feelings of isolation and enhance engagement (Palloff & Pratt, 2013). As the digital
learning landscape continues to evolve, the ability to thrive in such environments
becomes an essential skill for learners. This study, through a multiple-case
qualitative design, provides insights into the ways students manage, adapt, and
grow within the context of a borderless classroom.

Ultimately, this research contributes to the expanding field of online learning by
illuminating the resilience and adaptability of students as they navigate digital
education. The findings are expected to inform educators, instructional designers,
and policymakers in crafting pedagogical strategies that promote equitable digital
access, support diverse learning needs, and ensure meaningful participation for
all learners. In doing so, this study envisions a future where no student is left
behind, regardless of background, circumstance, or setting.

2. Literature Review

The rapid advancements in technology and the forces of globalization have
significantly transformed the educational landscape, giving rise to the concept of
the borderless classroom. This virtual learning environment allows students to
access educational resources and engage in learning without physical boundaries,
a shift that became particularly crucial during disruptions like the COVID-19
pandemic. This literature review examines various facets of borderless classroom
learning, focusing on the challenges faced by learners, adaptive strategies
employed, and the theoretical foundations that underpin these educational
transformations.
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Challenges within the borderless classroom are multifaceted, encompassing
issues such as the digital divide, social segregation, and the diversity of learning
styles and needs. Zhao (2003) underscores how the digital divide, exacerbated
during crises, hinders equal access to technology and educational resources.
Additionally, the absence of face-to-face interaction in virtual classrooms
necessitates deliberate efforts to foster social presence, as highlighted by Garrison
and Archer (2000). The diversity in learning preferences calls for innovative and
inclusive pedagogical approaches to ensure that all students can effectively
participate in the education process (Palloff & Pratt, 2013). Moreover, Erstad and
Silseth (2023) underscore that boundaries —both digital and social —continue to
shape learning in virtual spaces. Their study stresses the importance of
understanding how digital technologies alter learning contexts and demand new
conceptualizations of boundaries in education.

To navigate the challenges of the borderless classroom, students adopt various
adaptive strategies. Siemens and Tittenberger (2009) emphasize the importance of
technological adaptability for successfully navigating digital platforms. Jaggars
and Bailey (2010) argue that self-regulated learning skills, such as time
management and goal setting, are crucial for academic success in online
environments. Moreover, collaborative learning, as suggested by Palloff and Pratt
(2013), helps build a sense of community, which can mitigate the isolation often
associated with online education. Fallin (2023) provides a comprehensive analysis
of how the Learning Development (LD) community in higher education adapted
to the challenges posed by the pandemic, emphasizing the long-term redesign of
courses and the value of reflective practice. In addition, Hamid et al. (2023)
highlight collaborative pedagogy and adaptive teaching as crucial for supporting
global learners in borderless educational contexts.

The theoretical framework supporting the concept of the borderless classroom is
well-articulated through models like the Community of Inquiry, developed by
Garrison, Anderson, and Archer (2000), which integrates cognitive, social, and
teaching presence in online learning. Bates et al. (2016) offer practical guidelines
for teaching in digital environments, while Ally (2004) expands on the theoretical
foundations of the borderless classroom. Meinokat and Wagner (2024) and
Konieczna (2022) explore the disruptions in digital teaching, focusing on the
adaptation of classroom management strategies to virtual learning. Erstad and
Silseth (2023) also offer a broader sociocultural lens, examining how the blurring
of online and offline boundaries impacts learners’ identities and participation
across various learning spaces.

Further research emphasizes the administrative and managerial aspects of digital
learning environments. Milakovich and Wise (2019) explore global online
education models and their implications for governance, access, and digital
policy. Similarly, Andrin et al. (2024) examine borderless learning environments
in the Philippine context, identifying key institutional strategies and the emerging
responsibilities of educational leaders in managing flexible learning systems.
Abdullah et al. (2020) contribute to the discourse through the lens of Society 5.0,

http:/ /ijlter.org/index.php/ijlter



153

recognizing the need to reimagine teaching roles and school structures in an
increasingly digitized world.

