146

International Journal of Learning, Teaching and Educational Research
Vol. 19, No. 12, pp. 146-162, December 2020
https.//doi.org/10.26803/ijlter.19.12.8

Unlocking the Cultural Diversity Black Box:
Application of Culturally Responsive Pedagogies
in University Classrooms in Zimbabwe

Norman Rudhumbu*
Bindura University of Science Education, Zimbabwe
https:/ / orcid.org/0000-0002-2536-5511

Abstract. The study investigated the mediating role of lecturers’
biographic factors and multicultural competences in the use of Culturally
Responsive Pedagogies (CRPs) to effectively teach culturally diverse
classrooms in universities. Studies show that culture has an influence on
student learning and that if it is not effectively managed, it can affect how
students learn. The study employed a quantitative approach that used
structured questionnaires for data collection from a sample of 370
lecturers selected from six universities using a stratified random
sampling strategy. Principal Component Analysis (PCA) was used for
data purification. Data were analyzed using descriptive statistics, One-
way ANOVA, multiple regression analysis, and correlation analysis.
Results showed that verbal and non-verbal communication, cultural
knowledge, classroom management, and student-teacher interaction
significantly influenced the application of CRPs by university lecturers. It
also emerged from the study that the application of CRPs has a significant
effect on diversity management in universities. Results further showed
that the use of CRPs by university lecturers is still work in progress due
to a myriad of challenges they face chief among which is a lack of cultural
competence skills. These results have implications to diversity
management in university classrooms in particular as well as in
universities in general.

Keywords: Culturally responsive pedagogy; cultural diversity; diversity
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1. Introduction

The purpose of the study was to establish how the university use CRPs to manage
diversity in university classrooms. The level of cultural heterogeneity in
university classrooms has become very high hence the need to manage diversity
in today’s classrooms in order to ensure effective teaching and learning has
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become a must. Various studies show that university classrooms of today are
characterized by a diverse range of students in terms of the cultural backgrounds
(Wah & Nasri, 2019). Discriminatory teaching practices in these classrooms
however continue to have a negative influence on learning experiences of many
students that are referred to as others and are always othered (Taylor, 2018; Wah &
Nasri, 2019). At a general level, cultural differences are viewed in terms of
differences in race, ethnicity, religion, language, economic status, and sexual
orientation (Klen, 2015). Cultural differences in classrooms which affect how
students learn include differences in language, dress, assertiveness, collectivism,
performance orientation, competitiveness, future orientation, power distance and
risk avoidance among others (Levonius, 2016). These factors define and shape
how students learn behave, communicate, and interact with others in the
classroom (Klen, 2015). Culturally Responsive Pedagogy (CRPs) can therefore be
used to navigate these differences and the challenge of managing diversity in
classrooms. As a result, the need for university lecturers to be aware of cultural
differences among their students can be viewed as being very important for
effective teaching (Byrd, 2016; Maasum et al, 2014; Tarasawa, 2018). This means
that there is a need for lecturers to have a certain level of multi-cultural
competence for them to be able to deal with issues of cultural diversity in their
classrooms through the use of culturally responsive pedagogies.

The literature shows that a number of resource pedagogies arose during the 1970s
through to the 1990s aimed at finding the intersection between pedagogy, culture
and language (Richardson, 2018) and one such pedagogical point of intersection
was the culturally responsive pedagogy (CRPs) (Diaz, Suarez & Valencia, 2019;
Wah & Nasri, 2019). CRP is defined as a teaching approach that employs cultural
knowledge, prior experience, frames of references, and performance styles and
measures of cultural diversity in students to make learning encounters more
relevant to and effective for the students (Chinn, 2017; Powell et al, 2016). The
study was guided by the following research questions:

RQ1. What factors influence the implementation of CRPs in universities?

RQ2. What are the barriers to effective implementation of CRPs in universities?
RQ3. How significantly does the application of CRPs contribute to diversity
management in universities?

