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Abstract. The aim of the study is to gain an insight into how the parents 
perceived their own and their children’s participation in an El Sistema-
inspired programme, and how the parents’ participation and 
commitment should be understood in relation to their importance for 
their children’s schooling. The study is a case study and is based on 
semi-structured, qualitative research interviews with three parents. The 
results show the parents do not promote the idea that El Sistema is a 
programme that creates opportunities for their children to develop their 
musicality or paves the way for a career as a musician. Instead, the 
parents are happy that their children have discovered an interest that 
engages the children and support their personal development.  The 
programme also provide an opportunity for both children and parents 
to build a social network. In the light of our theoretical point of 
departure in communities of practice, the result shows that it is possible 
to understand the El Sistema-inspired programme as helping to 
reinforce the parents’ involvement in school practice. The findings of the 
study suggest that El Sistema-inspired programmes do not simply 
promote the interest and commitment of parents in relation to their 
children’s schooling but go further, in that they also promote the 
children’s development and the well-being of the parents themselves. 
The results show that the El Sistema-inspired programme helps to bring 
children, parents and school together. 
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Introduction 
Ever since the start of the El Sistema orchestra and choir programme in 
Venezuela in the 1970s, its educational principles of employing the power of 
music to combat social exclusion and help people to influence their lives for the 
better have spread internationally and act as a model for similar musical activity 
across the world. In Sweden, there has been musical activity with an explicit El 
Sistema-orientation since 2010. There is now El Sistema-inspired activity in more 
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than twenty municipalities across the country that are part of a national 
network, involving around 9,000 children and their parents. 

As educational researchers with an interest in music education and the fields of 
multiculturalism and interculturalism, our two previous case studies 
(Gustavsson & Ehrlin, 2016; Ehrlin & Gustavsson, 2017) focused on an El 
Sistema-inspired programme in a medium-sized Swedish municipality. These 
studies centred on the experiences and perceptions of the teachers, what they 
thought about their work and the programme and the explicit emphasis of the 
programme on integration. For this third study we have found it appropriate to 
examine parents´ views of the El Sistema-inspired activity in which their 
children are involved. 

The aim of the study is to gain an insight into how the parents perceived their 
own and their children’s participation in an El Sistema-inspired programme, and 
how the parents’ participation and commitment should be understood in 
relation to their importance for their children’s schooling. 

The research questions being posed are: 

- How do the parents perceive their own participation in the El Sistema-inspired 
programme? 

- How do the parents perceive their children’s participation in the El Sistema-
inspired programme? 

- How should the parents’ participation and commitment be understood in 
relation to the parents’ importance for their children’s schooling? 

El Sistema was founded by José Antonio Abreu in Venezuela in the 1970s. El 
Sistema in Venezuela is state-funded and seeks to ensure that choral and 
orchestral activities support and assist children and young people from poor 
areas to have meaningful leisure time and get away from poverty and alienation 
(Booth, 2009).   

The choral and orchestral repertoire consists mainly of Western classical 
orchestra music, and the educational concept of the programme is to enable 
individual members of the choir or orchestra to be inspired by and learn from 
one another. The orchestras are organised so that older adolescents act as role-
models for younger members, and all orchestras also have opportunities to be 
inspired by and learn from professional orchestral musicians (Booth, 2009; Booth 
& Tunstall, 2014). Since its launch, El Sistema has served as a model for similar 
activities around the world.   

The El Sistema model has been praised for its educational concept but has also 
been criticised in reports and research (Allan, Morgan, Duffy, and Loening, 2010; 
Majno, 2012; Baker, 2016; Dobson, 2016). Critics contend that El Sistema’s aims 
may hide social injustice and structural inequality rather than counter it. A 
further problem is thought to be that the educational concept may reproduce 
authoritarian, teacher-centred models of music education rather than 
encouraging children and young people to develop independence and creativity. 
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The first thing visitors to El Sistema’s Swedish website see is a quotation from 
Gustavo Dudamel (1981-), the international conductor and instigator of El 
Sistema Sweden. He says, “What you learn when you play in an orchestra – 
practice, discipline and teamwork – is what you need to lead a good life beyond 
the world of music.” (El Sistema). Teamwork is highlighted as a key point of 
departure while at the same time every individual is considered important. 

In the light of significant segregation, the music school in the municipality where 
our study was undertaken was tasked by the municipal executive with 
promoting integration in and through its activities. 

The music school in that community started an El Sistema-inspired music 
programme in 2012. Since then, the work has expanded and currently two 
preschools and one primary school with pupils from the preschool class up to 
year four (6-11-years old) are working in partnership with the music school on 
El Sistema-inspired music activities.  

The schools that are involved in the study have El Sistema sessions once a week. 
The programme takes place in a school for 6-13-years old in a residential area 
that is ethnically multicultural and economically and socially disadvantaged.  

The pupils taking part are 9 or 10 years old. The group normally consists of 
approximately 15 children and two music teachers. The El Sistema sessions 
consist of playing the violin or a brass instrument, singing or dancing and last 
for approximately 60 minutes. There are monthly ‘Friends Days’ (Vänsdays), 
musical and social gatherings to which teachers and pupils invite parents and 
siblings. Repertoire for Friends Days is decided jointly by the pupils and music 
teachers. On each occasion, one of the pupils presents the programme and the 
pupils and teachers perform together for the audience. After the short show, 
pupils, teachers and family guests enjoy refreshments of coffee, lemonade, 
homemade cakes and fruit.  

Two previous case studies gave us an insight into El Sistema-inspired activity in 
a town in a medium-sized municipality with about 100 000 inhabitants. The first 
study (Ehrlin & Gustavsson, 2016) was based on interviews with music teachers 
and preschool teachers involved in the programme. The area of knowledge that 
was of interest for the study was the teachers’ experiences, perceptions and 
thoughts. What did the teachers point to as the most important aspects of the El 
Sistema-inspired work? The analysis of the teachers’ input resulted in two 
categories: music having intrinsic value and music as a tool. Three themes emerged 
from the latter category: music as a tool for creating pleasure and good mental 
health, music as a tool for social development and social relationships, and 
music as a tool for language development. 

A common denominator that we identified in all three of these themes was that 
the participating teachers were keen to highlight and stress the focus on, and 
importance of, integration. The music teachers in the study say that they see 
their work as a tool for integration – that the musical activities give both children 
and parents an opportunity to “become part of Swedish society”. Integration is 
also an explicit goal in the municipality’s brief for the programme.  
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The emphasis on integration was one of the major reasons why, in our 
continuation of the empirical study (Gustavsson & Ehrlin, 2017), we included a 
focus on the teachers’ accounts and reflections on the programme in relation to 
integration. This required some consideration of the concept of integration. 
What is integration? Is it possible for the programme to be understood as 
focusing on integration? Our reflections and analytical reasoning around this 
suggested was more relevant to understand the focus of the programme in terms 
of inclusion. The teachers’ accounts put us in mind of assimilation rather than 
integration. If we were to seek a more in-depth understanding of the teachers’ 
accounts that went beyond their own choice of words, inclusion seemed a more 
relevant concept. The study shows that inclusion enables a greater 
understanding of the programme than integration does, not least in providing 
opportunities for more in-depth understanding of what the teachers in the study 
have to say about the pupils’ enjoyment and their development in different 
areas. 

