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Abstract. COVID-19 has resulted in widespread social isolation, 
quarantines, and suspended academic activity. Children with special 
needs are socially, financially, and educationally impacted by dramatic 
changes to laws and restrictions put in place to curtail this devastating 
global pandemic. This study addresses the beneficial improvements that 
occurred in the lives of children with special needs during the 
quarantine period. It led to improved skills, better family dynamics, and 
an enhancement in technological expertise. Here, we use the case study 
approach. Twelve parents of children with special needs were selected 
from the Kozhikode district of Kerala, India. Convenient sampling 
methods were used for the selection of respondents. The data obtained 
from the twelve participants were scrutinized. The verbatims were 
coded with the QDA-Miner Software. Our findings indicate that the 
lockdown has reinforced family bonds; opened up spaces for 
homeschooling and digital learning; strengthened relationships with 
parents, communities, and teachers; and paved the way for 
technological adaptation. During lockdown, children with special needs 
continued to learn and build skills in a nurturing familial environment. 
 
Keywords: children with special needs; home-schooling; digital 
learning; COVID-19 lockdown 

 
 

1. Introduction  
The infectious nature of COVID-19 has profoundly impacted daily life by 
imposing social distancing, quarantine, academic shutdown, and other 
precautions to prevent the spread of the pandemic (Viner et al., 2020). It 
instituted dramatic changes in everyday life that culminated in distinct realms, 
such as family, education, and work-life. Prior studies have shown that 
lockdowns harm the lives of students (Asbury et al., 2020; Bonal & González, 
2020; Rajmil et al., 2021; Thakur, 2020). Access to programmes for people with 
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disabilities has been seriously disrupted by COVID-19 restrictions (Jeste et al., 
2020; Shetty et al., 2020).  Sudden adoption of precautionary measures and other 
environmental constraints and pandemic-related contextual variables have a 
disproportionate effect on the lives of children with special needs. They have 
been socially, financially and educationally disadvantaged (Alexander et al., 
2020; Narvekar Hemangi Narayan, 2020; WHO, 2020). As per the 2011 Census of 
India, about 26.8 million individuals are 'disabled' out of the 1.21 billion 
population in India, which is 2.21% of the total population of the country and 
the prevalence rate of children suffering from acute disability is 1.24% (Ministry 
of Statistics and Programme Implementation, 2016).  COVID-19 instituted a new 
schedule for kids with special needs. They  no longer have access to places they 
enjoyed, friends, playtime or the ability to participate in activities they aspired 
for. In children with special needs, these have led a sense of desperation 
(Provenzi et al., 2020; Unni, 2020). Further, because of their health-related 
limitations and failure to understand and obey prescribed infection control 
steps, children with special needs are at greater risk of exposure to COVID-19 
(Cuypers et al., 2020; Juneja & Gupta, 2020). 

COVID-19 has also created a traumatic experience for parents of children with 
special needs, including physical and economic security; anxiety about the social 
isolation of children from peers and teachers. This left them anxious about the 
management, extent, and effectiveness of residential care (Aishworiya & Kang, 
2020; Fontanesi et al., 2020). Sudden lockdown forced parents to play several 
roles at home (Rose et al., 2020); it urged them to synchronously be a coach, 
therapist, and caregiver. Many caretakers are in a dilemma because they are not 
aware of the methods and the application to produce the desired results 
(Dhiman et al., 2020).  

Nonetheless, the lockdown also had some positive outcomes in the lives of these 
children (Cahapay, 2020; Majoko & Dudu, 2020).  For many, staying at home 
provided a sense of protection, allowed them to spend time in a relaxed manner, 
and was a necessity for maintaining a level of safety in the community  (Bozdağ, 
2020). It allowed families to bond together over more family time (Toquero, 
2021). Our research assessed the beneficial changes that happened in the lives of 
these children, including improvements in skills, family relationships, and 
improved technical knowledge. 

2. Literature Review 
Special education research has made a substantial contribution to knowledge 
and practice for all learners, not just to those with challenges (Vaughn & 
Swanson, 2015). Children with specific needs require more assistance, a 
personalized approach, and adapted lessons to continue learning at home 
throughout the COVID-19 phase (Narvekar, 2020).   