2. Literature review

2.1. Culture and Culturally Responsive Pedagogies

Culture has an influence on student learning and social adjustment and is defined
by Hitchcock, Prater and Chang (2009: 2) as “the shared learned meanings and
behaviours derived from living within a particular life activity” which according
to Maasum et al (2014) and Dorrington and Guy (2018), encompasses various
aspects that include customs and values, traditions, communication, attitudes,
beliefs, learning styles, rituals, behaviours as well as language. CRPs have been
consistently associated with various positive student academic outcomes such as
improved academic performance, development of positive attitudes and a sense
of self-awareness (Brown, 2019; Ladson-Billing, 2014; Paris, 2012). Responsive,
according to Dorrington and Guy (2018), means to react quickly and positively, to
respond with interest and enthusiasm, hence connotes receptiveness and
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eagerness. CRPs also known as culturally appropriate pedagogies (CAPs)
therefore refers to a pedagogy that enables lecturers in universities to “quickly
and positively respond with interest and enthusiasm to the diverse cultures of
students” (Dorrington & Guy, 2018: 5). CRPs by definition are teaching
approaches that use cultural characteristics, experiences and perspectives of
culturally diverse students as catalysts for effective teaching (Cho, 2017; Kahu &
Nelson, 2018; Maasum et al, 2014; Richardson, 2018).

2.2. Research model and hypotheses formulation

The study is informed by the symbolic interactionist theory which developed by
Cooley (1902) and further improved by Mead (1934) among others. Interactionism
also called the symbolic interactionist theory or perspective is predicated on the
idea that in a social context, individuals create meanings and then act in some way
based on these subjective meanings (Essays UK, 2017). Verbal communication in
which words are the predominant symbols is key to subjective meaning making
(subjective interpretation) evident in social interactions in social contexts which
lead to different emotions (positive and negative) in people. These emotions result
in different ways of behaving and acting that have an influence, in the context of
classrooms, on continued participation in learning by students (Barker, Nyberg &
Larsson, 2019). Subjective interpretations from a social context such as a classroom
can contribute to positive emotions such as pleasure and excitement which
facilitate learning or to negative emotions such as worry, nervousness, and shame
among others, which disrupt learning (Fitzpatrick, 2018; Frydendal & Thing, 2019;
Lodewyk & Muir, 2017; Simonton & Garn, 2018; Wrench & Garrett, 2015). In a
nutshell, the symbolic interactionist theory argues that people behave and act the
way they do because of the meanings they attach to communicative stimuli from
a social context such as a classroom.

In the context of the current study, Figure 1 shows that the symbolic interaction
theory helps to inform lecturers in university classrooms about how certain
behaviours, actions, assumptions and expectations by them and students affect
how learning progresses in culturally diverse classrooms, especially with regards
to the quality of teacher-student interaction as well as student-student interaction.
A study by Krasnoff (2016) found opportunities for discussion sessions as well as
flexible groupings provide students opportunities for them to interact between
themselves as well as with the teachers thus ensuring that students of diverse
cultures are able to contribute to lessons.
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Figure 1: Research model adapted from the symbolic interactionist theory (Cooley
(1902) and Mead (1934)

In their separate studies, Ritzer (2014) and Haralambos and Holborn (2013) found
that the symbolic interaction theory helps lecturers in university classrooms to be
able to modify teaching to meet the learning needs of culturally diverse students
through the use of differentiated instruction thus successfully manage diversity
in classrooms. For lecturers to be able to do this, they must possess multi-
culturally competency. In two other separate studies by Mapolisa and Tshabala
(2014) and Mandina and Chiheve (2015), results showed that social context
symbols that lecturers use in classrooms that include gestures, words, labels,
streaming, grouping and paying more attention to certain groups of students, can
create either positive or negative emotions that affect learning in classrooms
because of the types of emotions they create in students.

