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Abstract. The present study sought to scrutinize undergraduate EFL 
students’ learning autonomy in a state university in Indonesia. This 
study employed a triangulation study of mixed-method design by 
distributing questionnaires and conducting interviews to get 
quantitative and qualitative data. The questionnaire was distributed to 
40 second year participants enrolled in listening, speaking, reading, and 
writing for academic purposes classes, whereas 15 participants were 
selected for the interview Descriptive statistics and thematic analysis 
were used to analyse the data collected from the questionnaire and the 
interview. Findings revealed that the level of students’ learner 
autonomy was classified as moderate level of autonomy. This indicated 
that Indonesian undergraduate students were considered somewhat 
autonomous learners. In addition, the Indonesian undergraduate 
students defined learner autonomy as independent learning with or 
without the teacher’s assistance, students responsible for their own 
learning, and learner autonomy was the student’s self-awareness and 
self-initiated to learn outside the classroom to find ways of learning and 
collaborate with others. The study recommended that teachers should 
consistently develop learner autonomy in their teaching practice. 
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1. Introduction 
The industrial revolution has brought changes in implementing education 
(Gleason, 2018). In response to the demands of the Industry 4.0 era, teaching 
methods need to be adapted to the changing nature of learning (Suherdi, 2019). 
This makes teachers tend to serve as mentors or facilitators instead of educators. 
Specifically, Education 4.0 requires teachers and students to utilize more digital 
technology tools in language learning. Considering the requirement of the 
Education 4.0, language learners are required to be active and independent in 
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learning due to plenty of information and resources for learning that can be 
obtained from the internet. They can discuss or solve their learning problems 
through social media or online messages. Moreover, they do not have to be 
dependent on their teachers in learning. This emphasizes that language learners 
need to take the responsibilities for deciding the aspect of learning, the capacity 
to take control of their learning, the ability and willingness to take responsibility 
for their learning, and work together with teachers and other learners to achieve 
shared goals (Benson & Voller, 2014). 
 
In this connection, learner autonomy is highly needed to prepare learners to be 
independent and to exercise control over their own learning.  Learner autonomy 
is considered an important notion in language learning and research and a 
desirable goal in the teaching and learning of second and foreign languages 
(Benson, 2013). Learner autonomy leads the learner to learn independently, take 
responsibility for their own learning, and help learners to be effective in 
learning(Borg & Alshumaimeri, 2019; Hsu et al., 2019). It can be said that 
autonomous language learners know how and when to learn or have learning 
management skills. Therefore, they can learn effectively and efficiently. In 
addition, learner autonomy prepares learners for lifelong learning (Mynard, 
2019). In this case, autonomous learners have autonomy skills to help them fulfil 
the demand of education 4.0 after graduating from university.  
 
Despite many empirical studies that have been conducted in terms of learner 
autonomy in ESL and EFL context by many researchers (Abdel Razeq, 2014; 
Alrabai, 2017; Borg & Alshumaimeri, 2019; Kobayashi, 2020; Lin & Reinders, 
2019; Sönmez, 2016; Tayjasanant & Suraratdecha, 2016), the topic of learner 
autonomy is still a new research area in Indonesia. In Indonesian EFL context, 
learner autonomy has been introduced by some experts and researchers. The 
majority of the studies had focused on teachers’ beliefs and practices in 
developing learner autonomy(Agustina, 2017; Lengkanawati, 2017; Meisani & 
Rambet, 2017; Melvina & Suherdi, 2019), teachers’ and students’ perception and 
practices towards autonomous learning (Khotimah et al., 2019; Ramadhiyah & 
Lengkanawati, 2019), autonomous learning activities (Khulaifiyah et al., 
2021),learner autonomy and gender (Mardjuki, 2018), learner autonomy and 
digital literacy (Andina et al., 2020; Muhammad, 2020), learner autonomy and 
language proficiency (Melvina & Julia, 2021; Myartawan et al., 2013), students’ 
readiness of learner autonomy (Cirocki et al., 2019; Fauzi et al., 2020).  However, 
the theme focusing on the level of learner autonomy is still rare. Therefore, this 
study aimed to investigate the level of autonomy of the students, because 
knowing their level of autonomy helps teachers better plan their teaching to 
promote the learners to become autonomous. The 2013 curriculum requested 
teachers to promote learner autonomy, particularly in the higher education level.  
 
Specifically, this study is carried out to investigate the level of undergraduate 
students' autonomy in learning English based on the four aspects of learner 
autonomy (technical, psychological, political-philosophical, and sociocultural 
dimensions) that have been re-conceptualized by Murase (2015) from the 
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already existing theory (Benson, 1997; Oxford, 2003), and how they understand 
the definition of learner autonomy. 
 