According to a study conducted among mothers of children with intellectual 
disabilities, some have spoken about the positive influence of the lockdown 
situations on their well-being and that of their child. However, most of the 
mothers have stated the opposite, suggesting that the impact of the lockdown 
was actually detrimental to their child's well-being and behaviour. The study 
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further states that recent COVID-19 lockdown restrictions have resulted in 
children with intellectual disabilities and their caregivers having less access to 
educational, professional, and social support systems (Rogers et al., 2021). 

A study conducted in seven European countries found that many parents 
experienced a range of negative outcomes for themselves and their kids due to 
homeschooling, and a substantial number felt that homeschooling was lacking in 
quality, with schools providing insufficient support. In almost every country, 
contact with teachers was limited, leaving parents solely responsible for 
supervising the homeschooling of their children (Thorell et al., 2021). 

A study among Norwegian students reported that teachers offered less verbal 
input to pupils during homeschooling and offered a higher volume of written 
feedback compared to when they were in the classroom in the conventional 
school setting. In addition, low-achieving children exhibited lowered self-
efficacy and a decreased willingness to make an effort, which will make it harder 
to change when schools reopen (Mælan et al., 2021). 

Cahapay (2020) offers a detailed look at how parents of autistic children home-
educate their offsprings in the COVID-19 period. The interviews of five parents 
were carried out using a mostly qualitative research approach. The findings of 
this study underscore the importance of different kinds of home-schooling. and  
sheds light on strategies to educate children with autism (Cahapay, 2020) 

A research study from Zimbabwe examined the techniques adopted by parents 
to educate their children with Autism spectrum disorder (ASD) during the 
COVID-19 period. The balancing and additional roles of parents and family 
members in children's home education helped to ease the changeover of children 
with ASD from school to habitual activities at home. An understanding of the 
new social dynamics of the COVID-19 era, as well as security precautions, were 
instilled in the children (Majoko & Dudu, 2020). 

Daulay (2021) calls for appropriate coping methods to assist mothers in easing 
the difficulties associated with adopting home education and the stress 
associated with parenting. The study found that the adoption of home schooling 
during the pandemic was less than ideal due to an increase in autistic children's 
maladaptive behaviours, low adaptability, the difficulty of caregiving, and rising 
negative emotions (Daulay, 2021). 
 

3. Methodology  
3.1. Research type 
The qualitative research approach and case study method were employed in this 
study. In-depth multi-faceted investigations of complicated issues in real-life 
settings are enabled by the case study approach , which was found to be ideal 
for this study as its objective was to explain the brighter side of home-based 
education due to lockdown for children with special needs. 

3.2. Research participants 
A sample of twelve parents (eleven mothers and one father) of children with 
special needs was recruited from a special school in Kozhikode district, Kerala. 
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Kerala State in southern India boasts the highest life expectancy, literacy, and 
low infant mortality rates in the third world while being one of the lowest per 
capita incomes. The convenient sampling technique was adopted for respondent 
selection. The procedure of case selection involved the selection of ‘Typical 
cases’, as identified by the researchers. The inclusion criteria of the participants 
were: having a child with special needs who was attending special school 
minimum four days in a week before the lockdown; internet and cell phone 
access; and staying with own child during the COVID-19 lockdown 

3.3. Data gathering tools 
An open-ended semi-structured interview guide was used in this study. We 
developed the interview guide following on extensive review of the literature 
and from our field work experience. The interview guide was vetted by an 
expert in special education for scrutiny, and then the reframed questions were 
trial-tested on three parents. The trial interview allowed us to identify any gaps. 
The interview guide was further revised and was given to an expert in social 
work for further scrutiny. After incorporating final suggestions, the interview 
guide was employed for data collection.  

Data were collected from January to February 2021, when the number of active 
cases of COVID-19 declined in India and people were beginning to start a new 
normal life. This timeframe allowed the respondents to recollect the experiences 
of lockdown at home and enabled them to recognize the changes that have 
arisen in children with intellectual disabilities in the home setting. Due to 
COVID-19 limitations, individual interviews were performed by telephone. 
Telephonic interviews provide participants with the opportunity to 
communicate their feelings or thoughts about a phenomenon being investigated 
(Seidman, 2006). At least two telephone calls were made by the researcher, first 
to convey the intent of the present study and schedule a comfortable time for the 
interview. The second call was made to collect the required data for the study. 
Informed consent was obtained from all the subjects. Informed consent, 
anonymity, confidentiality, and the freedom of participants to withdraw from 
the study at any time were guaranteed to all the participants.  