The words, gestures and labels teachers and students use on some students, the
attention they give to other students and classroom management strategies the
lecturers reflective the level of multi-cultural competency they possess
(Dorrington & Guy, 2018) and this has an effect on teaching and learning (see
Figure 1). In their studies, Brown (2019) and Krasnoff (2016) found that classroom
management activities such as building a caring and supportive classroom
learning environment, setting a positive tone for all students as well as setting
clear expectations to encourage all students from diverse cultural backgrounds to
aim high lead to effective diversity management. Such contextual symbols are
interpreted differently (subjectively) by the diverse students in the classrooms in
a way that either facilitate or affect effective teacher-student and student-student
interaction in the classroom thus affect learning and effective management of
diversity in university classrooms in the end.

Hi: There is a significant statistical relationship between implementation of CRPs in
university classrooms and verbal and non-verbal communication.

Hy: There is a significant statistical relationship between implementation of CRPs in
university classrooms and cultural knowledge of students by teachers.

Hjs: There is a significant statistical relationship between implementation of CRPs in
university classrooms and classroom management.

Hy: There is a significant statistical relationship between implementation of CRPs in
university classrooms and effective student-teacher-interaction.
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2.2.1. Culturally Responsive Pedagogies and diversity management

Various studies have shown that for lecturers to be able to effectively manage
diversity they should employ CRPs. Such pedagogies will ensure that teaching is
effective and more personally appealing and meaningful to students, and that
academic knowledge and skills development in students is situated within their
lived experiences and frames of reference (Chinn, 2017; Dreyfus, 2019; Rhodes,
2016; Salmelo-Aro, 2017;). Furthermore, a study by Maasum et al (2014) also found
that such teaching requires adequate knowledge by lecturers of cultural
knowledge (cultural backgrounds) of all their students as a base or starting point,
and should include the development of curricula that have cultural diversity
elements in their content. Separate studies by Powell et al (2016), Farmer et al.
(2016) and McKeown et al (2015) found effective management of diversity
requires teachers to make pedagogic decisions and implement teaching
approaches that (i) promote academic and social development of students, (ii)
encourage teacher-student interaction, (iii) build teamwork aimed diverse
students, and (iv) reduce competition in the classroom. These results are also
confirmed in studies by Gest and Rodkin (2011) and Trussell (2008).

In their study also, Powell et al (2016: 3) further found that to be able to effectively
manage diversity through the use of CRPs lecturers need to possess adequate
cultural knowledge, prior experiences, and frames of reference of their diverse
students in order to make their learning encounters in classrooms more relevant
and effective. In his study also, Krasnoff (2016) found that to be able to manage
diversity in their classrooms through the use of CRPs, lecturers should employ
approaches that satisfy the learning needs of different students’ epistemologies
particularly with regards to how students organize their world cognitively
through their diverse language and symbols. Dorrington and Guy (2018) and Gay
(2010) in their separate studies also found that for lecturers to effectively manage
diversity in their classrooms, they need to employ multiple pedagogies in which
they seek multiple perspectives from their students, acknowledge all their diverse
students’ comments, contributions and responses as well as use heterogeneous
cooperative groupings to build teamwork among diverse students.

Hs: There is a significant statistical relationship between implementation of CRPs in
university classrooms and diversity management.

3. Methodology

3.1. Research design

The study employed a quantitative research design. The purpose of the
quantitative research design in this study was to enable the research to discover
how a selected large sample of lecturers think (Creswell, 2015) about the
application of CRPs in universities. The use of the quantitative research design in
this study “allows for a broader study, involves a greater number of subjects,
enhances the generalization of the results and allows for greater objectivity and
accuracy of results” (Creswell, 2015: 27). Stratified random sampling approach
was used for selecting a sample of lecturers for the study. The purpose of stratified
random sampling approach was to ensure that each population from the six
universities is proportionately represented in the study (Creswell, 2015). There are
22 university in Zimbabwe from which six were selected using purposive
sampling strategies. The six universities have been in operation for more than ten
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years and were considered possible rich sources of data based on how long they
have been operating. Lecturers in the six universities represented the target
population. A sample of 370 lecturers was selected to participate in the study. The
Research Advisors (2006) online sample size table at 95% level of confidence and
5% margin of error was used for coming up with the sample size from a combined
target population of 3479 lecturers from the six universities. The distribution of
370 lecturers were as follows: X1=51, X2=74, X3=47, X4=101, X5=64, X5=47, and
X6=37.