One aspect that we were interested in investigating further in light of what 
emerged from the teachers’ accounts and reflections was music as a route into 
increased communication and collaboration with parents. Music teachers 
involved in the study highlight the way in which the musical activity creates 
opportunities for contact with parents and for parents to be integrated socially. 
Through their children’s appearances as part of various types of events, parents 
have opportunities to meet not only the teachers but also each other. For the 
teachers, the music and the children’s commitment are important factors in 
encouraging the parents to attend the various gatherings that are organised. The 
musical events are also felt to have a positive impact on the parents’ attendance 
at other parents’ meetings and briefings. However, the teachers called for greater 
collaboration with the parents. One of the teachers said: 

Getting the parents involved in a more spontaneous and natural way is 
problematic. OK, they come to our ‘Vänsdays’ and really enjoy them, but it 
would be good to have more input from them. That’s where we’re struggling a 
bit, because we haven’t got time to get some of the parents together and sit 
down and talk to them properly. What can we do to make them feel that they’re 
involved? 

For this article, the teachers’ descriptions of how they interact and work with the 
parents of the children taking part in El Sistema-inspired programmes have led 
us to focus our research interest on the parents’ perspectives on the activity. 
What do parents think about the El Sistema-inspired activity that their children 
take part in?  

Literature review 

Parents’ involvement in their children’s education with a particular focus on 
collaboration between the school and parents from a foreign background  
Article 5 of the UN Convention on the Rights of the Child (UNESCO, 1989) 
states that it is the parents who have primary responsibility for the child. Parents 
should provide advice and guidance so that their child is able to enjoy their 
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rights. In view of this, close collaboration with the parents is a recognised aspect 
of a school’s work.   
 
Historically, the relationship between home and school has been dominated by 
the principle of separation. It has been felt that it is best for children if the roles and 
tasks of the home are kept separate from those of the school. This has led to one-
way communication between parents and school, with the parents merely 
recipients of information about parents’ evenings and similar notifications. Since 
the latter half of the 20th century, views on the relationship between home and 
school have increasingly evolved and the principle of separation has been 
replaced by the partnership principle. This principle is based on liberal and social 
democratic policies of reform, whose vision is that a partnership between home 
and school can help to even out economic and social differences in society. 
However, the efforts to achieve equality took a back seat towards the end of the 
20th century. Contact between schools and parents came increasingly to focus on 
working together to improve the effectiveness of teaching, to create the 
conditions for more effective learning (Erikson, 2004, 2008; Strandberg, 2013). 
Above all, collaboration with parents and carers has come to be associated with 
success at school or, more especially, the lack of it. Teachers would like to work 
together with parents to facilitate the discussion of issues perceived by the 
school as problematic (Granstedt, 2010). 
 
The education authority in Sweden, the Swedish School Inspectorate 
(Skolinspektionen) and researchers looking at Swedish schools stress that a closer 
relationship between home and school has a positive effect on a pupil’s 
educational achievements. The curriculum prescribes collaboration between 
parents and schools, stating that “Schools shall support families to fulfil their 
responsibilities for the upbringing and development of their children. There 
must therefore be close cooperation between the home and the school.” 
(Swedish National Agency for Education (Skolverket), 2018, p. 2). 

The educational background and socioeconomic situation of parents 
The emphasis on collaboration is significant in the light of national and 
international research that shows that the educational background of the parents 
is a major influence on how well their children do at school. Educational 
sociologists say that social divisions in terms of class, gender and ethnicity are 
reflected and reproduced in school. Although children from different groups 
may attend the same school, their achievements will differ because of the 
varying levels of support at home and differing expectations and reception on 
the part of the school (Bunar, 2012). The national educational authority, research 
on schools and the debate on education all single out parents who have a poor 
educational background and are socioeconomically disadvantaged as factors in 
poor achievement at school. The link between differences in pupil performance 
and the pupils’ socioeconomic background is presented as a clear one. There are 
major differences between the educational outcomes of pupils whose parents 
have completed compulsory schooling, pupils with at least one parent who has 
completed upper secondary school and those with at least one parent with 
degree-level education (Swedish National Agency for Education, 2012; Statistics 
Sweden, 2016). One conclusion of the 2010 PISA survey is that: 
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Home background influences educational success, and schooling often appears 
to reinforce its effects. Although poor performance in school does not 
automatically follow from a disadvantaged socioeconomic background, the 
socioeconomic background of students and schools does appear to have a 
powerful influence on performance.” (OECD, 2010, p.13).     

The reasons for the differing levels of educational success highlighted in the 
research are in part the lack of ability of parents with a poor educational 
background to help their children with their schoolwork and in part that 
middle-class families are more involved in their children’s leisure time and will 
work with their children at home in a more focused way than working-class 
families do; this applies to both their children’s schoolwork and their leisure 
activities (Bodovski 2010; Bunar, 2012; Lahdenperä, 2017).  Cultural codes and 
ways of talking and behaving that children encounter and develop in these 
contexts are largely consistent with the basic educational principles and practice, 
cultural codes and expectations in school (Bunar, 2012). To use the sociologist 
Pierre Bourdieu’s terminology (Broudy, 1998), these families’ social and cultural 
capital and the habitus that the child develops are of value in the fields 
constituted by the schools and the educational system as a whole that provide a 
firm basis for positive educational outcomes and success at school.   

Ethnicity  
Ethnicity is also highlighted as a crucial factor in educational achievement. 
Pupils with foreign backgrounds achieve lower school grades than pupils with 
an ethnic Swedish background. There are clear differences in educational 
outcomes between schools in multicultural residential areas and those in ethnic 
Swedish residential areas and between foreign-born and Swedish-born pupils in 
the same class (Swedish School Inspectorate, 2009; Swedish National Agency for 
Education, 2012, 2016; the European Commission, 2017). The 2015 PISA survey 
included a focus on differences in outcomes based on migration background. In 
the areas of knowledge measured by PISA – science, reading comprehension 
and maths – there are major differences between pupils from a Swedish and 
foreign background. The difference is greater in Sweden than in the rest of the 
OECD countries. One reason put forward to explain this is that the nature of 
immigration differs from country to country (Swedish National Agency for 
Education, 2016). 
 