Each interview, on average, lasted slightly more than an hour. The respondents 
were interviewed until data saturation was observed. By the twelfth interview, 
data saturation was reached and therefore data collection stopped. The 
information derived from the twelve participants was analyzed.  The verbatims 
were coded with the QDA Miner Software, a computer application for mixed 
methods and qualitative data analysis developed by Provalis Research (LaPan, 
2013). The main themes were familial bonding, home-based learning, parent to 
tutor and parent to parent relationships and technological adaptation. The 
verbatim excerpts which are best exemplars from the interviews are presented at 
times. 
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4. Results 
 
Table 1: Demographic features of families having children with special needs 

Parents code Age Occupation Age of the child Gender of the child 

1.  39 Self-employed 11 Female 

2.  40 Teacher 13 Female 

3.  41 Government 
Employee 

12 Male 

4.  36 Private employee 8 Male 

5.  42 Engineer 14 Male 

6.  48 Business  16 Male 
7.  43 Homemaker 13 Male 
8.  44 Homemaker 13 Female 

9.  42 Private employee 13 Male 
10.  45 Designer  12 Female 
11.  44 Homemaker 15 Female 
12.  45 Teacher 16 Male 

 
Through the data analysis, several themes about the positive developments that 
happened among children with special needs during COVID-19 lockdown were 
identified and are described and discussed below (Table 2). 

Table 2: Themes and Participants’ statement  

Themes  Subthemes Supporting statements  

Familial 
Bonding  

Stay Together 
 
Shared 
Responsibilities 
 
 
Intergenerational 
Relation 
 
Sibling bondage 

Only due to which we had a lot of moments together 
during the lockdown. 

 
My husband was available at home he started 
assisting me in household chores like cooking food 
for the family, washing clothes 

 
 
Most of the time, my child spent time talking to 
ammumma [Grandma]. She learnt a lot of new things 
from …both my child and ammumma [Grandma] 
became very happy due to lockdown. 

 
Now he spent all his time with H. They became more 
friends than ever before. Z is now doing all the 
things for his brother 

 
 
Home-Based 
Learning 

 
Learning 
through Games 
 
Home-Based 
Routine  
 
 
Skills 
Acquisition 

 
She learnt to play the game after few days…  She is 
also recognizing colors now. 
 
 
Before lockdown, my child had a very disturbed 
routine…But lockdown made her more adjusted 
with the life at home… She started adapting to the 
home environment... Now she is having a better 
routine than before. 
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He started painting the bottles with his brother. The 
beautification of this house with crafts was 
completed by the efforts of J, and his brother. 
 

 
Parent to 
tutor and 
parent to 
parent 
relationship 

 
Parent to 
Teacher 
Relationship 
 
 
Parent to Parent 
Relationship 

 
I use to complain always that the teaching is not 
adequate…but now I understand the real value of a 
special educator and the efforts she takes when I 
became a part of the classes. 
 
 
Another child’s mother actually helped me in 
learning mobile for online class…she is my greatest 
support. She loves my child as her child 
 
 

Technological 
Adaptation 

Online class 
 
 
Typing skill 
 
Video calling 

I use to call the special educator frequently, but now I 
learnt how to effectively involve in an online class 
with my child. 
 
My child is able to identify alphabets on the 
keyboard… 
 
He knows how to open video calling, different 
modes in it... I am just learning only 

 
4.1. Theme 1: Familial Bonding 
The most significant theme in this study was familial bonding. This was an 
opportunity for the families to stay together and enforce unity which in turn, 
intensified bonds between family members. Increased parental care led to 
happier children and better developmental performance in children with special 
needs. Parents, who normally worked long hours and saw little of their kids, 
welcomed the opportunity provided by the lockdown to work from home and 
establish deeper ties with their children. Time with family seems to build a 
positive state of mind in children with special needs as it can raise their level of 
happiness while being in the presence of individuals who offer unconditional 
love. Moreover, spending precious time with loved ones will create memories 
that everyone will cherish for a lifetime. 