3.2. Research instruments

A self-constructed structured CRPs questionnaire was used for data collection in
the study. The questionnaire consisted of 74 items from five factors as follows:
Verbal and non-verbal communication-16, cultural knowledge-18 items,
classroom management-11 items, Student-teacher interaction-12 items, and
barriers to CRP implementation-17 items. Having 74 items for the five factors
ensured that each of the factors related to the application of CRPs in universities
was adequately researched on in the study. The purpose of using the quantitative
approach was to allow for a broader study that involves a greater number of
subjects, and that enhances the generalization of the results as well as allow for
greater objectivity and accuracy of results (Creswell, 2015) with regards to the
application of CRPs in universities.

The researcher used a questionnaire to ensure that a wide and diverse spectrum
of lecturers in the universities was able to give their views on their use of CRPs to
teach culturally diverse university students. The questionnaire was designed
using the 5-point Likert scale from Strongly Agree (SA) - 5, Agree (A) -4, Not Sure
(NS) - 3, Disagree (DA) - 2 to Strongly Disagree (SDA) - 1. Since only words are
used when designing the questionnaire, this means that the technique used for
designing the questionnaire was qualitative while the data analysis was
quantitative. A criterion mean (CM) of 3 which was the average of the scales was
calculated for ease of analysis so that any mean score less than 3 showed
disagreement with a given statement while a score from 3 and above showed
agreement. 370 questionnaires were hand delivered to participants through the
offices of deans of respective universities. 227 questionnaires were returned
making a return rate of questionnaires of (61.4%) for the lecturers.

The instrument was validated using Principal Component Analysis (PCA). PCA
is defined as “the process of computing the principal components and using them
to perform a change of basis on the data, sometimes using only the first few
principal components and ignoring the rest” Eriksson, 2018: 12) .PCA is therefore
“commonly used for dimensionality reduction by projecting each data point onto
only the first few principal components to obtain lower-dimensional data while
preserving as much of the data's variation as possible” (Jaadi, 2019: 7). In the
current study, (PCA) employed the orthogonal rotation procedure using varimax
with Kaiser Normalization to summarize original data with minimum factors and
maximum coverage (Lever, Krzywinski & Altman, 2017; Jolliff & Cadima, 2016).
Items with factor loadings of less than .7 and eigenvalues of less than 1.0 were
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omitted from further analysis to improve data clarity in line with the assertion of
Hair, Black, Babin & Anderson (2010).

3.3. Data analysis

A number of data analysis tools were used in the study. Descriptive statistics for
summarizing data through tables while One-way ANOVA, t-test and multiple
regression analysis were used to determine the nature of relationships between
the dependent variable and independent variables in the study.

4. Results

4.1. Biographic profiles of lecturers

Results in Table 1 show that more than half (57%) of the lecturers are above 40
years which shows that the institutions are populated by fairly mature lecturers
and this is also reflected in the years of experience where 62% of the lecturers have
more than 10 years of experience. There are more male lecturers (55%) than
female (45%) in the institutions which shows a problem of gender imbalance. Most
of the lecturers have master’s degrees (53%) with 40% having doctoral
qualifications and 12% having professional qualifications that include Chartered
Institute of Management Accountants (CIMA) and Association of Chartered
Certified Accountants (ACCA). This shows that universities still have challenges
attracting doctoral qualifications holders and this may have ramifications on the
lecturers” abilities to effectively teach and manage diversity at this level.

Table 1: Biographic characteristics of lecturers

Biographic characteristics Items N %
20 - 30 years 49 22
31 - 40 years 48 21
Age 41 - 50 years 72 32
51+ years 58 25
Gender Male 125 55
Female 102 45
Educational level Master’s degree 121 53
Phd degree 91 40
Others, specify: ACCA, 15 7
CIMA
Years of teaching experience Less than 5 years 47 21
5 -10 years 33 17
11 - 15 years 74 33
15+ years 66 29

©2020 The author and IJLTER.ORG. All rights reserved.