In terms of adaptive technologies, Huda et al. (2019) discuss how big data can be
used to personalize digital learning, while Rincon-Flores et al. (2024) present
strategies that leverage adaptive learning systems to enhance teaching
effectiveness and learner engagement. Doswell (2006) introduces a mobile
augmented reality (AR) framework, promoting context-aware, immersive
learning that supports diverse educational needs. Dalgarno and Lee (2010) further
highlight the potential of AR and virtual reality (VR) technologies in creating rich,
personalized learning experiences. Morschheuser et al. (2016) identify
gamification as another tool to increase motivation and engagement. Likewise,
Tucker (2012) emphasizes the flipped classroom model as a strategy to promote
learner-centered, interactive experiences online.

Despite these advancements, significant gaps remain in the current literature.
While theoretical frameworks such as the Community of Inquiry and Society 5.0
offer valuable insights, they often lack integration with sociocultural perspectives
that account for learners” complex identities and transitions across digital and
physical learning spaces. Methodologically, many existing studies are
quantitative, focusing on access, engagement rates, or system usability, which
limits understanding of students’ lived experiences. There is a scarcity of
phenomenological and longitudinal qualitative studies that explore how learners
in resource-constrained, multilingual, or rural contexts adapt to borderless
classrooms. Furthermore, few studies address the intersection of digital access,
pedagogical inclusivity, and boundary negotiation within localized educational
systems. Bridging these gaps is essential to develop more responsive, inclusive,
and evidence-based strategies for borderless learning in an evolving educational
landscape.

3. Research Methodology

3.1 Research Design

In the context of this study, a phenomenological approach was employed. A
phenomenological approach is needed to understand students” experiences in the
borderless classroom. Phenomenology provides a rich and contextual
understanding of problems, accomplishments, and coping strategies by delving
into the participants' subjective experiences, feelings, and perceptions in the
online learning environment. The focus on lived experiences using this method
fits the dynamic complexity of issues such as digital divides, social integration
hurdles, and variable learning preferences, offering a comprehensive picture that
quantitative methods may overlook (Casey, 2009; Selvi, 2008; Cilesiz, 2011).

In addition, phenomenology assists the researcher in grasping the spirit of
disturbances in education, especially those experienced during challenging times
like the COVID-19 outbreak. This method encompasses participants” viewpoints
and interpretations, which enables the researcher to understand how their
experience changes as time progresses. The temporal dimension is essential in
understanding the dynamic nature of online education during crisis and
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adaptation periods as it highlights how learners negotiate problems emanating
from unexpected changes in instructional digital environments.

Also, the focus on individual narratives in phenomenology ensures that the study
is grounded in the stories and perspectives of these students. The participatory
nature of this approach adds depth to the research and amplifies its validity. The
researcher’s study relies on phenomenology as its primary research method,
providing the study with deep, qualitative depth to provide vital, real-world
insights for educators, policymakers, and researchers striving to improve the
quality and inclusion of online learning.

3.2 Setting

This research was done at Camarines Sur Polytechnic Colleges, a significant
institution in the Bicol region of the Philippines. This academic institution was
established to give technological, professional, and vocational education at the
higher level in fishery, trade, technology, arts, and sciences. The school also
provides short courses in technology and trade and encourages research on the
exploitation and conservation of natural resources available in the province.
CSPC’s main campus is situated at Nabua, Camarines Sur - an area that was
influential enough in framing this study’s locale. This emphasizes that the
institution is committed to academic excellence and exploring natural resources,
setting a unique environment for studying learning experiences in the borderless
classroom, where technology and education converge in rich natural beauty and
resources.

3.3 Participants

The participants were carefully selected to gain insights into students” experiences
in the borderless classroom at Camarines Sur Polytechnic Colleges (CSPC), which
houses six academic departments. Purposive sampling was used to identify
students who met specific criteria aligned with the study’s objectives —namely,
those actively enrolled during the second semester of the 2022-2023 academic
year. This ensured that participants had timely and relevant experiences in digital
learning environments. The sampling aimed to capture diverse perspectives
based on how students engage with online education. A total of ten participants
were chosen, guided by the principle of data saturation, where no new themes or
insights emerged. While the sample size was not intended for statistical
generalization, it allowed for a rich, in-depth exploration of the phenomenon. As
is typical in qualitative research, the findings are not meant to be broadly
generalizable but may offer transferable insights to similar educational contexts
or institutions facing comparable challenges.