In multicultural school research, policy documents, reports and supporting 
material from the national school authority from 1990 into the 2000s, two themes 
emerge, one of them relating to difference, the other to problems (Granstedt, 
2010). The theme of difference has as its starting point a division between 
ethnically Swedish pupils and pupils with a foreign background. Despite the 
express aim of Swedish schools to be a school for everyone, many pupils of 
foreign origin perceive school as “a school for other people” (Parszyk, 1999). Key 
reasons for the perceived exclusion are felt to be limited linguistic ability in the 
case of pupils who arrive in Sweden at an older age, the monocultural approach 
of teachers, differing referential frameworks in terms of educational culture and 
the fact that teaching is not sufficiently tailored to the needs and circumstances 
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of the pupils (Lahdenperä, 1997, 2017; Gustavsson, 2007; Bunar, 2010; Swedish 
School Inspectorate, 2012). 

Educational and didactic principles in Swedish schools are often different to 
those familiar to parents and children who have begun their schooling 
elsewhere. Parents often view their children’s school from the perspective of 
their own schooling in their home country, which is a reason why teachers in the 
Swedish school system and parents with a non-European background often 
differ in their basic outlook on education, learning and bringing up children. 
This includes the school’s expectations in relation to contact and collaboration 
between home and school. One reason why parents may not care about 
schoolwork or show interest in collaboration may in fact be because they see 
school as separated from home life. A study (Bouakaz, 2009) involving parents 
from countries in and around the Middle East revealed that there was a similar 
perception that “school is the teachers’ concern”. One of the parents interviewed 
commented that “Everything is planned and the teachers have to follow the 
national guidelines and mustn’t try to change anything.” (Bouakaz, 2009, p. 73). 

One conclusion from the interviews with the parents is that school in the 
parents’ home countries is seen as an authority representing the state. Teachers 
work in accordance with decisions made at a high level and opportunities for 
parents to influence the teaching which appears to be non-existent (Bouakaz, 
2009). This means that parents of foreign origin may have a different idea of 
what they should do to further their children’s education. Parents who have 
little contact with their children’s regular school should not perceive themselves 
as less involved in their children’s education simply for that reason. They see 
their role as being outside the school (Bouakaz & Persson, 2007; Bouakaz, 2012). 

The ‘problematic’ theme is based on the idea that there are problems associated 
with the pupil and their parents to do with language and culture. Inadequate 
knowledge of the Swedish language and thus poor educational outcomes are 
said to be a problem. Another problem is said to lie in the cultural background 
of the pupil and their parents. Within the school system, there is a perception 
that the culture and traditions of immigrant parents cause problems (Bunar, 
2010; Bouakaz & Persson, 2012). Teachers and other staff say that they find it 
difficult to work with parents because of what are perceived as language 
barriers and cultural differences. Class teachers would like better collaboration 
with parents in order to be able to discuss the things they see as problematic, but 
feel that there are parents who show no interest in interacting and do not care 
about their children’s schoolwork (Granstedt, 2010; Strandberg, 2013). The 
teachers would like to see more commitment from the parents. On the other 
hand, the parents are not asked, as they are marginalised and not expected to be 
able to contribute (Bunar, 2010). It has been shown that teachers in schools with 
a high proportion of multilingual pupils interact less with the parents than 
teachers in schools where the majority of parents have Swedish mother tongue. 
Teachers in schools with a lot of multilingual pupils state that attendance levels 
at parents’ evenings are low (Erikson, 2008: Alfakir, Lahdenperä & Strandberg, 
2010; Strandberg, 2013). 
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Teachers with ethnic Swedish background are also identified as being part of 
this ‘problematic’ theme. Those with a monocultural, ethnocentric approach 
based on majority societal norms and values see pupils with foreign 
backgrounds as having inadequacies and problems and perceive parents with 
foreign backgrounds as problematic but without contemplating their own 
attitude (Lahdenperä, 1997; Granstedt, 2010). Parents are seen as lacking interest 
in and commitment to their children’s schooling, based in part on their limited 
participation in parents’ evenings and teachers’ perceptions of a passive, 
uninterested attitude (Alfakir, Lahdenperä & Strandberg, 2010; Osman & 
Månsson, 2015). A teacher who feels that parents are not interested in school 
may become distrustful of the parents (Bouakaz, 2009; Bunar, 2012; Strandberg, 
2013). 

The studies also offer additional keys to an understanding of the attitudes and 
limited engagement of immigrant parents. Ignorance of how things work in the 
Swedish school system combined with poor linguistic ability can make it 
difficult for immigrant parents to express their opinions in a way that ensures 
they are correctly understood, which can lead to passivity. In addition, they 
often find it difficult to get Swedish parents to take on board their views. These 
are some of the reasons why many immigrant parents may feel that they are 
subordinate, become critical of schools and lack the motivation and interest to 
get involved in parents’ evenings and parents’ councils (Bouakaz, 2009; 
Granstedt, 2010; Alfakir, 2012).   
 
Involvement 
Some research plays down the significance of the educational background, 
socioeconomic situation and ethnicity of the parents. Even if there is a strong 
correlation between the parents’ background and how well the child does at 
school – which is seen as being reinforced by the activities of the school – it is not 
impossible to influence that relationship (Bunar, 2012). Studies show that the 
parents’ involvement, regardless of their level of education, socioeconomic 
situation and ethnicity, has a significant effect on the child’s educational 
outcomes. What the parents do is more important for their child’s achievement at 
school than what they are (Bodovski, 2010; Bunar, 2012).  
 
The home learning environment (HLE), in the form of parents’ involvement in 
their child’s schooling, their expectations and belief in their child’s abilities and a 
trusting relationship between school staff and parents, helps to achieve positive 
results in school irrespective of the parents’ own educational level, the stage the 
child is at school and the parents’ ethnic background. A meta-analysis of 21 
studies on how the involvement of minority parents in their children's’ school 
affects educational outcomes shows that parental involvement is significant 
irrespective of ethnic background (Jeynes, 2003; Bunar, 2012). Other research, 
which analysed information about more than 10,000 pupils, shows that the 
major factor in academic success is parents who are encouraging, who invest 
time and interest in their child’s schooling and who clearly show that they think 
school is important (Dufur, Parcel, and Troutman, 2013). 
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The earlier the parents get involved, the better. To be successful with this, 
schools must become better at making all parents aware of their role and of how 
they can support their child’s schooling. They need deliberate strategies to 
enable parents to have concrete involvement in their child’s schooling and in 
order to maintain a positive attitude towards the school.  One route to success is 
said to be to develop ways of working that enable parents to support their 
children and to see themselves as important in relation to their own child’s 
schooling (Dufur, Parcel & Troutman, 2013). 
 