153

4.2. Data validation using Principal Component Analysis

Table 2: Principal analysis on independent variables

Factors Mean SD  Rotated % Variance KMO Cronbach’s  Eigen

Values Factor Extracted alpha values
Loadings (VE)

Verbal 3.81 723 736 49.713 .806 788 3.441

communication

Cultural 3.97 649 911 59.127 725 815 2.095

knowledge

Classroom 4.04 715 .820 69.091 831 .802 1.937

management

Student-teacher 4.36 .625 738 62.827 793 751 1.519

interaction

Barriers to 4.15 701 .820 63.550 804 811 2.883

implementation

of CRPs

Total Variance 57.629

Extracted (VE)

Results in table 2 demonstrate the PCA done to validate the scale items. Using the
SPSS Version 24, the PCA reduced the 74 scale items to 56 by removing all items
whose factor loadings were less than .7 and eigenvalues less than 1.0. Results
further show that the percentage variance extracted from the analysis nagged
between 49% and 69%and also the total variance extracted (VE) of 57.6%
demonstrated good convergence validity of the scale items. Furthermore, the
positive correlation matrix between scale items was a good demonstration of
adequate convergent validity of the scale items (Hair et al., 2017). Factor loadings
that ranged between .736 and .911 as well as Cronbach’s alpha values that ranged
between .751 and .815 demonstrated the presence of good convergent validity
(Hair et al., 2017). Cronbach’s alpha values that ranged between .751 and .815
demonstrated good internal consistence reliability of the scale items. The KMO
values which ranged between .725 and .831 demonstrated that sampling was
adequately done.

4.3. Application of CRP by university lecturers

Table 3: Barriers to CRPs application in university classrooms

Item N Mean SD
1. Talways try torespond to all students during teaching 227 3.11 .692
2. I am always willing to learn from my students in 227 2.66 .680
terms of what they tell me, bring and show me in the
classroom
3. Tlalways have time to know more about my students 227 2.37 871
and their personal experiences
4. T always plan and prepare ahead of class in order to 227 411 793

cater adequately for the different learning needs of all
my students

5. T always take time to reflect on my own experiences 227 2.81 705
and biases regarding the way I teach all my students
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6. Ialways use multiple teaching styles when teaching 227 2.79 .686
diverse students in my class

7. I always use the lecture style when teaching 227 4.01 751

8. I always respond positively and constructively to 227 3.01 .706
diverse students in my class

9. Talways take time to know the diverse cultures inmy 227 211 637

class in order to use the cultural knowledge to
connect what student know to new concepts and
content

10. I always react quickly and positively to all my 227 3.11 691
students’ learning concerns

11. I always respond readily, with interest and 227 3.02 671
enthusiasm when diverse students have learning
challenges

12. 1 use multiple, assessment methods for assessing 227 2.47 .652
diverse students in my class

13. 1 set clear expectations for diverse students to aim 227 241 .693
higher

14. 1 always ensure that the content I teach represents 227 2.49 .542
students” multiple cultures, genders, religions and
nationalities

15. I always set rules for diverse students to work 227 215 .694
together in a supportive and cooperative manner

16. Ialways ensure equal access to learning opportunities 227 3.37 .638
by diverse students

17. I have received professional training on the teaching 227 1.01 704
and management of diverse classes

CM=3.0  Adapted from A validation study of the Culturally Responsive Teaching

Survey (Rhodes, 2017)