“I was scared about the school closure due to Corona but I was happy to 
know that my office was also closed…Only due to which we had a lot of 
moments together during the lockdown.” (Parent 3, Govt. Employee) 
“I was having a very busy life, the pandemic made me sit at home... 
Loving my child all the time, it never happened till date, it was actually 
a blessing for us.” (Parent 6, Business) 
“I am happy that I was able to dine with her all four times for many 
months…” (Parent 10, Designer) 

 
For parents, lockdown is an opportunity to spend more time at home with their 
children. The freedom to work from home have contributed to a reassessment of 
work and job goals. Parents are actively seeking stronger family and personal 
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ties, as well as a better work-life balance. They are searching for more flexible 
working schedules in the future so that they can spend longer with their 
children with special needs and rely less on institutionalized childcare. 

“During lockdown……I noticed that, child became more happy due our 
companionship all the time.. Overall there was a great change in his 
behaviour…..actually now we are realizing... We must allocate more 
time for our child…we are planning to make our working hours more 
flexible after lockdown” (Parent 1, Self-employed) 
“I feel guilty that I used to spend very little time with my child… 
lockdown made me rethink about my working hours….I will certainly 
spend more time with my child…” (Parent 2, Teacher) 

 
The outcomes of this study also suggest that the number of hours fathers spent 
with their children has increased significantly. Re-evaluation of fatherhood can 
have a major effect in the changes of children with special needs. The gender 
care gap appears to be decreasing, though mothers still have more parenting 
roles. As men stayed at home for the whole day, the idea women are solely 
responsible for child care and the housework seems to be fading away. This 
change would not only make parenting more manageable during the lockdown 
but also enhance familial relationships. 

“Earlier my husband had very little time to care for the needs of the 
child…. …Lockdown was a time when I witnessed how deep is fatherly 
love….He spent all the time with the child and cared for him round the 
clock….now X needs father all the time, more than me” (Parent 4, Pvt. 
Employee) 
“I was engaged with activities like online learning, it takes lots of 
time….as my husband was available at home he started assisting me in 
household chores like cooking food for the family, washing clothes etc” 
(Parent 3, Govt. Employee) 

 
It has also been noted that intergenerational contact in recent months has 
increased. COVID-19 Pandemic has made grandparents more likely to spend 
much more time with their grandchildren. It helped grandchildren to be more 
emotionally committed to their grandparents. This would raise levels of 
communication and increased comprehension of the needs of children with 
special needs among their grandparents. 

“After all of us goes for work and Y goes to school, Ammumma 
(Grandmother) is alone at home. Now she became very happy that all 
members of the family are at home…most of the time, my child spent 
time talking to ammumma. She learnt a lot of new things from …both 
my child and ammumma became very happy due to lockdown…” 
(Parent 5, Engineer) 

 
The lockdown isolated children with special needs from their peers, teachers, 
and from the school environment in which they have been socializing since they 
were young. Many children with special needs’ siblings spent more time with 
friends and colleagues than their family. Now, everyone is at home. The siblings 
are also relieved of duties of work or school. It was noted that in this phase of 
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lockdown siblings invested greater affection and more time for care and support 
of their brother or sister with special needs.  

“Z never spent time with X before lockdown….he never sits at home, is 
busy always…. roaming with his friends here and there…but now he 
spent all his time with H. They became more friends than ever before. Z 
is now doing all the things for his brother…….he is the only person 
whom I can rely upon…own blood... I feel very happy that my child will 
be cared by his brother, even after god calls me…” (Parent 7, 
Homemaker) 
 

COVID lockdown has created close sibling bonds with noticeable positive 
emotional impacts on both siblings. 
 
4.2. Theme 2: Home-based learning 
Home is a safe and welcoming setting where one can be free of the doubt and 
assumptions of others. The research demonstrated that for many children with 
special needs, spending more time with their families had advantageous 
impacts. Parents believed that their children benefited from one-on-one 
instruction at home, contributing to progression in their abilities, contrary to 
some of the negative accounts of homeschooling. When children were not able to 
attend special schools, many parents invented new ways to spend play time at 
home. We noticed that children with special needs were more interested in 
playing games with family members.  