3.4 Data Collection

As part of this study, the researcher used a one-on-one semi-structured interview
method to collect data from the ten identified participants. A well-structured
interview guide was designed to ensure the depth of discussions for consistency.
This guide provided key issues of students’ experiences in the borderless
classroom and probing questions in this environment. The questions were
structured to explore different aspects, including problems encountered,
strategies to overcome them, and the whole perception of online learning. The

http:/ /ijlter.org/index.php/ijlter



155

participants were allowed to raise any queries or concerns they might have had.
These questions or concerns were clarified and mutually understood before the
interviews began.

Before the interviews were conducted, informed consent was obtained from all
individuals who voluntarily agreed to participate with full awareness of the
study’s purpose and their rights. The interviews were conducted online via Zoom
and Google Meet, each lasting approximately 30 to 45 minutes.

The interviews were conducted by the primary researcher, who functioned as the
facilitator and a trained assistant. The facilitator led the conversation, asking
questions from the interview guide and enabling the participants to speak freely.
At the same time, the assistant was vital for keeping records, capturing essential
points, and participants’ reactions. Furthermore, the interviews were audio-
recorded, so interviewees’ voices and expressions were accurately captured.

The strategy was meticulous to obtain verbal responses and the nuances
accompanying the non-verbal communication to have a thorough database to
work on. This included structured interviews and online recording methods,
making it easier to collect qualitative information, which is paramount in the
phenomenological examination of students” experiences in the virtual classroom.

3.5 Intercoder Reliability

The intercoder reliability process was carefully carried out in this study to
improve the reliability of the interview transcripts (Burla et al., 2008). The
intercoder had attained a BA degree in English Language Studies and earned
academic units in a Master of Arts in English. The coding and analysis protocol
was shared with the intercoder through Zoom meetings so that as many details of
codes and categorization could be communicated as possible to facilitate
transparency and replicability of the study. The interview transcripts, notes taken
during the interviews, and the study protocol were included. For this purpose, it
employed the initial list of codes originating in previous studies and organized
and categorized into themes and codes following the stated guidelines with
utmost care. The primary researcher and the intercoder had regular consultations
and consensus meetings to deal with interpretation and disagreements in coding.
Collaboratively and transparently, this approach supported the validity of
interpretations or findings, objectivity, and enhancing the overall credibility and
trustworthiness of the qualitative analysis.

3.6 Analysis and Coding

The final part of the subsequent stages of the research process was the data
analysis, which the primary researcher and intercoder did. The analysis involved
verifying and correcting the initial coding, which ensured reliable and accurate
findings (Linneberg & Korsgaard, 2019). The interrater analysis approach
addressed the discrepancies and disagreements during the coding process. The
facilitator intercoder team used a conflict resolution form in which intercoder
disputes over the codes category were diligently studied.
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The facilitator and intercoder discussed this through Zoom meetings to reconcile
the disagreements. The codes that were difficult to interpret or ambiguous were
isolated and analyzed. Consensus was reached regarding the removal/addition
of codes to specific categories via note-taking and collaborative discussions. This
thorough process of appraisal and dialogue allowed for the finessing of codes so
that they jibe with the research objectives and the subtle details of the participants’
lived experiences.

The final percentage of agreement with the intercoder was substantial, about 83
percent, after a lengthy dispute and resolution of coding discrepancies. Finally, a
comprehensive list of codes with their respective categories was compiled. The
tabulated form presented in this case provided a clear picture of the thematic
findings. The consolidated list thus formed the core source of data interpretation
for the subsequent stages. It was well presented in the results and discussion
section to ensure transparency in presenting the research findings.

4. Results and Discussion

The results of the data analysis generated four (4) themes, namely: 1) Adaptation
and Resilience in Digital Learning, 2) Digital Divide and Access Challenges, 3)
Social Interaction and Community Building, and 4) Enhanced Understanding
Through Multilingual Approaches. These themes were used to categorize and
describe the learning experiences of the 10 participants during education
disruption due to the pandemic.