The criterion mean (CM) of 3.0 was used in this section to analyze the barriers to
the application of CRPs by university lecturers with any mean less than 3.0
showing that the item is a barrier to the implementation of CRPs in universities.
Results in Table 3 show that university lecturers faced a multiplicity of challenges
that act as barriers to their effective implementation of CRP as well as
management of diversity in their classrooms with the main challenge being that
most of them have not received any professional training in the application of
CRPs and management of diversity (M=1.01; SD=.704). Other major challenges
affecting how lecturers implement CRPs thus affecting how they manage
diversity in their classrooms include the following: always willing to learn from
their students during class (M=2.66; SD=.680), not taking time to know more
about their students and their personal experiences (M=2.37; SD=.871), not taking
time to reflect on their own experiences and biases regarding how they teach all
their students (M=2.81; SD=.705), not using multiple teaching styles when
teaching diverse students in their classes (M=2.79; SD=.686), not taking time to
know the diverse cultures in their classes in order to use the cultural knowledge
to connect what student know to new concepts and content (M=2.11; SD=.637),
not using multiple assessment methods for assessing diverse students in their
classes (M=2.47; SD=.652). Other challenges that act as barriers to effective
implementation of CRPs in order to manage diversity in their classes include the
following: not setting clear expectations for diverse students to aim higher
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(M=2.41; SD=.693), not always ensuring that the content they teach represents
students’” multiple cultures, genders, religions and nationalities (M=2.49;
SD=.542), always using the lecture method for teaching (M=4.01; SD=.751), and
not always setting rules for diverse students to work together in a supportive and
cooperative manner (M=2.15; SD=.694).

4.4. Correlation analysis

Table 4: Correlation of independent and dependent variables

CA VNC CK M SI BI
CRPs application in 1
classrooms
Verbal and non-verbal .601** 1
communication
Cultural knowledge .663** 6374 1
Classroom management 614 371* 744 1
Student-teacher interaction 782%* A495%* 388*  519** 1
Barriers to CRP -.641** -513**  -B71** -319** -271* 1
implementation

Sig. *p <.05; **p < .01(2-tailed)

CRPs application in classrooms (CA); Verbal and non-verbal communication (VC); Cultural
Knowledge (CK), Student-teacher interaction (SI), Classroom Management (CM), Barriers to
CRPs implementation (BI)

To measure the strength of association between independent variables and also
between the dependent variable (CRPs application in classrooms) and
independent variables (verbal communication, cultural knowledge, classroom
management, student-teacher interaction, barriers to CRPs application),
correlation analysis was performed. With regards to correlations between the
dependent and independent variables, results in Table 4 show that student-
teacher interaction has the highest positive correlation (r=.782; p < .01) with CRPs
application in classrooms which shows that effective student-teacher interaction
improves CRPs application in classrooms. This is followed by cultural knowledge
(r=.663, p < .01) and classroom management (r=.614; r < .01). Barriers to CRPs
implementation has the highest negative correlation with CRPs application in the
classroom which shows that as barriers increase, the ability of lecturers to apply
CRPs in classrooms decreases.

With regards to the correlation between independent variables, results in Table 4
show that classroom management and cultural knowledge have the highest
correlation (r=.744; p <.05) showing that as the cultural knowledge of students by
lecturers improve, so will also be their ability to manage their classes. The
correlation between cultural knowledge and verbal and non-verbal
communication is the second highest (r=.637, p <.01) showing that cultural
knowledge of students by lecturers leads to improvement in the way lecturers
verbally and non-verbally communicate with their students. Barriers to CRPs
implementation have a negative correlation with all the other independent
variables showing that these barriers have an overall negative influence on the
ability of lecturers to verbally communicate with diverse students (r=-.513; p <
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.01), have adequate cultural knowledge of students (r=-.571; p < .01), manage
diverse classes effectively (r=-.271; p < .01), and also interact effectively with
students from diverse cultures (r=-.319; p <.01).

4.5. Hypotheses testing

Table 5: ANOVA on verbal and non-verbal communication and use of CRPs

Variables Source Sum of df Mean of F Sig.
squares squares
Within groups 1027.61 3 34254  6.053 .000*
Non-verbal Between groups 11770.13 208 56.59
communication
Total 1279774 211
Cultural Within groups 971.388 3 32379 7.897 .003*
knowledge
Between groups 8529.612 208  41.001
Total 9501.000 211
Classroom Within groups 533.609 3 177.870  3.480 .000*
management
Between groups ~ 10631.441 208  51.113
Total 11165.050 211
Student-teacher Within groups 841.308 3 280.436 8241 .003*
interaction
Between groups 7146.151 210  34.029
Total 7987459 213
*Sig.p <.05

Results in Table 5 show that all the factors namely non-verbal communication,
cultural knowledge, student-teacher interaction, and classroom management
with effective implementation of CRPs in university classrooms (p < .05 for all
cases). These results therefore show that all the four factors were predictors of
effective implementation of CRPs in university classrooms.

