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Abstract. This study aimed to investigate the effectiveness of a
developed writing module on enhancing the General Foundation
Program students” writing skills. The study made use of a pre-test and
post-test  quasi-experimental design. The study participants
incorporated 70 Omani students and 2 EFL teachers. The students were
divided into experimental and control groups. The experimental group
incorporated 35 students who studied English at the General
Foundation Program of Sur Nursing Institute. The control group
involved 35 students who took an English course at The General
Foundation Program Centre in Muscat. Both institutions function under
the auspices of the Omani Ministry of Health. The control group studied
the ministry’s writing syllabus, whereas the experimental group studied
the writing module. The writing pre-test was done before module
delivery and the post-test was done after the intervention. ANCOVA
test was utilized to draw a statistical analogy between the mean scores
of tests of both groups. The test findings divulged that there was a
statistically significant mean difference between the control and
experimental group’s scores in the writing post-test. The module
significantly enhanced the experimental group’s writing skills.

Keywords: Module; intervention; General Foundation Program; writing
skills

1. Introduction

Writing is deemed a complicated and taxing cognitive task in which writers
need to show mastery of variables simultaneously. These incorporate controls of
sentence structure, format, content and vocabulary, and spelling. Additionally,
writers have to be able to organize and combine information into a coherent and
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cohesive paragraph and text (Nunan, 2003). Writing is deemed one of the salient
skills that learners need to master since it demands a more substantial in-depth
knowledge of the grammar system and writing conventions than other receptive
skills (Mourssi, 2013; Ellis, 2004). Writing is one of the most pivotal skills
students must master in Oman (Al-Ani, 2017). Consequently, Omani students
learn English at private and government colleges where the English syllabus
aims to hone students' English language skills with an emphasis on writing (Al-
Issa, 2014). This is because writing is adjudged a crucial skill that Omani learners
have to master to meet the requirements of higher education (Mourssi, 2013).
The General Foundation Program of the Omani Ministry of Health is no
exception. Writing is introduced as an extension for other English skills and sub-
skills. The General Foundation Program writing syllabus adopts product and
process approaches. These approaches are used at lower levels of English to
guide students to mimic diversified model texts, brainstorm and organize ideas,
and practice various writing features (Omani Ministry of Health-Foundation
Program Course Overview, 2019). Despite the great effort that has been exerted
by teachers to help the Foundation Program students sharpen their writing
ability, the students face many problems in writing such as a lack of vocabulary
knowledge, their inability to generate ideas, committing many spelling and
grammar errors, and their inability to maintain paragraphs cohesion, coherence,
and unity (Thyab, 2016; Abu-Faraj, 2015). The foundation program students
commit many grammatical errors in their writing such as the wrong use of
nouns, prepositions, adjectives, pronouns, verbs, word order, tenses, pronouns,
subject-verb agreement, auxiliaries, and possessive pronouns (Sabtan & Elsayed,
2019; Nouraey, Cuarteros, & Khemiri, 2016; Alami, 2016). Further, students
commit numerous spelling errors and they cannot use vocabulary appropriately
(Al-Bereiki & Al-Mekhlafi, 2015). Moreover, students make many punctuation
errors such as the wrong use of question marks and capital letters, and commas
(Ancheta & Simagala, 2017). This results in a very poor writing production
which negatively affects purpose and meaning and does not meet the
foundation program writing criteria (Khalil & Yassin, 2015). Hence, there was a
dire need to develop a writing module that teaches to General Foundation
Program students’ learning needs and enhances their writing skills. The module
development in this research was guided by the ADDIE model. ADDIE is a
timesaving model and encourages effectual learning. Most importantly, the
model helped ensure that learners achieve the module objectives giving room
for the evaluation of learners’ needs and also the efficacy of the module using
procedures with certain outcomes that can be assessed.