“We started playing some card games during corona….she learnt to 
play the game after few days…. She is also recognizing colours now…” 
(Parent 8, Homemaker) 
“He learned to flip a stone in the river…his elder brother use to do that 
frequently and he learnt from him” (Parent 9, Private Employee) 

 
Most notably, children were able to build a daytime home-based routine that 
never existed when they were sent to special schools. The children also began to 
help their parents do simple house chores collectively. The development of a 
home-based routine is rated as one of the best achievements of lockdown life by 
many parents. 

“Earlier, my child was not able to maintain the table manners… But, 
now all we were having food together. He has improved a lot in table 
manners...” (Parent 3, Government Employee) 
“Before lockdown, my child had a very disturbed routine…But lockdown 
made her more adjusted with the life at home…She started adapting to 
the home environment... Now she is having a better routine than 
before.” (Parent 11, Homemaker) 

 
The home environment and the presence of family members help the children 
with special needs to acquire new skills. These skills exposed many inborn 
talents of children with special needs. Children were reported to have engaged 
in activities such as bed making, watering plants, washing vegetables etc. 
Children also started doing some gardening activities along with their parents 
during the lockdown period.  
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“He started painting the bottles with his brother… The beatification of 
this house with crafts was completed by the efforts of J, and his 
brother...” (Parent 12, Teacher) 
“K started assisting me in washing clothes” (Parent 9, Private 
Employee)  

 
Overall, these progress were a result of one-to-one learning in at-home 
environment. This skill-building seems to be very important effect of lockdown.  
 
4.3 Theme 3: Parent to tutor and parent to parent relationship 
The pandemic really helped in strengthening the ties between parents and 
teachers. Till date, there was limited parental involvement in educating special 
children. However, this pandemic brought the teaching community more closely 
to the parents. The new normal prompted both parents and teachers to work for 
shared goals. Some parents responded that from the culture of individuals who 
complain about each other, the parents and teachers have now come to a mutual 
understanding to work towards a common objective.  

“I use to complain always that the teaching is not adequate…but now I 
understand the real value of a special educator and the efforts she takes 
when I became a part of the classes” (Parent 6, Business) 
“Teachers told that we are partners in the teaching of our 
children…without our cooperation, teaching is not possible during this 
corona time” (Parent 9, Private Employee) 

 
The parents were able to succeed in making specific goals and plans with the 
help of teachers in the education of the children with special needs. Both 
planning and execution of ideas happened with a thorough discussion with the 
educators and the parents. 

“We along with the teachers of the school make a plan of action every 
week, so we know, on which day what are the activities to be done, at 
what time we will meet online…”(Parent 4, Pvt. Employee) 
“Teachers ask us at least a day before giving any activity to children 
next day...” (Parent 11, Homemaker) 

 
Parents also reported that the teachers started allocating a particular time to 
meet with them regularly online to assess the children’s progress. Thus, the 
teachers were able to keep track of their students by collaborating with the 
parents in the process of educating the children away from the special school. 
These online meetings served as a platform to discuss the special needs of the 
children in detail.  Thus, through online meetings, WhatsApp chats, small text 
messages, parents were made partners in special education. All these are shared 
as a positive experience by almost all the respondents in this study. 

“The teachers ask for feedback about the programmes done, is there any 
improvement, what all changes need to make…” (Parent 1, Self-
employed) 
“The teacher always put messages in WhatsApp group …. All the 
parents including me also put their comments in the group” (Parent 7, 
Homemaker) 
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The pandemic also improved the relationships with the parent community. The 
parents started working along with the teachers in the special education process. 
The parents of children with special needs who were not connected till date 
were united by the pandemic.  

“Another child’s mother actually helped me in learning mobile for online 
class…she is my greatest support... She loves my child as her child” 
(Parent 5, Engineer) 
“Parents of other children became more familiar as we are all meeting 
daily online” (Parent 12, Teacher) 

 
The parents supported each other by adjusting work schedules and other life 
engagements during the pandemic period which were facilitated by the 
community of special educators. Many parents hope that this connection would 
continue even after the pandemic. 
 