4.1 Adaptation and Resilience in Digital Learning

Some significant changes are occurring in education, mainly due to advancing
technology. The educational sector now faces unimaginable challenges in this era
of transformational change, particularly during the post-COVID-19 period.
Students became the vanguards of this digital revolution as traditional classrooms
vanished, making way for virtual spaces and online platforms, virtual classrooms,
and remote learning. The theme of Adaptation and Resilience in Digital Learning
was a sign of hope during an educational disruption. It revealed the incredible
adaptability shown by students in a time of crisis.

The participants’ proactive attitude and innovative approaches towards
digitalization emerged in discussions on their experiences. The comment, “I found
ways to adapt to different online platforms, ensuring I never missed a class,” by (P1)
captures the determination that permeated the virtual classrooms. This is
similarly reflected in (P3’s) reaction: “ Digital learning became a norm; we
adapted by enhancing our technical skills.” The reaction underscores the students'
resilience as they adapt to the digital paradigm. Such stories reveal the cloth of
digital fluency in which students negotiated the labyrinth of virtual education
skillfully and creatively, defying the perils in borderless classrooms.

This study aligns with the prior research. Such studies as Smith et al. (2003) have
demonstrated that students can adjust and embrace digital learning
environments, highlighting their skills in overcoming challenges. The
participants” digital literacy, which is the basis for successful online learning, can
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be traced back to the root of their adaptability (Bawane & Spector, 2009). Indeed,
they are skilled in moving on different online platforms, a testimony of their
digital fluency, a skill essential for survival in this era of digitization. This is an
attribute of the digital natives, who are born amidst technology and thus have
embedded skills necessary for smooth assimilation into e-learning (Prensky,
2001). Through the borderless classroom, they cannot simply make do but thrive.

Theoretical foundations for the adaptability of the participants are provided by
the Community of Inquiry (Col) framework, as argued by Garrison et al. (2000).
The multifaceted nature of online learning is shown by this framework with
emphasis on cognitive presence, social presence, and teaching presence.
Participants” proactive engagement depicts high cognitive presence, implying
active and positive learning (Vaughan et al., 2013). The evidence of a lively social
community is seen in their collective actions and peer support, which reveal the
essence of belonging in the digital world (Lowenthan, 2010). The Col framework
illustrates the students’ adaptive capabilities to manage diverse aspects of
digitalization. It shows the extent to which they cannot only cope with academic
difficulties but also create valuable social relationships in cyberspace.

This exploration yields crucial insights of great significance to educators and
policymakers. It is necessary to integrate targeted digital literacy courses into the
curriculum in recognition of its pivotal role. Instead, these initiatives would equip
students with technical skills and, more importantly, critical thinking and
information literacy, which are required to discern countless electronic data
(Margaryan et al., 2011). Moreover, such professional development programs
should incorporate students” inbuilt digital skills. The educator can establish a
supporting online ecosystem by nurturing a social presence to create a
collaborative learning atmosphere, encouraging significant interactions, and
enhancing peer-to-peer learning (Shea et al., 2009).

In short, Adaptation and Resilience in Digital Learning portray students not as
dumb learners but as dynamic designers of their learning path. In that spirit, the
modern learner proves resilient, able to adapt, innovate, and thrive amidst the
digital disruption inherent in our times. Teachers prepare students to transition
smoothly to the borderless classroom by acknowledging their pre-existing digital
skills. Together, the above could revolutionize the online instruction experience,
making it engaging, productive, and inspiring - a rich educational journey for
tomorrow’s digital citizens.

4.2 Digital Divide and Access Challenges

As technology spreads at an unprecedented rate, a growing disparity threatens a
pledge of equal education for all - the digital divide. This profound divide
delineates students into two distinct categories: the fortunate ones with
unrestricted access to digital tools and those excluded from margins lacking basic
technological support tools, internet connection, and necessary learning materials.
The digital divide ceased to be just a theoretical issue. Instead, it became a barrier
that interrupted the learning process of many students when the educational
system made a dramatic leap to the online platform in response to the COVID-19
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pandemic. This investigation is thematic around the ‘Digital Divide and Access
Challenges,” an urgent call for bridging the gap and ensuring equal access to
education to address the imbalances that impede students’ participation and
engagement in online learning experiences.