2. Theoretical Framework

The present study is underpinned by the sociocultural theory of human learning
(Vygotsky, 1978). The theory deems learning a social procedure. The prime
abstraction of this theory is that social interplay significantly contributes to the
progress of cognition. Vygotsky (1978) believes that there is an influential
connection between learning and culturally organized experiences. The notion is
very advantageous in learning and teaching since it addresses how learners’
interaction becomes the most pivotal method by which learning and
development take place.
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This theory is pertinent to the current study because it substantiates the
fundamental significance of collaboration in the writing classroom where
students exchange meaning, knowledge, and learn from peers. Thus, it can be
inferred that students learn best when they collaborate with their peers
(Saparuddin, Prasetyo & Mahanal, 2018; Jeroen Janssen & Wubbels, 2018;
Bikowski & Vithanage, 2016; Dowse & Rensburg, 2015; Khatib, 2015; Nosratinia
& Nikpanjeh, 2015; Yeh, 2014). Since the study aimed to improve students’
writing ability by adopting the genre approach, Vygotsky’s theory is relevant to
the study. It is relevant because it helps both teachers and students to engage in
socially constituted interrelation opportunities to create and exchange
knowledge via their social discourse. Writing in this study is a social activity in
which students interact with their peers and the teacher to hone their writing
ability and acquire new writing skills. The teacher’s role in the writing classroom
is to assist students to carry out writing tasks, achieve the aims and objectives of
the lesson, and solve problems via teacher’s orientation and guidance (Daniels,
2002; Wertsch, 1991). The current study provided opportunities for peer-
evaluation. Peer-evaluation or peer-editing enhances students” writing skills as
they can explicitly or implicitly comment on their peers” writing production so
they can reinforce their writing skills and contribute to developing other
students” writing skills as well (Yiice & Aksu Atag, 2019; Harutyunyan &
Poveda, 2018; Ekmekci, 2017; Min & Xuemei, 2016). The concept of peer-editing
in this study conforms to Vygotsky's social interaction concept.

3. Research Objectives

The study is guided by the following objectives:

1. To find out if there is any significant difference in the mean of the writing
post-test scores of the control and experimental groups.

2. To find out if there is any significant difference in the mean of the writing pre-

test and the post-test scores of the experimental group.

4. Literature Review

Writing complements speech, it is, however, more complicated with numerous
and long structures of organized sentences. These sentences are built on formal
usage of vocabulary and punctuation, a process which is characterized by using
alphabetical letters to convey ideas in an organized structure. This can be done
utilizing a pen, a typewriter, a mobile phone, or a computer. One can use writing
for many purposes such as writing for pleasure, sending personal letters,
stimulating audiences’ feelings, and predicting various needs of readers
(Rijlaarsdam, Couzijn & Bergh, 2004). According to Ralelon (1992), writing is a
very pivotal skill as it forms a part of an individual’s culture and it is done to
preserve their ideas and thoughts. The systems of writing can be functional
which is pertinent to the way it is used to show symbols of language which
mirror people’s way of thinking and culture (Olson, 1992).

4.1 Teaching Writing at Tertiary Level

According to Lea and Street (1998), learning at the tertiary level requires
adjusting to new methods of understanding and new techniques of organizing
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information, and interpreting knowledge. Tertiary education fundamentally
aims attention at honing students’ academic writing competency as written
language is substantially used to gauge students” performance (Hyland, 2006).
Knowledge is obtained by students from various sources by going through
others” writings. Hence, students are required to create acceptable academic
texts exhibiting their understanding of knowledge and internationalization and
also their capabilities to manipulate and synthesize them (Mondrano, 2015).

It is argued that higher education practices give academic writing great
importance especially in assessing students’” writing skills. Essay writing is
deemed the most suitable assessment means of students’ academic
accomplishment (Bacha, 2002; Lillis, 2001; Krause, 2001). Thus, academic writing
is essential to students” academic advancement at the tertiary level. To illustrate,
Omani EFL learners are required to master content areas in many subjects such
as business, social sciences, technical sciences, and mathematics where the
language of the majority of the world’s scientific literature in English. Hence,
having good writing skills can enable students to successfully satisfy their
academic demands and do well in their academic disciplines (Al-Badawi, 2011).
Omani learners are expected to produce certain writing productions like
summaries, essays, and mini-research projects. Nevertheless, experiences have
always indicated that the vast majority of Omani learners encounter many
difficulties in their writings. They are unable to produce meaningful sentences in
isolation and they cannot organize them in texts (Alami, 2016; Al-Badi, 2015; Al
Seyabi & Tuzlukova, 2014). Further, students encounter many difficulties in
essay writing. Students, for instance, are unable to generate and organize ideas,
write a sound thesis statement, or use a wide range of vocabulary (Souidi & Uba,
2020).