The importance of music for parents of foreign origin  
For families who have left their old lives behind and are trying to establish a 
new life in an unfamiliar community, the search for context is important. Music 
can play a key role in this. A study (Hofvander Trulsson, 2010) about the 
importance of music for integration, based on the perspective of parents, finds 
that music can provide a sense of well-being and open doors to memories and 
also to the future, both for the parents and their children. A balance is needed in 
this context between the minority culture and the majority culture. On the one 
hand, a parent may want their children to be rooted in the parents’ cultural 
background. Roots are important; it is important to know where you come from. 
Having children play music from their parents’ original musical culture warms 
their parents’ hearts. Music can, of course, symbolise security and home. Parents 
also point out that it is important for how the family is seen by others that the 
children master the music of their home country. Attention to music is seen as 
helping the parents to show that, when bringing up their children, they have not 
lost sight of where they have come from, thus gaining them the respect of their 
countrymen (Hofvander Trulsson, 2010, 2015).  
 
On the other hand, the parents are keen for their children to be successful and 
have a good life in their new country. For parents, the challenge is to guide their 
children into the new community while also nurturing their cultural roots. 
Having musical activity at all stages in preschool and school and perhaps also 
going to non-compulsory music or arts school is seen as somehow guaranteeing 
the child’s development, creativity and integration. The parents indicate that 
music protects people from taking the wrong turn in life. They also emphasise 
that music opens doors to new social environments and people and can help 
people gain respect and become valued as individuals. They long to be accepted 
by the majority population and to have friends and acquaintances amongst their 
neighbours; this can be understood as the driver behind their perception of the 
importance of music. Many families pay large amounts of money each month for 
piano, violin or dance lessons. The state of family finances is said to be a 
constant underlying worry in several of the interviews for the study (Hofvander 
Trulsson, 2010, 2015). 
 
Collaboration 
Taken as a whole, studies focusing on collaboration between schools and parents 
of foreign origin suggest that teachers and parents find it difficult to interact and 
work with one another, each party putting the blame on the other. The studies’ 
findings underline the need for contact between parents and teachers. A 
relationship based on trust and mutual understanding is said to be crucial. There 
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is a need for a dialogue between home and school that is not always possible at a 
parents’ evening. The research suggests that trust and mutual understanding is 
established not through isolated parents’ evenings and progress discussions 
once or twice a year but through continuous dialogue and repeated structured 
meetings between teachers and parents. Regular, effective contact, with an open 
dialogue between home and school, provides security to teachers, parents and 
children alike and helps to ensure that children will enjoy their schooling and 
achieve good educational outcomes. Frame factors can also have an impact on 
the collaboration between home and school. Factors that are important for good 
collaboration include both teachers and parents having time to meet and a 
meeting place being identified where the parents will feel comfortable and 
welcome (Erikson, 2004, 2008; Bouakaz, 2009; Alfakir, Lahdenperä & Strandberg, 
2010: Alfakir, 2012; Bunar, 2012; Strandberg, 2013). 
 
For multilingual children, the research shows that collaboration between home 
and school is a particularly significant success factor for their schooling. If the 
values and perceptions of the parents and teachers are very different, as may be 
the case in schools with children whose parents went to school in countries 
where the school-related referential frameworks are different, pupils may feel 
that their loyalties are divided between home and school. Close collaboration 
between home and school reduces the likelihood of this.  The parents of children 
and young people with a foreign background have a significant impact on how 
children experience school and approach their school work. The children's 
school work reflects the level of interest and commitment of their parents. If 
parents think school is not working well, or if they are uninvolved, this will be 
reflected in the child's commitment and achievement at school. In an 
intercultural educational context, therefore, contact and communication with 
parents is an important area to be addressed (Bunar, 2010, 2012; Runfors, 2003; 
Bouakaz, 2009; Swedish School Inspectorate, 2010; Strandberg, 2013). Music can 
play an important role in this respect (Hofvander Trulsson, 2010, 2015). 

 
Theoretical framework 
The theoretical point of departure for this study is Lave and Wenger's (1991) 
theory on communities of practice. In the context of this study, collaboration 
between pupils, between pupils and music teachers and between the music 
school and parents as well as the Swedish majority society and Western 
contemporary music can be understood as communities of practice that are 
interconnected to a varying extent. The starting point for Lave and Wenger's 
(1991) theory is that, in our everyday lives, we form part of several communities 
of practice that affect our development, and that within these communities we 
affect practice to a varying degree. Participating in a community of practice 
changes the individual as well as their position in society.  Within a community 
of practice, an individual's participation can be understood as a shift from being 
a peripheral participant or actor on the outer edge of a community to, over time, 
becoming an increasingly central participant or player who has increasingly 
mastered that community of practice. This learning process is based on the 
interplay between the people in the community of practice. One dimension of 
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the process is being able to identify with, and consider yourself part of, the 
community (Wenger, 1998). 
 
Based on the research studies, parents’ interaction with preschool and school 
generally takes one of two forms: 1) The parents adopt a position of openness 
and trust, allowing the children to enjoy the opportunities available in the form 
of activities and learning, for example in music and sport. 2) The parents 
position themselves in opposition to the new by restricting the children’s 
opportunities to take part in activities in and outside of school such as 
swimming lessons, music schools and sports clubs (Hofvander Trulsson, 2015).    
 
The research shows that schools’ interaction with immigrant children and 
parents can also be characterised as adopting one of three different approaches, 
i.e. a compensatory, complementary or participatory approach. With a 
compensatory approach, school compensates for what the child does not get at 
home. The complementary approach means that parents are invited to take part 
in a discussion about their children’s schooling and education, while the 
participatory approach means that the school and the parents educate the 
children together (Lahdenperä, 1997). 

 
Method 
The study presented in this article has been designed as a case study (Merriam, 
1994). It provides a unique example of players in real situations and investigates 
the interactions, statements and actions of those involved. In our study, we focus 
on parents’ statements about one particular El Sistema activity. The weakness of 
a case study is that the study cannot be replicated and that the result cannot 
always be generalizable (Cohen, Manion & Morrison, 2011). However, in 
interpreting the characteristics of the statements of the parents interviewed, our 
purpose was to find patterns that could be applied to parents’ involvement in 
school activities in general. This can also be expressed through the concept of 
transferability as developed by Lincoln and Guba (2009), which requires a 
certain degree of similarity between the contexts. In this case, we can expect that 
there will be similarities between different school activities or the way in which 
activities are didactically planned, for example if the activities are part of the 
regular school day or, as here, part of an after-school activity. 
 
The case study presented in this article focuses on how parents perceive the El 
Sistema activities in a Swedish city with a population of approximately 100,000. 
The study is based on semi-structured, qualitative research interviews, which 
Kvale (1997) calls “conversational interviews”, with three parents from different 
families. The interviews were conducted in conjunction with an El Sistema 
“Friends Day”. One parent was interviewed by one of us alone, the other two 
were interviewed by us both together. All interviews were supported by 
interpreters who translated all the questions and answers so that all the parents 
could share their thoughts in their mother tongue.   
 