Narratives shared by the participants in this study shed light on the harsh truths
experienced by many. The poignant reveal of participant (P2) sums up the
struggle thus: “...my Internet connection was too weak to attend live classes.” Similarly,
(P5) says: “...had to rely on my smartphone that was not ideal for online assignments
since I did not have.” However, in this dispensation, where education is not
bounded by the confines of the typical classroom settings, the lack of gadgets and
effective internet connectivity impedes the active involvement of learners in
online learning encounters. These implications go beyond school and touch on the
students’ esteem, motivation, and self-belonging in school.

In addition to preventing real-time interaction and submission of assignments,
limited access also curtails the ability of students to actively participate in virtual
discussions, collaborate on projects, and access online resources that are
important for fuller learning. Even though asynchronous learning provides
flexibility, it cannot reproduce a sense of immediacy, which usually occurs during
live interactions and prompt feedback - considered significant elements of
valuable educational experiences. As a result, students with access problems are
pushed to the margins of the learning environment, with their voices lost in the
electronic din. It hinders their academic progression, stiffens their personal and
intellectual development, and affects their education afterward.

The digital divide must be tackled through a multifaceted, joined-up action from
schools” institutions, governmental bodies, and private companies (Brown &
Warschauer, 2006). It will give them the tools to facilitate online learning when
given subsidized or free devices. However, a solution goes beyond providing
access; students and their families should be taught how to use digital literacy and
technological skills appropriately. According to Hachfeld and Lazarides (2021),
digital literacy initiatives ought to be comprehensive, equipping learners with the
ability to navigate the online environment and develop critical thinking skills to
distinguish credible information from the vast digital landscape.

Teacher’s involvement also plays a critical role in reducing the effects of the digital
gap. An approach based on flexibility is imperative. Means et al. (2010) suggest
that offering alternative resources and evaluation methods, including offline
materials and project-based evaluation methods, can help ensure that students
with access challenges actively participate and engage. Furthermore, such
collaborative learning initiatives may establish a welcoming peer environment
that nurtures a spirit of community and shared learning experiences.

Finally, the Digital Divide and Access Challenges theme is an apt illustration of
the prevailing inequalities in our education system. However, it also serves as an
alarm for progress. Overcoming the digital divide encompasses more than
technology; it constitutes a moral imperative in creating an inclusive future where
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learning provides the only hope. The barriers established by the digital divide can
be broken down by building collaborative partnerships, training students and
families with digital literacy skills, and incorporating pedagogical approaches
that recognize differences in learning styles. In this vein, let us imagine an
educational environment where each student has an equal opportunity to achieve
high-quality education, actively participate in learning, and transform
educationally. By working with commitment and collective effort, we can
construct bridges to an equal, inclusive, and digitally enabled world by working
with dedication and collaborative effort.

4.3 Social Interaction and Community Building

Education has transformed beyond the physical classroom walls' limitations to
the digital world's infinite universe. A pivotal transformation has unfolded in this
virtual landscape: Reconstitution of Social Interactions and Community Building.
With all the richness of social engagement, online platforms have become more
common, replacing traditional classrooms characterized by face-to-face
communications and immediate interpersonal bonds. Thematic exploration of
Social Interaction and Community Building reveals the complexity of human
interaction in the digital education age.

This aspect becomes clear through reflections by participant (P4), who observes,
“Initially, I did not appreciate virtual discussions much. However, with time, I became
more active in them and realized what depth of conversations they could bring about. This
was empowering.” The digital realm is uniquely free, as it allows individuals to say
things they could not do in the face to face encounters. In such cases, learners are
freed from the confines of a physical situation, which they use to their advantage
by expressing more of their thoughts and views.