4.2 Academic Writing

Academic writing is distinguished by the organization and cohesion of ideas
that allow sound connection between sentences and paragraphs. Effective use of
language can help maintain the interest of readers to continue reading the entire
text. The tracking of an evolving language, which is diverse, rich, and
continuously developing in both meaning and use, is a constant process of
experiences (Bailey, 2011).

4.2.1 Approaches to Teaching Academic Writing

Writing practice has many fundamental approaches. The literature review of this
study elaborates on the writing approach which was employed by the current
study.

4.2.1.1 The Genre Approach

Martin (1999) defines the genre as a communication process that incorporates an
oriented goal for its members in a specific event of communication which is
based on a certain social context. Academically, Harmer (2007) mentions that the
genre approach requires learners to analyze and study a written text, and then
they need to provide a written production akin to the text they have studied.
The genre approach has many good characteristics. To illustrate, writing is
considered a social activity by the genre approach. This concept stemmed from
the social-cultural theory (Vygotsky, 1978). Knowledge according to the theory
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can be best formed when students work together; back each other to promote
new ways of learning, to form, create, and reflect on new knowledge. Hence,
participation and social interaction of members of the group significantly
contribute to knowledge construction and development. Students, in the writing
classroom, are stimulated to participate in various writing tasks and swap and
negotiate meaning with classmates and teachers. Learning writing in this way
can help students to have positive reinforcement about content, ideas, and the
knowledge of linguistics in composing texts. The teacher’s role in the genre
approach is deemed more authoritative than autocratic (Rothery, 1996). Teachers
provide students with support and methodical instruction via various writing
activities to help them have a good grasp of the written genre.
The genre approach can be categorized into three classes (Cope and Kalantzis,
1993):
e Modeling: students are given a text and they are required to write a
similar one.
e Construction: teachers and students in this stage work out the new text
construction according to the information obtained from the model text.
¢ Independent Construction: students in this stage are expected to produce
their writing making use of the information obtained from the model
text.
The genre approach has been commonly used to improve students” writing
performance (Al Azhar & Maolida. 2019; Xu & Li, 2018; Dirgeyasa, 2016;
Rusinovci, 2015, Wang, 2013). For this reason, the genre approach has been
considerably employed in this study module. The majority of the module
chapters provided model texts, paragraphs, and essays for the students to
familiarize them with the new writing tasks.

4.3 Writing Process
According to Fulwiler (1988), there are some fundamental stages of the writing
process.

4.3.1 Prewriting

The prewriting stage, which is commonly called brainstorming, is the initial
stage of the process of writing. It comprises all elements that students prepare
before embarking upon any type of writing (Gustavsson & Hedlund, 2011).
Brainstorming encourages students to generate and organize their ideas logically
(Chittooran, 2015) and also improves their writing ability (Abedianpour &
Omidvari, 2018; Amoush, 2015).

4.3.2. Drafting

Drafting is considered as the preliminary stage of writing. It is the stage of
developing the notions that have been arranged and sorted in an outline that is
produced during the prewriting stage of the writing process (Hedge, 2000).
Drafting can help create an organized piece of writing (Coulmas, 2003).

4.3.3. Revising

In any writing process, revising is meant for rearranging the completed elements
thoroughly in the writing production so it conforms to the intent and target of
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the writer. Consecutive revision of notes helps the writer add any necessary
ideas or exclude any information which does not serve the purpose of the final
draft (Cooper, 1999). During the revising stage, any ambiguous ideas or images
become clearer when the writer makes certain corrections at the level of text flow
(Folse, & Pugh, 2010).

4.3.4 Editing

In the editing stage, the writer checks the piece of writing context for correctness
and precision. It entails the correction and identification of errors such as
punctuation, capitalization, grammar, and spelling (Harmer, 2004). Peer-editing
is deemed one of the salient activities in the writing classroom. Peer editing
enhances students” writing skills as it enables them to explicitly or implicitly
comment on their peers” writing production so they can reinforce their writing
skills and contribute to developing other students’” writing as well (Siliwangi,
2019; Yiice & Aksu Atag, 2019; Harutyunyan & Poveda, 2018; Ekmekci, 2017;
Min & Xuemei, 2016).