The interview subjects were three parents with ten-year-old children, two from 
Iraq and one from Syria, with whom we made contact at a Friends Day event. 
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There were approximately ten parents at the event and we had hoped that four 
or five parents would participate in interviews. Initially, four parents were 
interested in being interviewed but one of them was not able to attend that day. 
After discussion with the parents who had agreed to participate, it was decided 
that the interviews would take place at the next event. The parents were told 
that we could book an interpreter and all were in agreement with this; the music 
teachers subsequently helped us to book interpreters. The three parents that 
participated were not known to each other than that they had met at the El 
Sistema events. 
 
The conversational interviews were based on an interview guide that used open 
and leading questions to stimulate stories and reflections that were concentrated 
around a number of themes. The semi-structured approach meant that each 
conversational interview took a slightly different direction. The interviews were 
recorded and transcribed word for word, with no attention given to how things 
were being said. No transcription key was used. The transcribed data material 
was analysed using a qualitative analysis method (Kvale, 1997). During the first 
stage of the analysis, the content of the transcribed interviews was categorised 
by establishing a number of themes. In the second stage, aspects of these 
perspectives were theorised using a critical hermeneutic approach (Kristensson-
Uggla, 1999). Overall, the analysis process may be understood as abductive 
(Alvesson & Sköldberg, 2008). The research adhered to the Swedish Research 
Council's ethical principles relating to information, consent, confidentiality and 
use (Swedish Research Council, 2017). 
 
Methodological reflections 
In a research context that spans linguistic boundaries, it is necessary to be aware 
of the significance of any linguistic limitations and the impact on reliability 
when communicating through an interpreter. One significant aspect of this is 
that people who have arrived in Sweden as refugees or relatives of refugees 
have often had negative experience of authorities in the communities they have 
left behind. Those living in a totalitarian society bent on control will have had to 
exercise caution and to distrust authorities and officials. Contact that refugees or 
relatives may have had with Swedish authorities may also have given rise to 
distrust and caution. In an increasingly closed EU, migrants from countries 
outside Europe often describe how they and others have had negative 
experiences during interviews and questioning at the hands of scrutinising 
officials. Experiences of continued contact with the authorities in contexts such 
as housing, compensation, family connections or employment may also have 
given rise to distrust (Gustavsson, 2007). 
 
Our reports of the interviews do not reproduce the words of the parents who 
were interviewed verbatim. It is our experience that, where the content of 
interviews and discussions are reproduced without correction of the language, 
missing words, incorrect or incomplete sentences, dangling modifiers and 
grammatical errors etc focus the reader’s attention more on the language used 
than on the content. To a large extent, the focus has come to be on how things are 
expressed rather than what is said (Gustavsson, 2007). One ethical consideration 
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in this context is that a rendering that is close to the original spoken form may 
help to paint an incorrect, disadvantageous and even derisory picture of the 
informants. The danger here is that this might have the effect of constructing ‘the 
others’ as a negative (Tesfahuney, 1998; Gustavsson, 2007; Ehrlin, 2012). 

 
Results 
The results are presented under two headings based on the study's research 
questions. 
 

The parents’ perceptions of their own involvement in the El Sistema 
programme 
The three parents who were interviewed using interpreters describe their 
perceptions of the El Sistema programme in a similar way. One of them, 
originated from Syria, had their own experience of music teaching from their 
own schooling but said:  
 
No, I didn’t have music in school when I was growing up. When I went to 
school I just had one music lesson a week when they taught us that system with 
the notes – Do, Re, Mi, Fa, So. 
 

This parent describes music as being important in their life and says that music 
has mainly been something done at home where, for example, they listen to 
music on the radio. However, the El Sistema programme and the children’s 
interest in music has expanded the role of music in the family and also further 
increased the parents’ interest and involvement in music. 
 
When my daughter started with this, the family got involved with the music. 
She gets me to come along to these celebrations, she gets me to come along to the 
music. So I get more active. 
 

The other two parents interviewed are originally from Iraq and have no 
experience of music teaching from their own schooling, but they too say that 
music is an important part of their lives. 
All three parents note that they get involved in the El Sistema programme 
because their children show a great deal of interest in, and commitment to, the 
programme. One of them says: 
 
I’d really like her to continue with it as long as she’s interested. She can stay 
even when she changes school.  I want her to keep going as long as she’s 
interested. 
 

And another says: “As long as she wants to be part of it, I want her to be part of 
it.” 
All three parents also say that the El Sistema programme their children are part 
of has helped them feel proud and pleased with their children. One of them 
says: 
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When we come together here, we can see how the children have developed so 
much, you become happier with the children and prouder of them. 
All three parents also note that they feel that they have good contact with the 
music teachers and that they have confidence in them. They base this on the fact 
that they are continually contacted by the teachers via text message or by 
telephone, are invited to Friends’ Days and feel that the teachers emphasise the 
educational aspects of the programme so that the children can develop. One of 
them makes a point of saying that opportunities for the child to try out different 
instruments and to have a go at singing and dancing have been important in 
gaining the child’s interest. When asked if there was anything particularly 
important about the El Sistema programme that they would like to highlight, 
another parent responded that it was good that there was no charge for the 
children to take part. None of the parents see any reason why they as parents 
should have greater influence on the content and design of the programme.    
 
The parents consistently say that the El Sistema programme has expanded their 
social networks. The Friends’ Days gatherings are described as festive occasions 
when they cannot only watch and listen to their children but also meet the 
parents of other children. One of the parents also mentions that, as a result of 
these gatherings, their family now get together with another family in their 
spare time. 
 
The parents’ perceptions of their children’s involvement in the El Sistema 
programme 
All three parents say that their children have gained new friends through the El 
Sistema programme. As a result, their children meet up not just at the El Sistema 
sessions but at other times as well. They often practice their songs and dances at 
home too. One of the parents says:  
 
She really works hard on it at home too, and likes to dance with her friends and 
show them El Sistema. It’s important to her. 
 

The parents also say that they feel that their children have developed through 
their involvement in the El Sistema programme, partly by learning to play, sing 
and dance but also in other areas. One of the parents says:  
 
She’s got more active since she started with that music because she likes to 
practice or play her violin. 
 

Another parent says: 
 
I can see the children becoming more mature, they’re getting more independent, 
they’re not just playing music or their instruments, they’re trying out other 
things. She’s learning to dance [...] My daughter’s been learning the piano. My 
daughter gets to be a programme leader and presenter. She wasn’t like that 
before. She was shy before, and would stay in the background. Now it’s totally 
different. 
 



50 

© 2018 The authors and IJTLER.ORG. All rights reserved. 

The pleasure the parents experience due to their children having found an 
immediate interest that they can develop alongside other children seems 
important in the interviews. All three parents also express a feeling that the 
experiences and knowledge that their children gain from the programme will be 
important for their future lives. In the main, however, this is not to do with 
music as an interest but more with the fact that the musical activity in question 
makes the children more adventurous and more active and gives them 
opportunities to meet and get to know friends, which is seen as important for 
the future. However, one of the parents notes that her daughter often says, “I’m 
going to be famous, Mum” – the parent sees this as a dream inspired by the El 
Sistema programme that can be interpreted as relating to the idea of becoming a 
musical performer in the future. 
 