Table 6: ANOVA on application of CRPs and management of diversity

Source Sum of df Mean of F Sig.
squares squares
Within groups 837.125 3 279.042 11.400 004
Between groups 5091.470 208 24.478
Total 5928.595 211
Sig:p <.05

Results in Table 6 show that there is a significant statistical relationship between
effective use of CRPs and management of diversity in university classrooms (F =
11.4; p = .004; p < .05). This shows that lecturers who are able to effectively apply
CRPs in university classrooms have a high chance of being able to manage
culturally diverse classes in universities.
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Table 7: Multiple regression model

Model R Rsquare  Adjusted R Std. Error Durbin-
Square of the Watson
Estimate
1 7012 4914 4853 1.2053 1.575

Multiple regression analysis in Table 7 was conducted to establish the
contribution of independent variables (biographic factors, multicultural
competence and inhibiting factors) to variation in the application of CRPs in
university classrooms. The results in Table 7 show that the Adjusted R?is .4853
which shows that 48.53% of variations in the way university lecturers apply CRPs
in their teaching of culturally diverse students is caused by the independent
variables while the remaining 51.47% is as a result of extraneous variables outside
the scope of this study.

5. Discussion

The purpose of the study was to establish factors influencing the implementation
of CRPs as well as how significantly the application of CRPs influences diversity
management in university classrooms. The study also identified factors that acted
as barriers to effective implementation of CRP in universities. The symbolic
interactionist theory by Cooley (1902) and Mead (1934) was used to guide the
stud. The theory highlighted four dimensions namely verbal and non-verbal
communication, classroom management, student-teacher interaction and cultural
knowledge as being important for the implementation of CRPs.

It emerged in the study that verbal and non-verbal communication has a
significant influence on the implementation of CRPs in universities. This means
that what people understand or believe they understand from words and symbols
that are communicated by the communicator has an influence on how they act or
react in a particular situation. A study by Barker, Nyberg and Larsson (2019) found
that different forms of communication produce emotions that result in different
ways of behaving and acting, which have an influence, in the context of
classrooms, on continued participation in learning by students. If some students
believe that the communication being done by either the teacher or some sections
of the class are demeaning to them or have some connotations of segregation, such
students may end up not participating in the learning process at all or at worst,
not coming to school. The words and symbols which teachers and students use
for communicating may have a significant effect especially on how the
marginalized students behave in the classroom. Confirming the above assertion,
separate studies by Fitzpatrick (2018) and Frydendal and Thing (2019) found that
subjective interpretations from a social context such as a classroom can contribute
to positive emotions such as pleasure and excitement which facilitate learning or
to negative emotions such as worry, nervousness, and shame among others,
which disrupt learning. Another study by Dorrington and Guy (2018) also found
that the words, gestures and labels that teachers and students use on some
students as well as the attention they give to other students, have a significant
influence on the levels of participation in the learning process by students who
may feel affected or neglected.
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Results also showed that cultural knowledge of students by the teacher has a
significant influence on the implementation of CRPs by university lecturers.
Having a good understanding of the diverse cultures in the classroom helps
lecturers to come up with teaching content and activities that cater for the needs
of all students. To be able to understand how certain students learn and what they
actually consider as learning, lecturers need to have a full understanding of the
diverse cultures of these students. With this understanding, lecturers will then be
able to make decisions on which teaching methods to use, how to select content
to teach and what teaching tools to use. Lecturers who possess adequate
knowledge of diverse cultures of students in the classroom are referred to as
having multi-cultural competences who should mostly be able to use
differentiated instruction as allowed for in CRPs (Dorrington & Guy, 2018;
Haralambos & Holborn, 2013).