4.4 Module or Instructional Design (ID)

Instructional Design (ID) appertains to the standardized process in which
training and educational programs propose to hone students’ skills (Reiser &
Dempsey, 2007). The process embraces pinpointing the learners’ needs,
elucidating the end goal of instruction, and developing some "intervention" to
aid in the transition (Duffy & Cunningham, 1996). Instructional Design is the
very heart of influential learning and teaching. Unless teachers organize, plan,
and form teaching tasks, coincidental learning will be the outcome, and
therefore the teacher might fail to gauge what has been accomplished in the
classroom (Seel, 2017). Writing modules were found to be useful in improving
students” writing skills more effectively than using conventional methods
(Aswini & Srinivasan, 2016). That is because writing modules help students
develop their writing skills via incorporating interesting writing topics and
students’ learning needs (Belet Boyaci & Giiner, 2018; Al Azri & Al-Rashdi, 2014;
Arianie, 2017). Writing modules also help students provide significance to the
learning process and maximize students” motivation by connecting the writing
materials to their daily life (Chamba & Gavilanes, 2018; Nematollahi &
Maghsoudi, 2015).

5. Methodology

The methodology gives a rigorous and particularized elucidation of the
approach used to undertake the present research. It provides information on the
research design, research participants, and selection of participants, research
instruments, data analysis, and research procedures. The methodology is
fostered in search of answers to the present research questions.

5.1 Research Design

The current study made use of a quasi-experimental design. According to
Marsden and Torgerson (2012), the most common manner in the quasi-
experimental approach is matching where a control group is assigned amid the
non-treated population who share identical features as the experimental group.
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Hence, both the control and experimental groups are deemed alike and the
results may be considered unbiased.

5.2 Participants and Selection of Participants

Convenience sampling technique was used to sample the research participants.
Convenience sampling technique, which is a non-probability of sampling, was
employed to select the target respondents primarily due to the ready availability
of data. Convenience sampling was the ideal sampling technique applicable to
the present study due to the geographical proximity to the researcher (Etikan,
Musa & Alkassim, 2016). The total number of students enrolled at both Sur
Nursing Institute and The General Foundation Program Centre in Muscat was
160 students. To calculate the participants needed for the research, the researcher
used an online sample size calculator. The calculated sample size was 70
students based on a confidence interval of 8.76 and a confidence level of 95%.
The participants of the current study also incorporated 2 EFL teachers. One
teacher taught the experimental group and the other teacher taught the control
group. The experimental group participants studied English at Sur Nursing
Institute, while the control group studied English at The General Foundation
Program Centre in Muscat. Both the control and experimental groups had
similar demographic data concerning L1, gender, age, background education,
and classroom contact hours in English. Both two groups were Arabic speakers.
Each of the two groups involved 35 students, 8 males, and 27 females. The
students had the same background education as all of them were secondary
school leavers. The 2 EFL teachers had long experience in teaching English. The
experimental group teacher worked for Sur Nursing Institute for 11 years,
whereas the control group teacher worked for the Foundation Program Centre
in Muscat for over 15 years.

5.3 Research Instrument

This study of quasi-experiential design employed two instruments: the pre-test
and post-test. The two tests took the shape of essay writing. The essay was
IELTS academic writing task 2 which gauged the writing performance of
students in 4 prime criteria: coherence and cohesion, task achievement,
grammatical range and accuracy, and lexical resource. Each criterion was
assigned a band score between 1.0 and 9.0 (Appendix 1). The students were
asked to write 250 words in 40 minutes about the relationship between
technology and culture.