In contrast, Participant (P8) offers a different lens, highlighting the limitations
inherent in asynchronous communication: (P8) highlights the paradoxes found in
online forums where there is the convenience of time and place, but the delays
may disrupt the conversations. Online interaction is a double-edged sword; the
conversations need to have the instantaneousness characteristic. This realization
highlights the importance of intentionally designing online forum forums in a
way that is flexible and meaningful with time.

(P10) continues the conversation, saying, “Social media groups were transformed into
our virtual campus square. We had joint resources for our assignments and held study
sessions as well. It was like creating our universe online.” (P10’s) view shows how
Social Media created campus squares the digital whereby students converge,
share the idea, and feel belongingness. Digital squares emulate physical campuses
by acting as nodes for intellectual banter and sociality, breaking the boundaries of

geography.

Participant (P6) adopts a different tone in addressing the global aspect, stating,
“Collaborating with peers opens my eyes to diverse perspectives. It challenged my pre-
conceptions and enriched my understanding of various cultures”. In this way, the
digital space has become a melting pot of cultures and ideas, enhancing education
by offering learners various worldviews and beliefs.
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The digital classroom, therefore, disregards the limitations of space in community
building. This is evident with the growth of the “community” as defined by the
old notion of geographic proximity into a dynamic and global network of learners.
Participant (P9's) account resonates profoundly, reflecting on multicultural
interactions: “Working on a project with students from different countries opened my
eyes to how varied points of view shape up the work.” Thus, online education offers an
opportunity for students to transcend cultural barriers, to embrace diversity, and
to develop a nuanced understanding of the world. The digital classroom has
created a community where geographical distances disappear, and the richness of
various cultures converge, creating an enabling atmosphere for comprehensive
learning.

As it were, social presence is a kernel of social interaction and community building
in online education. According to Garrison et al. (1999), social presence is the
ability of community participants to present themselves socially and emotionally
and promotes a feeling of community. Social presence in the virtual classroom is
not merely a peripheral addition; it sustains the engagement that makes sense.
Similarly, the participants” stories confirm that people perceive social presence as
one of the key aspects of the social web experience. The statement by (P6)
highlights that this involvement made the learner feel part of a community.
Actively responding to peers’ ideas helped to develop a sense of connection.

There are significant consequences for educators, instructional designers, and
policymakers, as they will understand the dynamics of social interaction and
community building in the digital classroom. Social presence development
necessitates conscious pedagogical approaches encouraging active engagement,
peer interaction, and group endeavors. Balancing asynchronous discussions with
some synchronous virtual sessions gives students enough opportunities to
interact in real-time, enhancing bonding among them as they proceed with their
classes. As facilitators, educators initiate discussions, raise thought-provoking
questions, and create an environment where every voice can find echoes.

Moreover, incorporating social learning theories such as Vygotsky’s Zone of
Proximal Development emphasizes the importance of peer collaboration in
cognitive development (Vygotsky & Cole, 1978). Students develop their
knowledge, communication skills, and critical thinking abilities through
collaborative learning projects, assighments with peer review, and group
discussions. These initiatives include incorporating them into the digital
curriculum, allowing students to do well academically and socially.

Finally, the ‘Social Interaction and Community Building’ theme sheds light on the
digital classroom's revolutionary prospects. This emphasizes that social presence
is not lost in online education but is an impetus for collaborative learning,
understanding, and culture. Educators today are positioned right at the center of
this transition as the digital landscape keeps developing; they can reinterpret
pedagogical paradigms. In this way, we create an open road leading to an
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inclusive community of learners that is empathic towards one another and
interconnected.

4.4 Enhanced Understanding Through Multilingual Approaches

While discussing the theme of “Enhanced Understanding Through Multilingual
Approaches,” the researcher illustrated a nuanced understanding of the
significance of multilingual strategies in virtual learning. The discussion on the
benefits of being multilingual was further illustrated by Participant 8, who shared,
“Being multilingual helps me appreciate and interpret both present and past information
better. It really opens up a lot of understanding.”