Conclusions and discussion    
The case study undertaken has a small evidence base and may to a certain extent 
be seen as providing a limited basis for analysis. One contributory factor is the 
relatively short interviews based on questions formulated in advance around 
closely-defined issues. This, together with what we have highlighted in our 
methodological reflections about an interview situation in which we may seem 
to represent authority figures in the eyes of the interviewees, might be a reason 
why the parents interviewed sometimes gave only brief responses to our 
questions. Nonetheless, it is possible to discern important aspects of, and 
interesting links to, theoretical perspectives and findings from earlier research.  
The first thing to note is the parents’ interest, in and commitment to, their 
children’s participation in the El Sistema-inspired programme. None of the 
parents had any knowledge of the programme before their children were offered 
the chance to take part. When, after their children have been taking part for a 
number of years, they are asked what made them enrol their child in the El 
Sistema-inspired programme, they do not identify the music or the children’s 
musical development as the reason why they allowed their child to take part. 
The parents do not promote the idea that El Sistema is a programme that creates 
opportunities for their children to develop their musicality or paves the way for 
a career as a musician. All three parents are happy that their children have 
discovered an interest that engages them and has helped them develop a social 
network. None of the parents have pushed their child to take an interest in 
music; it is rather that the music programme has, in a way, come to them. Our 
interpretation is that the parents' adopt an attitude of openness and trust in 
respect of their children’s participation in the activities on offer. The musical 
activities are seen as supporting the child’s personal development and providing 
an opportunity to build a social network. As in Hofvander Trulsson’s study 
(2015), music is perceived as having the ability to open doors to new social 
environments and people. 
 
The parents’ attitude may be understood as an expression of involvement in 
their children’s upbringing. Narrowing this to the perspective of schooling, their 
attitude can be related to the idea that the El Sistema programme constitutes an 
alternative option for demonstrating interest and getting involved in a school-
related activity. What the parents state in the interviews does not, however, 
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provide an insight into the extent to which the parents see the El Sistema 
programme as part of school. But in the light of our theoretical point of 
departure in communities of practice, we do tend to think that it is possible to 
understand the El Sistema-inspired programme as helping to reinforce the 
parents’ involvement in school practice.  
 
One not insignificant reason for this seems to be the fact there is no charge for 
the children to take part. In view of what has been found in previous research 
about parents’ concerns that their children’s music-making activities are 
associated with major financial sacrifices on the part of the parents, the stance of 
the El Sistema-inspired programme that participation must not be subject to a 
fee would seem significant.      
 
Although to some extent the teachers would like closer collaboration with the 
parents of the children involved in the El Sistema programme, this case study 
shows that the parents are happy with the working relationship.  Our previous 
research finds that the El Sistema-inspired programme has a clear structure, both 
in terms of the sessions with the children and the Friends’ Days that the parents 
attend, at the same time as the teachers are keen to make it known that there is 
room for parents to make suggestions and give their own views. However, the 
parents taking part in the study do not see any reason why they should have any 
influence over the programme. When we asked parents if they sometimes come 
up with ideas or if there was anything about El Sistema that they would like to 
change, the answer was unambiguous – no, not now and not previously. It 
seems that the programme’s clear structure, in terms of both design and content, 
is appreciated or accepted. Linking this to previous research, we can see how 
this might be related to findings from studies that the school-related referential 
frameworks of parents from authoritarian societies include a view that the way 
in which a school organises its activity is the school’s concern. Teachers work in 
accordance with decisions made at a high level. It is thus important to bear in 
mind that parents who do not speak up do not need to feel that they are less 
involved in their children’s education simply for that reason. They see their role 
as being outside school. 
 
In the interviews, the parents’ main emphasis is on music as a source of 
happiness and social contact. This again leads to a link to previous research and 
to one of our key theoretical starting points. It can be understood how the 
Friends’ Days activities, where the parents are constantly finding out more about 
what their child is interested in, have led to the broadening of their own interest 
in music and also enabled them to meet and get to know other parents. Within 
El Sistema as a community of practice, their involvement has shifted from being 
peripheral participants at the outer edge of a community to becoming 
increasingly more central participants in the community of practice. This process 
is based on the interplay between the teachers, the children and the parents in El 
Sistema as a community of practice (Wenger, 1998). Previous research has 
shown that one of the main factors affecting educational achievement is parents 
who offer encouragement, invest time in and show commitment to their child’s 
schooling, an area where, our case study suggests, the El Sistema programme 
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has been successful. With the El Sistema programme in the municipality in 
question, there is a conscious strategy to get the parents involved in the activity 
in a concrete way. The music school has enabled the parents to support their 
children while also seeing themselves as important for their own child’s 
participation.  
 
The findings of the study in relation to the parents’ participation in, and 
commitment to, the El Sistema programme lead us to think that our 
understanding will be far too limited and misleading if we relate parents’ 
interest or lack of interest in their children’s schooling and academic 
achievements simply to structural determinants such as the parents’ educational 
background, socioeconomic situation or ethnicity.  
What we see as an important conclusion from the study is that the interest these 
parents take in their children’s participation in the El Sistema-inspired 
programme, and their commitment to it, demonstrates the importance of a 
positive home learning environment. With this in mind, it seems important, as is 
also stressed in theoretical perspectives and previous research, to develop 
alternative methods with which to involve and enthuse parents in their 
children’s schooling to complement the communication routes that schools have 
already established. The findings of the study suggest that El Sistema-inspired 
programmes do not simply promote the interest and commitment of parents in 
relation to their children’s schooling but go further, in that they also promote the 
children’s development and the well-being of the parents themselves. The 
comments made by the parents reveal how the El Sistema-inspired programme 
helps to bring children, parents and school together.  
 

References 
Alfakir, N. (2012). Skapa dialog med föräldrarna — integration i praktiken. [Create dialouge 

with parents — integration in practice]. Liber AB. 

Alfakir, N., & Lahdenperä, P., & Strandberg, M. (2010). Interkulturella föräldramöten. In 
P. Lahdenperä & H. Lorentz (Eds.) Möten i mångfaldens skola. [Meatings in the 
multicultural school] (pp.61-80) Lund: Studentlitteratur.  

Allan, J., Morgan, N., Duffy, C., & Loening, G. (2010). Knowledge exchange with Sistema 
Scotland. Journal of Education policy, 25 (3), 335-347. 
doi.org/10.1080/02680931003646196 

Alvesson, M., & Sköldberg, K. (2008). Tolkning och reflektion vetenskapsfilosofi och kvalitativ 
metod. [Interpretation and reflection: Philosophy of science a qualitative 
method]. Lund: Studentlitteratur. 

Baker, G. (2016). Editorial introduction: El Sistema in critical perspective. Action, 
Criticism & Theory for Music Education, 15(1), 10–32. 