5.4 Data Analysis

Analysis of Covariance (ANCOVA) statistical test was used to gauge the
effectiveness of the writing module on enhancing students’” writing skills.
ANCOVA was employed to control the writing pre-test scores statistically.
Specifically, the pre-test aimed to pinpoint the differences that existed among
the two groups (experimental and control) before the investigation. ANCOVA
then was employed to statistically control the pre-test scores (Salkind & Winter,
2017; Salkind, 2016; Jennings & Cribbie, 2016; Delucchi, 2014). The covariate
variable can minimize the inconsistency or the variability of the results
measures. Hence, ANCOVA was the optimum statistical test to be employed in
the current study because the pre-test (covariate variable) was controlled.
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Further, ANCOVA is a robust test that can maximize the power of the statistical

tests (Jennings & Cribbie, 2016; Salkind, 2016; Carter, 2010; Delucchi, 2014) as

participants of both groups were determined via convenience sampling. Before
performing the test, some assumptions were achieved as follows:

e The observation has to be independent. To illustrate, the target participants
could only be either males or females, experimental group or control group.

e Concerning the dependent variable (DV) and covariate variable, the level of
measurement had to be “scale’. In the present study, the dependent variable
was the students’ writing performance after the intervention and the
covariate variable was the writing pre-test.

e The dependent variable must be normally distributed. The researcher used
Shapiro-Wilk as a test of normality because the number of participants was
less than 50.

¢ A linear correlation has to be present between the covariate variable and the
dependent variable. Therefore, a scatter plot was employed to examine the
correlation between the two variables.

e Homogeneity of regression slopes. The slopes of regression for both the
covariate and dependent variables have to be indistinguishable. When the
dependent variable intensified, the covariate variable must be intensified too.

¢ Homogeneity of variances was similar via the Levene’s Test after performing
the inferential test. F test was utilized to detect the correlation among the
covariate and dependent variables.

5.5 Procedures

The current study was conducted during the second trimester. Before module
delivery, the writing pre-test was administered to the experimental group by the
module teacher, while the control group was given the pre-test by the writing
syllabus teacher. The module in this study incorporated eleven chapters that
were delivered abiding by the writing guidelines of The Omani Ministry of
Health syllabus. The module ran for 44 hours, 4 hours were allotted for each
chapter. The module used the genre approach to teach prewriting, writing,
revising and peer editing, topic and controlling ideas, model paragraphs,
organization of paragraphs within an essay, concluding sentence, supporting
sentences, topic sentence, supporting details, grammar drills, and paragraph
unity (Hajeid, 2018; Kamariah et al., 2018; Marulanda & Martinez, 2017; Scholtz,
2016; Purwanto, 2016). Further, the module introduced pivotal grammar
structures required for writing such as present simple, subject-verb-agreement,
past simple, relative pronouns, articles, and order of adjectives. The module
incorporated a CD ROM. The CD ROM provided supplementary writing
materials for students (Cahyaningrum et al. 2015; Thakur, 2015; Dodd et al.,
2015; Saragih, 2014). These were designed to help students improve their writing
skills. Eventually, the module included many writing activities to arouse
students’ interest (Iswati, 2019; Kusumawati, 2017, Kumalasari & Churiyah,
2017) and help them improve their writing performance. The control group
studied the ministry’s writing syllabus. The time allotted for the syllabus was 44
hours. The writing syllabus involved 8 units which taught students basic writing
elements. The writing post-test was done after module delivery.
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6. Results

The results provide a comprehensive rundown of the study findings. The results
describe the quantitative data analysis of descriptive statistics mean scores of
both the pre-test and post-test to investigate the impact of the developed module
on enhancing General Foundation Program students” writing skills. The
following sections exhibit the results of both the control and experimental
groups’ writing pre-test and post-test. The initial assumptions for the writing
pre-test and post-test were tested and achieved. Descriptive statistics are
presented in section 6.1, whereas inferential statistical analysis is displayed in
section 6.2.

6.1 Descriptive Statistics

There were 35 students in the experimental group and 35 students in the control
group. Each of the two groups encompassed 8 male students and 27 female
students.

6.2 Inferential Statistical Analysis

To investigate the significant differences between the groups” writing test scores,
the researcher made use of ANCOVA (Analysis of Covariance).

As can be seen in Table 1 below, the writing post-test scores could be assumed to
be normally distributed because the Shapiro-Wilk significant value was 0.200.
According to the group, the writing post-test was normally distributed as well.
The Shapiro-Wilk value for the two groups was 0.200.

Table 1: Test of Normality of the Writing Post-test
Shapiro-Wilk

Statistics Sig.
Writing Post-Test .095 .200
Experimental group .939 .200
Control group 962 .200

NB. The significant value was more than 0.05.