4.4 Theme 4: Technological adaptation 
The education system has undergone a significant digital transformation to 
address the needs of children with special needs. One of the positive advances 
during the lockdown was technological adaptation. The parents as well as their 
children became more familiar with various e-learning resources. The online 
instruction prompted many parents to adopt new technologies and features to 
help their children in learning. 

 “I thought that classes will soon be opened... But then I understood that 
it will not in the near future, my problem was….the mobile phone was 
old. So for the online class, I bought a new tab with more features……” 
(Parent 1, Self-employed) 

 
In many schools, initial orientation programmes were conducted for the parents 
in making them acquainted with the online learning process. The parents of 
children with special needs also mutually supported each other during the 
initial skill acquirement process. In certain cases, special educators and technical 
experts assigned by the special schools made home visits to familiarize parents 
with the technology.  

“School organized a class for us regarding the effective participation in 
online classes… During the beginning of online classes, I had lots of 
doubts….I use to call the special educator frequently... But now I learnt 
how to effectively involve in an online class with my child…” (Parent 3, 
Govt. Employee) 

 
The children too have acquired new skills. For many children, it was a happy 
experience to meet their teachers and friends online. When days went on, the 
children became more familiar with the use of technology. Many children learnt 
how to operate programmes in mobile phones and open video calls. The 
children were also able to understand the operating procedures of devices such 
as camera, headphones, and keyboard.  

“My child is able to identify alphabets on keyboard…” (Parent 4, 
Private Employee) 
“He knows how to open video calling, different modes in it. I am just 
learning only” (Parent 6, Business) 
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Technology has paved the way for one-to-one learning which seems to be of 
very positive effect for children with special needs.  

 
5. Discussion  
In this study, we discussed the brighter side of the COVID-19 lockdown among 
families with children with special needs. Contrary to the findings of studies 
conducted among parents outside India, which emphasized that COVID-19 
contributes to parenting stress and adversely affected parenting outcomes 
(Chung et al., 2020), we found that parental care increased for children with 
special needs during the lockdown and made children happier which led to 
better development. Findings from this study have shown that the lockdown 
was an incentive for many parents to spend more time with their children; the 
ability to work from home contributed to a re-evaluation of career and career 
ambitions. A study conducted among parents documented a similar outcome, 
which showed that lockdown allows families to build togetherness among 
family members, children continued to make developmental progress, and 
adapted to being at home (Neece et al., 2020).  

We also show that there has been a substantial increase in the number of hours 
fathers spend with their children. In the care of children with special needs, re-
evaluation of fatherhood may have a significant impact. It appears that the 
gender care gap is diminishing. Studies conducted among parents have stressed 
on the fact that positive interactions in relationships between parents were 
positively correlated with empathic concern and outlook in both parents and 
children (Gambin et al., 2020). It has also been noted that intergenerational 
interaction has risen significantly. We found positive intergenerational contacts 
and a positive correlation for arrangements for the care of grandchildren by 
grandparents (Arpino et al., 2020). Although previous studies have portrayed 
that the pandemic of COVID-19 harms the sibling subsystem due to pandemic-
related stress factors (Prime et al., 2020), we documented a positive relationship 
between siblings and children with special needs during the lockdown.   

A significant number of parents thought that one-to-one training at home was 
good for their children. Research conducted by parents of children with special 
needs has shown that one-to-one home environment training is beneficial and 
enhances aspects of adaptive behaviour (Shin et al., 2009). We showed that 
children with special needs were more excited to play board games and video 
games with family members. After the pandemic, families tend to spend more 
time together, walk, play and finish tasks. When time is available, caregivers 
need to socialize with children through plays, handicrafts and music. Sharing 
time with children can be achieved by watching TV shows or using educational 
software with a caregiver's assistance (Goldschmidt, 2020). 

More notably, there is a rising willingness from children's part to develop a 
personal routine, which they have never done before in environments where 
they were sent for special education. Kids have developed a standard home 
routine by being at home for an extended period (Neece et al., 2020). 
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According to some studies, the pandemic crisis made children with special 
needs lose the opportunity to learn new skills because of a pause in therapy 
sessions, school closures etc. (Lee, 2020). However, the parents interviewed in 
this study ascertain that their children had an unusual growth in their abilities 
while they were at home. Other studies also shed light on the fact that during 
the pandemic, parents saw it as an opportune time to teach their children basic 
skills (Cahapay, 2020).  