Bodovski, K. (2010). Parental practices and educational achievement: 

social class, race, and habitus. British Journal of Sociology of Education, 31 (2), 139-156. 
doi.org/10.1080/01425690903539024 

Booth, E. (2009). Thoughts on seeing El Sistema. Teaching Artist Journal,7(2), 75-84. 

Booth, E., & Tunstall, T. (2014). Five encounters with “El Sistema” International: A 
Venezuelan Marvel becomes a global movement. Teaching Artist Journal, 12(2), 
69-81. doi.org/10.1080/15411796.2014.878134 

Bouakaz, L., & Persson, S. (2007). What hinders and what motivates parents’ 
engagement in school? International Journal about Parents in Education, 1(0), 97-
107. 



53 

© 2018 The authors and IJTLER.ORG. All rights reserved. 

Bouakaz, L. (2009). Föräldrasamverkan i mångkulturella skolor. [Cooperation with parents in 
multicultural schools]. Lund: Studentlitteratur.  

Bouakaz, L. (2012). Att behålla mitt och lära mig något nytt  Föräldraengagemang i 
mångkulturella miljöer. [To keep my own and learn something new — 
Engagement of parents in multicultural environments] Malmö: Kommission för 
ett socialt hållbart Malmö. 

Broady, D. (1998). Kapitalbegreppet som utbildningssociologiskt verktyg. [The concept of 
capital as an education sociological tool].Uppsala: Forskningsgruppen för 
utbildnings- och kultursociologi, ILU. Uppsala Universitet. Retrived from: 
http://www.skeptron.uu.se/broady/sec/ske-15.pdf 

Bunar, N. (2010). Nyanlända och lärande – en forskningsöversikt om nyanlända elever i den 
svenska skolan. [Newly arrived and learning – a research overview on newly 
arrived students in the Swedish school]. Stockholm: Vetenskapsrådet. 

Bunar, N. (2012). Skolan och staden – forskningsperspektiv på integration och skolrelaterade 
klyftor i den moderna staden. [The school and the city – research perspectives on 
integration and school related gaps in the modern city]. Malmö: Kommission för 
ett socialt hållbart Malmö. 

Cohen, L., Manion, L., & Morrison, K. (2011). Research methods in education. London: 
Routledge. doi.org/10.4324/9780203720967 

Dobson, N. (2016). Hatching plans: Pedagogy and discourse within an El Sistema 
inspired music program. Action, Criticism & Theory for Music Education, 15(1), 88–
119. 

Dufur, M-J., Parcel, T. L., & Troutman, K. P. (2013). Does capital at home matter more 
than capital at school? Social capital effects on academic achievement. Research in 
Social Stratification and Mobility, 31, 1-21. doi.org/10.1016/j.rssm.2012.08.002 

Ehrlin, A. (2012). Att lära av och med varandra. En etnografisk studie av musik i förskolan i en 
flerspråkig miljö. Dis. [To learn from and with one another, an ethnografhic study 
of music in preschools in a multilingual environment] Örebro Studies in Music 
Education 7. (Dissertation). Örebro: Örebro University. 

Ehrlin, A., & Gustavsson, H-O. (2017). El Sistema i två svenska förskolor – 
Musikpedagogik. In A. Garpelin & A. Sandberg (Eds.). Barn och Unga i Skola och 
samhälle. [Children and young people in school and society]  Mälardalen Studies 
in Educational Sciences 31, (pp.158-177). ISBN 978-91-7485-326-1 

El Sistema (2018). Retrived from: http://www.elsistema.se/ 

Erikson, L. (2004). Föräldrar och skola. [Parents and school]. (Dissertation). Örebro Studies 
in Education 10. Örebro: Örebro University. 

Erikson, L. (2008). Föräldrar och Skola – olika innebörder. In A. Nilsson (Ed.). Vi lämnar 
till skolan det käraste vi har. [We leave to school the dearest we have]. 
Myndigheten för skolutveckling. Stockholm: Liber. 

Granstedt, L. (2010). Synsätt, teman och strategier – några perspektiv på mångkulturella frågor 
i skolan i ett praktiknära projekt. (Dissertation). [Approach, themes and strategies – 
some perspectives on multicultural issues in school in an research project near to 
the practice]. Department of Creative Studies Teacher Education Umeå 
University. Umeå: Umeå University. 

Gustavsson, H-O. (2007). Utan bok är det ingen riktig undervisning: en studie av skolkulturella 
referensramar i SFI. [Without a book there is no real teaching: A study of school 
cultural frames of reference in SFI]. (Dissertation). Studies in Educational 
Sciences, No, 102. Stockholm: HLS Förlag 

Gustavsson, H-O., & Ehrlin, A. (2016). Music pedagogy as an aid to integration. El 
Sistema inspired music activity in two Swedish preschools. Early Child 
development and care. doi.org/10.1080/03004430.2016.1209197 

http://www.skeptron.uu.se/broady/sec/ske-15.pdf
http://www.elsistema.se/


54 

© 2018 The authors and IJTLER.ORG. All rights reserved. 

Hofvander Trulsson, Y. (2010). Musikaliskt lärande som social rekonstruktion: musikens och 
ursprungets betydelse för föräldrar med utländsk bakgrund. [Musical learning as 
social reconstruction. Music and origin in the eyes of immigrant 
parents].(Dissertation). Lund: Lund University. 

Hofvander Trulsson, Y. (2015). Musikens betydelse för integration. In Y. Hofvander 
Trulsson & A. Houmann (Eds.). Musik och lärande i barnets värld. [Music and 
learning in childrens´world]. Lund: Studentlitteratur. 

Jeynes, W. H. (2003). A Meta-Analysis. The Effects of Parental Involvement on Minority 
Children’s Academic Achievement. Education and Urban Society, 35 (2),202-218. 
doi.org/10.1177/0013124502239392 

Kristensson Uggla, B. (1999). Kommunikation på bristningsgränsen: en studie i Paul Ricoeurs 
projekt. [Communication at the limit of burst: A study on the project of Paul 
Ricoeur]. Eslöv: Brutus Östlings bokförlag Symposium. 

Kvale, S. (1997). Den kvalitativa forskningsintervjun. [The qualitative research interview]. 
Lund: Studentlitteratur. 

Lahdenperä, P. (1997). Invandrarbakgrund eller skolsvårigheter?: en textanalytisk studie av 
åtgärdsprogram för elever med invandrarbakgrund. [Immigrant background or 
school difficulties? A text analytical study of intervention programs written for 
students with immigrant backgrounds]. (Dissertation). Stockholm: Stockholm 
Univerity. 

Lahdenperä, P. (2017). Se föräldrarnas kompetens. [See the competences of the parents]. 
Pedagogiska magasinet, Tema föräldrar – besvär och resurs. (3), 42-48. 

Lave, J., & Wenger, E. (1991). Situated learning. Legitimate peripheral participation. New 
York: Cambridge University press. 