Figure 1 demonstrates that the two groups had a parallel linear connection
between the scores of both the writing pre-test and the post-test.
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Figure 1: Scatter Plot Graph of the two groups’ scores in the writing pre-test and post-
test
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Homogeneity of regression slopes amid the dependent variable (writing post-
test) and the covariate variable (writing pre-test) for both groups was similar.
Table 2 confirms that no significant interaction was detected between the writing
pre-test and the group. The interaction level was 0.233 which was more than .05.

Table 2: Test Between-Subjects Effects Writing Post-Test as Dependent Variable

SS df MS F Sig.
Group 619.043 1 206.348 35.659 0.000
Writing Pre-Test 1.465 1 1.465 0.157 0.693
Group* Writing Pre-Test 14.080 1 14.080 1.512 0.223
Error 614.632 66 9.313
Total 31083.250 70

The homogeneity of variances assumption was checked through Levene’s test of
homogeneity of variances. This test was used to test whether the samples had
equal distribution. Equal variances across the samples are identified as
homogeneity of variances. Homogeneity of variance is assumed when the value
of p is greater than .05 (Muijs, 2004).

Table 3: Levene’s Test of Equality of Error Variances?

F df1 df2 Sig.

Writing Post-Test 3.231 1 68 0.077

According to Table 3 above, with an alpha level of .5, the p-value of writing
post-test was 0.077 which was more than .05, hence equal variances were
assumed. Thus, the homogeneity of variances assumption for the two groups
writing post-test was met.

As can be seen in Table 4 below, the Independent Samples t-test results with the
assumption of equal variance confirmed that there was no significant difference
in the writing pre-test scores between the two groups, (68) = 1.623, p = 0.109.
Hence, it was assumed that the writing pre-test scores were equal for the two
groups before the intervention.

Table 4: T-test for Equality of Means of Writing Pre-Test as Test Variable

t df Sig.

Writing Pre-Test 1.623 68 109

NB. Writing Pre-Test Scores of the two groups.

As Table 5 displays, the results confirmed that students” writing Pre-Test scores
(covariate variable) did not have an effect on their Post-Test scores (dependent
variable) with F (1, 67) = 0.178 and p =0.674. Since the writing pre-test scores
were controlled, a significant difference was found between the two groups F (1,
67) = 60.618, p < 0.05. A large effect size (partial eta squared = 0.490) was
confirmed by the partial Eta Squared. According to Cohen (1988), 0.8 is
considered a large effect size. Thus, the large effect size (0.490) signified that the
variance in writing post-test scores of the students could be generally
expounded by the writing module which was the independent variable in the
study. The group was distinguished by the intervention of the writing module.
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Table 5: ANCOVA for Writing Post-Test Using Writing Pre-Test as Covariate

df MS F Sig. Partial Eta
Squared
Writing Pre-Test 1 1.673 0.178 0.674 0.003
Group 1 568.821 60.618 0.000 0.490
Error 67 2.495
Total 70

NB. Adjusted R Squared = 0.490 computed through alpha value = 0.05.

Table 6 below exhibits the standard deviation and means of the writing post-test
of the two groups before and after adjusting the Pre-Test scores. ANCOVA
results below revealed that the experimental group (M = 23.585, SD = 3.477)
scored considerably higher mean than the control group (M = 17.714, SD = 2.538).
There was a significant difference between the writing post-test scores of the two
groups.

Table 6: Adjusted and Unadjusted Variability and Group Means for Writing Post-Test
Using Pre-Test Scores as Covariate

Unadjusted Adjusted
Group N M SD M SE
Experimental 35 23.585 3.477 23.585 0.199
Control 35 17.714 2.538 17.714 0.204

NB. Scores of Pre-Test in the model were gauged at the values of 13.414.

7. Discussion

The statistical results substantiated the significant difference between the control
and experimental group’s scores in the writing post-test after the intervention.
The statistical results confirmed that the experimental group students scored
significantly higher than the control group. This finding underlines the
effectiveness of the module in improving students” writing skills. The research
finding is in line with previous studies findings which revealed that effectively
developed modules helped improve students” skills in generating ideas, opting
for and selecting proper and relevant vocabulary for their writing, and
maintaining cohesion, coherence, and paragraph unity (Hajeid, 2018; Kamariah
et al., 2018; Marulanda & Martinez, 2017; Scholtz, 2016; Purwanto, 2016).