We found that the teaching community came closer to parents after the 
pandemic. Close parent-teacher-student relationships are important for better 
learning outcomes (Segal, 2010).  The parents and teachers did an outstanding 
job in setting and implementing realistic goals and objectives with relation to the 
children's education. We found that when parents indicated that their children 
didn't receive adequate teacher contact, the online learning process suffered 
(Garbe et al., 2020). Not only did the pandemic strengthen the ties with the 
parent group, but it also helped with relationships with the children in the 
community. An investigation among parents in Zimbabwe during COVID-19 
found that parent-to-peer parent relationships strengthened, creating an 
opportunity to form home-grown methods for successful behaviour 
management and to acculturate children with special needs (Majoko & Dudu, 
2020). It is important to maintain online contact with other stakeholders, 
including other parents, educators, caregivers and therapists, to communicate 
and gain different forms of support needed to continuing home-schooling young 
people with special educational needs (Narzisi, 2020). 

The technical adaptation was one of the positive developments during the 
lockdown. An in-depth review of current studies was undertaken to determine 
the efficacy of different technologies for children with Autism Spectrum 
disorder. The review discovered that both children and caregivers enjoyed using 
technologies like online schooling, tele-health, screening, and evaluation (Dahiya 
et al., 2021). During the pandemic era, children became more familiar with 
diverse e-learning resources. Due to the transition from face-to-face to virtual 
learning, the comparable result was shared by a study that the pandemic 
prompted children to recognise and familiarize themselves with different e-
learning opportunities and made education based on learners more flexible 
(Dhawan, 2020). Initial orientation sessions for parents and teachers have been 
held in many schools to familiarize them with the online learning process. 
Studies have suggested that teachers must be prepared before beginning online 
education because of the suspension of face-to-face classes (Moorhouse, 2020).  
The children learnt new skills, too. The study conducted among children with 
Autism found that new skills were built from the struggles during the pandemic 
(Cahapay, 2020).  

For many children, meeting new friends and teachers online was a wonderful 
experience. Online learning is cost-effective, because it eliminates travel and 
other expenses needed for in-person courses. It is a convenient way for 
participants to interact with each other and with teachers because learners do 
not have to meet face-to-face (Kim, 2020).  E-resources were made available by 
the educators. Online learning in India shed light on online learning 
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opportunities and techniques that are designed to allow learners to continue 
their education (Jena, 2020). It is reported that only 6% of teachers considered 
streaming YouTube and Facebook as a means of digital classrooms however, a 
significant percentage of students have depended upon YouTube and Facebook 
for video lectures  (Mishra et al., 2020).  

6. Conclusion 
The contagious state of COVID-19 has drastically altered daily life across the 
globe, with a whole array of disruptive implications, including quarantines, 
closures, mandatory rest, and other measures to contain the epidemic. 
Numerous research studies have shown that lockdown disrupts the pupils' 
quality of life and academic environment. However, this paper focused on the 
brighter side of the lockdown among the families of children with special needs. 
The results underscore the following themes: (1) familial bonding; (2) home-
based learning; (3) parent to tutor and parent to parent relationship; and (4) 
technological adaptation. Though restricted within a certain context and a small 
sample, this work presents a glimpse into the home education of children with 
special needs amid the impacts of the current global crisis.  These types of 
interventions have the potential to significantly improve the efficacy of online 
learning. Recognizing the crucial role that parents, students, and teachers play in 
the aftermath of school closures, governments should use administrative 
measures to facilitate their effective involvement. Both parents and instructors 
can help their children to effectively limit the obstacles of ‘at home learning’: 
parents can give emotional and educational support, while teachers may act as 
mentors, promoting active learning and motivation while ensuring that no child 
is left behind (OECD, 2020). Only the positive aspects of home schooling were 
investigated in this study. Additionally, doing research during the pandemic 
time posed a larger difficulty. This study consisted of a small number of 
participants and relied primarily on a qualitative assessment. Involving more 
number of respondents and using the mixed method strategy may bring up all 
the good and bad impacts of home-schooling for children with special needs. 
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