According to Participant 2, “At first, I struggled with language, but integrating
different languages into our lessons really transformed how I learn. It made my weak
language skills stronger.” Additionally, Participant 7 emphasized the value of
linguistic comfort, stating, “I express myself best when 1 write in the language I'm most
comfortable with, especially in our Purposive Communication class. It makes a big
difference in how I perform academically. “

In addition, participants addressed the intentional employment of both languages
for a deeper look into various aspects of language (P5) and the benefits derived
from translations to enhance knowledge of Tagalog-English and vice versa (P6).
People approached the matter with subtle understanding as they accepted
linguistic diversity. Participant (P8) stressed the significance of incorporating
language resources to enhance learning and pointed out how multilingualism can
actively contribute to the knowledge of academic subjects.

They echo earlier studies highlighting the cognitive gains from speaking more
than one language - metalinguistic awareness, cognitive flexibility, and problem-
solving abilities (Bialystok, 2001). Their experiences underscore many positive
aspects of using several languages that echo sociocultural learning theories
(Vygotsky, 1978). Gay (2018) emphasizes that using this method of language
integration promotes cultural responsiveness in the teaching and learning
process. It is in line with the culturally responsive pedagogy principles that
education must include the diverse linguistic backgrounds of students.

Additionally, the participants’ experiences are consistent with the concept of
translanguaging (Garcia, 2017), which supports the use of diverse languages for
enhanced learning. The exemplary practices of translanguaging by the
participants help better understand complex concepts, further nurturing a more
inclusive and engaging learning environment.

The theme underscores the need to embrace linguistic diversity in the cyber
world. With online education continuing to develop, recognizing multilingual
approaches improves understanding and creates a learning environment where
students’ linguistic repertoires are glorified and used as a treasure trove. These
insights help educators devise instructional methods utilizing multilingualism
and make a borderless classroom a place where different languages come together
to enrich the academic experience for everybody.
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5. Conclusions and Recommendations

This study explored the lived experiences of students in a borderless classroom
environment brought about by the digital shift in education. It examined how
students at Camarines Sur Polytechnic Colleges adapted to virtual learning amid
the challenges of the digital divide, diverse learning styles, and linguistic
variation. The study aimed to understand the coping mechanisms students
employed, the impact of digital access, and the role of multilingual and
sociocultural inclusivity in their academic journeys.

Findings revealed that students demonstrated resilience and adaptability as they
navigated various virtual platforms. Digital fluency emerged as a critical skill that
enabled students to maintain their learning momentum despite technological
limitations. However, the digital divide posed a significant barrier, limiting
participation for those without adequate access to devices or stable connectivity.
Socially, the borderless classroom fostered new forms of interaction and
community-building through virtual discussions, collaborative learning, and
culturally diverse exchanges. Multilingual approaches further enriched learning,
helping students better comprehend course content and express themselves in a
linguistically inclusive environment.

These insights highlight the need for integrating digital literacy into the
curriculum—not just in terms of access to devices but through structured training
that includes online etiquette, critical thinking, and information evaluation.
Educators should also adopt flexible assessment strategies, such as project-based
tasks or offline submissions, to ensure inclusivity for students with limited digital
access. Promoting collaborative learning, peer interaction, and language diversity
in instruction can cultivate a supportive and inclusive digital learning
environment.

Future research should consider longitudinal studies to understand better how
students’ adaptability, digital literacy, and academic performance evolve.
Exploring the role of parental involvement in students’ digital learning
experiences could also provide valuable strategies for building supportive online
learning ecosystems. Additionally, cross-cultural studies may offer insights into
how cultural contexts influence students' digital experiences and help identify
context-sensitive solutions to improve e-learning.

A key takeaway from this study is the importance of planning in digital education.
Pedagogical strategies must extend beyond providing access, emphasizing
engagement, collaboration, and inclusion. One practical output that can be
derived from this research is the development of an extension service program for
educators and communities. This program could offer workshops and training on
digital literacy, inclusive lesson design, and effective online instruction, thereby
bridging the gap between theoretical frameworks and pedagogical practice.

Ultimately, building a resilient and inclusive e-learning environment requires

collaborative efforts among educators, policymakers, and communities. By
implementing these recommendations, institutions can enhance the quality of
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borderless education and better prepare students for an increasingly digital and
interconnected world.
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