The writing performance of the experimental group students improved
significantly after the treatment. Statistical findings authenticated the significant
difference between the experimental groups’ writing pre-test and post-test. This
underlines the effectiveness of the module in honing students’” writing
performance. The writing topics of the developed module were meticulously
selected by the researcher based on their appropriateness and relevance to the
students to assure optimal personal engagement and to motivate them to drip
further into the module. This aroused students’ interest and encouraged them to
exert an effort to improve their writing skills (Iswati, 2019; Kusumawati, 2017;
Kumalasari & Churiyah, 2017). The module helped students to work
collaboratively to carry out various writing tasks. Collaborative writing activities
helped students share knowledge and learn from their peers (Saparuddin,
Prasetyo & Mahanal, 2018; Jeroen Janssen & Wubbels, 2018; Bikowski &
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Vithanage, 2016; Dowse & Rensburg, 2015; Khatib, 2015, Nosratinia &
Nikpanjeh, 2015; Yeh, 2014). Peer-editing was of substantial significance in the
module. The current research findings support previous findings which revealed
that peer-editing enabled students to learn from other students” writing errors
and reinforce their learning as well (Siliwangi, 2019; Yiice, 2019; Harutyunyan &
Poveda, 2018; Ekmekci, 2017; Min & Xuemei, 2016). The findings of the present
research conform to previous studies' results which addressed the significance of
supplementary materials for EFL learners (Cahyaningrum et al. 2015; Thankur,
2015; Dodd et al. 2015; Saragih, 2014). The CD ROM which accompanied the
module provided students with supplementary writing activities which helped
them to improve their writing skills.

8. Implications

The present study has two types of implications: implications for research and
implications for practice. To begin with, the current study used some theories to
enhance students” writing skills. The present module was underpinned by the
sociocultural theory of human learning (Vygotsky, 1978). The theory deems
learning a social procedure. The prime abstraction of this theory is that social
interplay significantly contributes to the progress of cognition. Vygotsky (1978)
believes that there is an influential connection between learning and culturally
organized experiences. The notion is very advantageous in learning and
teaching since it addresses how learners’ interplay becomes the most pivotal
method by which learning and development take place. Students in this study
interacted to carry out various writing tasks. To illustrate, students were
encouraged to edit their peers’” writing. Therefore, the theory was suitable for
expounding and wunderstanding the development of students’ writing
performance in the current study. The study has also implications for practice.
The study has important implications particularly for teachers and
educationalists in The Sultanate of Oman. This is because most of the
educational institutions in Oman use international student textbooks that do not
consider students’ learning needs and thus fail to arouse students’ interests
(Ahmed & Abouabdelkader, 2016, Al Ajmi & Holi, 2014; Al-Mahrooqi &
Tuzlukova, 2014). Hence, developing a learning module that considers students’
learning needs can help improve students’ skills.

9. Conclusion

The study module effectually enhanced students” writing ability. The rigorous
selection of the module topics contributed to honing students’ writing
performance. Moreover, the writing approaches which were employed by the
module enhanced students’ writing performance. The post-test results
confirmed that the experimental group’s writing ability was significantly
improved. This was validated by the post-test results which revealed that the
control group scored less than the experimental group. Further, there was a
statistical difference between experimental group scores in both the pre-test and
post-test. This underscores the module efficacy in addressing students” writing
problems and increasing their achievement. The study confirms that efficient
and systematic planning of modules can result in achieving learning objectives
and supporting students’ attainment.
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Before generalizing the conclusion, it is vital to stress the limitations of the
study. It is argued that qualitative and quantitative study produces
comprehensive and abundant data on the case research under examination.
Nevertheless, the generalizability of the present outcomes is beyond the bounds
of possibility which may be regarded as a limitation.