Results further showed that classroom management has a significant influence on
the implementation of CRPs in university classrooms. Classroom management is
important in the implementation of CRPs because it is about the decisions
lecturers make and actions they take to create environments that are support and
facilitate both academic and social-emotional learning. For students of diverse
backgrounds to be able to learn effectively, certain conditions that make them feel
safe, wanted, cared for and supported have to be in place. Studies by Farmer et al.
(2016) and McKeown et al (2015) found that for lecturers to be able to engage
diverse students in the learning proves, they need to establish conditions that
elicit the cooperation of their students. Such conditions according to separate
studies by Krasnoff (2016), Petty (2014) and Brown (2019) include all teaching in
the classroom respects and represents multiple cultures, genders, religions and
nationalities; being welcoming and focusing on students” strengths rather than
weaknesses, providing students with clear criteria and standards for successful
task completion; and setting clear rules on how students of diverse backgrounds
interact in the learning process.

It further emerged in the study that student-teacher interaction has a significant
influence on the implementation of CRPs. Allowing for opportunities where
lecturers interact with their students as well as where students interact between
and among themselves is very important in the implementation of CRPs and in
encouraging all students to be involved in their learning. To provide
opportunities for interaction between the lecturers and students and also between
and among students themselves, lecturers need to use strategies such as class
discussions and group discussions. Such groupings according to a student by
Krasnoff (2016) need to be flexible for students of diverse cultures to be able to
interact with each other and learn to understand and appreciate each other’s
different cultures.

Results of the study also showed university lecturers faced a number of challenges
that affect effective implementation of CRPs to manage diversity in their
classrooms due to the fact that most lecturers had not received training on how to
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implement CRPs. As a result of this lack of training, it was established in the study
that most of the lecturers lacked multi-cultural competency.

6. Conclusions

Based on the above results, it was concluded that the implementation of CRPs in
university classrooms in Zimbabwe was still work in progress owing to the
myriad of challenges lecturers faced during the implementation of CRPs. These
challenges ranged from a lack of understanding of the diverse cultures of the
students, a lack of training in diversity management to failing to create supportive
environments for students to learn. It was also concluded that classroom
management, cultural knowledge, student-teacher interaction, and non-verbal
communication had a significant influence on how CRPs was implemented by
university lecturers. It was further concluded that effective implementation of
CRPs in university classrooms was a pre-requisite for lecturers to be able to
effectively manage diversity. This, according to reviewed literature, meant that
for lecturers to be able to manage diverse in university classrooms through the
application CRPs, they need to have adequate knowledge of the different cultures
in their classes and the different CRPs they can utilize to be able to effectively
manage and teach the culturally diverse students in their classrooms. This further
means that lecturers for lecturers to be able to effectively apply CRPs to manage
culturally diverse university classes, they must demonstrate multi-cultural
competence by having adequate knowledge of cultural differences in their classes
and how to use that knowledge to create learning environments that satisfy the
learning needs of each of their students.

7. Recommendations

Based on the above results, it is recommend that university lecturers need urgent
training on how they can apply CRPs to manage cultural diversity in classrooms
to be able to make learning more meaningful and effective than currently. With
adequate knowledge and skills of how to use CRPs to manage diversity, lecturers
will become more confident, develop positive attitudes towards different cultures
and will be able to prepare better for teaching culturally diverse students.

Practical Implications of the study

The study has implications on both practice and policy. With regards to practice,
the study demonstrated that since university classrooms now consist of culturally
diverse students, and that it is possible to successfully teach such students if
lecturers use CRPs. These CRPs will ensure that individual learning needs of
students from different cultures are catered for. With regards to policy,
institutional management need to ensure that, as a matter of policy, lecturers use
CRPs for teaching to ensure that they effectively teach culturally diverse students.
Such a policy should also ensure that lecturers receive adequate training for them
to be multi-culturally competent so as to be able to apply CRPs when teaching.

Limitations of the study

The study was quantitative in nature with the purpose of reaching out to as wide
a number of lecturers as possible to solicit their views on the application of CRPs
in universities. For more depth, a qualitative approach could also have been used
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as part of a mixed methods study. Further research therefore will require the use
of a qualitative approach for more depth on the topic.
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