Lincoln, Y.S., & Guba, E. G. (2009). The only generalization is: there is no generalization. 
In R. Gomm., M. Hammersley., & P. Foster. (Eds.). Case study method (pp. 27-44). 
London: Sage. doi.org/10.4135/9780857024367.d6  

Majno, M. (2012). From the model of El Sistema in Venezuela to current applications: 
Learning and integration through collective music education. Annals of the New 
York Academy of Sciences, 1252 (1), 56–64. doi.org/10.1111/j.1749-6632.2012.06498.x 

Merriam, S. (1994). Qualitative research and case-study applications in education. S. Francisco: 
Josey-Bass.   

OECD (2010). PISA 2009 Results: Overcoming Social Background – Equity in Learning 
Opportunities and Outcomes. Volume II. doi.org/10.1787/9789264091504-en  

Osman, A., & Månsson, N. (2015). I go to teacher conferences, but I do not understand 
what the teacher is saying — Reflections on Somali parent’s perception of the 
Swedish school. International Journal of Multicultural Education, 17(2). 
doi.org/10.18251/ijme.v17i2.1022 

Parszyk, I-M. (1999). En skola för andra. Minoritetselevers upplevelser av arbets- och livsvillkor 
i grundskolan. [A school for others.] (Dissertation). Stockholm Institute of 
Education, Department of Educational Research. Stockholm: Stockholm 
University.  

Runfors, A. (2003). Mångfald, motsägelser och marginaliseringar: en studie av hur 
invandrarskap formas i skolan. [Diversity, Contradictions and marginalisation: A 
study of how immigrant status is formed in school]. (Dissertation). Stockholm: 
Stockholm University. 

Strandberg, M. (2013). Läxor om och för kulturell mångfald med föräldrars livserfarenheter som 
resurs: några kritiska aspekter. [Homework about and for multiculturality with the 
life experiences of parents as a resource: some critical aspects]. (Dissertation). 
Stockholm: Department of Education, Stockholm University 25. 



55 

© 2018 The authors and IJTLER.ORG. All rights reserved. 

Statistics Sweden (2016). Barn till lågutbildade hamnar efter i skolan. [Children of lowskilled 
end up after in school]. Retrived from:  http://www.scb.se/sv_/Hitta-
statistik/Artiklar/Barn-till-lagutbildade-hamnar-efter-i-skolan/  

Swedish National Agency of Education (2012). Likvärdig utbildning i svensk grundskola? 
[Equivalent education in Swedish elementary school]. Report 374. 

Swedish National Agency of Education (2016). PISA 2015. 15-åringars kunskaper i 
naturvetenskap, läsförståelse och matematik. [PISA 2015. 15 year olds´knowledge in 
natural science, reading and mathematics]. Report 450.   

Swedish National Agency of Education. (2018). Läroplan för grundskolan samt för 
förskoleklassen och fritidshemmet. [Curriculum for the compulsory school, 
preschool class and recreation centre (revised 2018)]. Stockholm: Skolverket. 

Swedish Schools Inspectorate (2009). Varannan i mål: om gymnasieskolors (o)förmåga att få 
alla elever att fullfölja sin utbildning. [Each other in goal: The inability of secondary 
school in helping al students to complete their education].Stockholm: 
Skolinspektionen. Retrieved from: 
http://www.skolinspektionen.se/Documents/Kvalitetsgranskning/avbrott/gy
mnasieavbrott-rapport_2009_1.pdf?epslanguage=sv 

Swedish Schools Inspectorate (2010). Språk- och kunskapsutveckling för barn och elever med 
annat modersmål än svenska. [Language - and knowledge development for 
children and students with another mother tough than Swedish].Report 2010:16. 
Stockholm: Skolinspektionen.  

Swedish Schools Inspectorate (2012). En skola med tilltro lyfter alla elever. [A school in trust 
lifts al students]. Stockholm: Skolinspektionen. Retrived from: 
http://www.skolinspektionen.se/sv/Beslut-och-
rapporter/Publikationer/Rapport-till-regeringen/Arsrapport/En-skola-med-
tilltro-lyfter-alla-elever/  

Swedish Research Council (2017). God forskningssed. Forskningsetiska principer inom 
humanistisk- samhällsvetenskaplig forskning. [Good research practice]. Retrieved 
from https://www.vr.se/analys-och-uppdrag/vi-analyserar-och-
utvarderar/alla-publikationer/publikationer/2017-08-29-god-
forskningssed.html  

Tesfahuney, M. (1998). Imag(in)ing the other(s): migration, racism, and the discursive 
constructions of migrants. (Dissertation). Uppsala: Uppsala University. 

The European Commission (2017). Utbildningsöversikt 2017 Sverige. [ Education overview 
2017 Sweden]. Europeiska Kommissionen, Generaldirektoratet för utbildning, 
ungdom, idrott och kultur. Retrived from: 
https://ec.europa.eu/education/sites/education/files/monitor2017-se_sv.pdf  

Wenger, E. (1998). Communities of practice: learning, meaning, and identity. Cambridge: 
Cambridge University Press. 

 

http://www.scb.se/sv_/Hitta-statistik/Artiklar/Barn-till-lagutbildade-hamnar-efter-i-skolan/
http://www.scb.se/sv_/Hitta-statistik/Artiklar/Barn-till-lagutbildade-hamnar-efter-i-skolan/
http://www.skolinspektionen.se/Documents/Kvalitetsgranskning/avbrott/gymnasieavbrott-rapport_2009_1.pdf?epslanguage=sv
http://www.skolinspektionen.se/Documents/Kvalitetsgranskning/avbrott/gymnasieavbrott-rapport_2009_1.pdf?epslanguage=sv
http://www.skolinspektionen.se/sv/Beslut-och-rapporter/Publikationer/Rapport-till-regeringen/Arsrapport/En-skola-med-tilltro-lyfter-alla-elever/
http://www.skolinspektionen.se/sv/Beslut-och-rapporter/Publikationer/Rapport-till-regeringen/Arsrapport/En-skola-med-tilltro-lyfter-alla-elever/
http://www.skolinspektionen.se/sv/Beslut-och-rapporter/Publikationer/Rapport-till-regeringen/Arsrapport/En-skola-med-tilltro-lyfter-alla-elever/
https://www.vr.se/analys-och-uppdrag/vi-analyserar-och-utvarderar/alla-publikationer/publikationer/2017-08-29-god-forskningssed.html
https://www.vr.se/analys-och-uppdrag/vi-analyserar-och-utvarderar/alla-publikationer/publikationer/2017-08-29-god-forskningssed.html
https://www.vr.se/analys-och-uppdrag/vi-analyserar-och-utvarderar/alla-publikationer/publikationer/2017-08-29-god-forskningssed.html
https://ec.europa.eu/education/sites/education/files/monitor2017-se_sv.pdf