The current study raises opportunities for future research. It is suggested to
conduct future studies that examine the effectiveness of the writing module on
honing students’ writing ability.
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position in answer to the features; rare minor emors occur
question with relevant, fully only as ‘slips’
extended and well supported
ideas
8 = sufficiently addresses all parts | = seguences information and ideas = uses a wide range of vocabulary | = uses a wide range of structures
of the task = logically = fluently and flexibly to convey = the majority of sentences are emor-free
= presents a well-developed = manages all aspects of cohesion well precise meanings = makes only very occasional ermors ar
response to the question with = uses paragraphing sufficiently and = skilfully uses uncommon lexical inappropriacies
relevant, extended and appropriately items but there may be
supported ideas occasional inaccuracies in word
choice and collocation
= produces rare emors in speliing
andior word formation
7 = addresses all parts of the task | = logically organises information and = uses a sufficient range of = uses a variety of complex structures
= presents a clear position ideas; there is clear progression wvocabulary to allow some = produces frequent emor-free sentences
throughout the response throughout flexibility and precision = has good control of grammar and
= presents, extends and = uses arange of cohesive devices = uses less common lexical items punctuation but may make a few ermors
supports main ideas, but there appropriately although there may be with some awareness of style
may be a tendency to some under-fover-use and collocation
overgenseralise andfor = presents a clear central topic within = may produce occasional erors
supporting ideas may lack each paragraph in word choice, gpelling andfor
focus word formation
[ = addresses all parts of the task | = amanges information and ideas = uses an adegquate range of = uses a mix of simple and complex
although some parts may be coherently and there is a clear overall wvocabulary for the task sentence forms
more fully covered than others progression = attempis to use less common = makes some ermors in grammar and
= presents a relevant position = uzes cohesive devices effectively, but vocabulary but with some punctuation but they rarely reduce
although the conclusions may cohesion within andior between inaccuracy communication
become unclear or repetitive sentences may be faulty or mechanical | = makes some emors in spelling
= presents relevant main ideas = may not always use referencing clearly andior word formation, but they
but some may be or appropriately do mot impede communication
inadeguately = uges paragraphing, but not always
developediunclear logically
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addresses the task only
partially; the format may be
inappropriate in places
expresses a position but the
development is not always
clear and there may be no
conclusions drawn

presents some main ideas but
these are limited and not
sufficiently developed; there
may be imelevant detail

= presents information with some
organisation but there may be a lack of
overall progression

makes inadequate, inaccurate or over
use of cohesive devices

may be repetitive because of lack of
referencing and substitution

may not write in paragraphs, or
paragraphing may be inadequate

uses 3 limited range of
vocabulary, but this is minimally
adequate for the task

may make noticeable errors in
spelling andior word formation
that may cause some difficulty
for the reader

uses only a limited range of structures
attempts complex sentences but these
tend to be less accurate than simple
sentences

may make frequent grammatical errors
and punctuation may be faulty; errors can
cause some difficulty for the reader

responds to the task only in a
minimal way or the answer is
tangential; the format may be
inappropriate

presents a position but this is
unclear

presents some main ideas but
these are difficult to identify
and may he repetitive,
irelevant or not well
supporied

presents information and ideas but
these are not arranged coherently and
there is no clear progression in the
response

= uses some hasic cohesive devices but
these may be inaccurate or repefitive
may not write in paragraphs or their
use may be confusing

uses only basic vocabulary
which may be used repetitively
or which may be inappropriate
for the task

has limited control of word
formation andfor speliing; errors
may cause strain for the reader

uses only a very limited range of structures
with only rare use of subordinate clauses
some structures are accurate but errors
predominate, and punctuation is often
faulty

does not adequately address
any part of the task

does not express a clear
position

presents few ideas, which are
largely undeveloped or
irelevant

does not organise ideas logically

may use a very limited range of
cohesive devices, and those used may
not indicate a logical relationship
between ideas

uses only a very limited range of
words and expressions with
very limited control of word
formation and/or speling

errors may severely distort the
message

attempts sentence forms but errors in
grammar and punctuation predominate
and distort the meaning

barely responds fo the task
does not express a position
may attempt to present one or
two ideas but there is no
development

= has very litfle control of organisational
features

uses an extremely limited range
of vocabulary; essentially no
control of word formation and/or
spelling

cannot use sentence forms except in
memorised phrases

* answer is completely
unrelated to the task

= fails fo communicate any message

can only use a few isolated
words

cannot use sentence forms at all

* does not attend

* does not attempt the task in any way
» writes a totally memorised response
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