2. Theoretical Framework 
2.1. The Dimension of Learner Autonomy  
Learner autonomy is classified by Benson (1997) into technical, psychological, 
and political dimensions. Oxford (2003) has the social culture dimension. Then, 
Murase (2015) tried to re-conceptualize the construct to measure learner 
autonomy based on the version of autonomy of Benson (1997) and Oxford 
(2003).  These four dimensions were used as a conceptual framework of this 
study.  
 
2.1.1. Technical Dimension  
Technical autonomy is defined as students learning a language on their own, out 
of the classroom, and without the help of a teacher.  It is also defined as a 
situation where students must control their own learning (Benson, 1997). It 
relates to the skills that they need to learn autonomously. Technical autonomy 
consists of behavioral and situational sub-dimensions. Behavioral autonomy is 
related to the learners' capacity utilizing a number of learning strategies or 
tactics for taking control of their learning, such as setting goals, selecting 
learning materials and activities, planning, checking learning progress, and 
assessing or evaluating the learning progress (Cotterall, 1995b). Those are all 
frequently labeled as metacognitive strategies (Wenden, 1998). Then, situational 
autonomy is described as ‘situations in which learners are obliged to take charge 
of their own learning’ (Benson, 1997, p19). 
 
2.1.2. Psychological Dimension 
Psychological autonomy relates to individual learners' capacity that enables 
learners to take more responsibility for their own learning” (Benson, 1997, p. 19). 
Psychological autonomy is divided into three sub-dimensions: metacognitive, 
motivational, and affective (Murase, 2015). The metacognitive sub-dimension 
refers to metacognitive knowledge that supports students' capability to practice 
metacognitive strategies effectually. The motivational sub-dimension includes 
learner desires, responsibility, willingness, and feel of agency (Breen & Mann, 
1997; Little, 1990; Oxford, 2003) As far as the third sub-dimension is concerned, 
anxiety, self-esteem, and emotions are the affective factors that arise from 
individual learners. 
 
2.1.3. Political-philosophical Dimension  
Political-philosophical autonomy consists of group and individual autonomy 
(Murase, 2015). Group autonomy is a perspective of awareness of the teacher as 
the authority and the parents or government policy as other kinds of authorities. 
Individual autonomy is the ability of the learners to make decisions about some 
aspects of learning, such as content, goals, and objectives in learning English. In 
addition, the political-philosophical dimension is associated with the idea of 
freedom to learn. Negative freedom is defined as where students have the 
freedom to study based on their preferences. Positive freedom is a situation 
where students can control their learning freely with the approval and 
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cooperation of teachers or other authorities. Therefore, it is suggested to provide 
learners freedom in determining the learning content (Benson, 2013).   
 
2.1.4. Socio-cultural Dimension 
Socio-cultural autonomy has two main sub-dimensions, namely social-
interactive and cultural. The social-interactive sub-dimension is influenced by 
Vygotsky's sociocultural theory (Murase, 2015). Social interaction plays 
important role developing learner autonomy. Through social interaction with 
other people, such as teachers and their friends, students develop their 
autonomy in language learning. The cultural sub-dimension focuses more on the 
social aspects of learner autonomy, also known as national or ethnic culture 
(Palfreyman, 2003).   
 
2.2. Autonomous Language Learners 
Autonomous language learners are considered efficient because they have the 
important skill to manage their learning (Benson, 2011). In addition, 
autonomous learners are active and critical to think about what knowledge they 
need. They apply effective learning strategies and check the progress of their 
own learning (Benson, 1997; Lengkanawati, 2017; Nunan, 2003; Oxford, 2008).In 
addition, Little and Dam (1998) asserted that autonomous learners are successful 
learners because they have intrinsic motivation. This intrinsic motivation 
encourages them to accept responsibility for their own learning and commit to 
developing self-reflective management skills in learning.  Little and Dam (1998) 
further emphasized that autonomous learners are motivated and reflective 
learners. Therefore, their learning becomes effective and efficient. Also, they 
could practice knowledge and skills in independent learning outside the 
classroom. 
 
According to Cotterall (1995a), autonomous learners can evaluate the quality of 
their learning, and appreciate their abilities, progress, and accomplishment. 
Besides, they can solve the obstacles that may arise from educational 
backgrounds, cultural norms, and previous experiences. Meanwhile, Dickinson 
(1993) proposed that autonomous learners can collaborate with the teacher to 
create their own learning goals. 
 
2.3. The Level of Learner Autonomy 
The degree of learner autonomy can be seen from a lower to a higher level 
(Benson, 2011). Learners with a high level of autonomy can control their learning 
activity as well as determine its directions. Meanwhile, learners with a low level 
of autonomy can only perform some specific activities of learner autonomy. 
Littlewood (1996) elucidated three levels of autonomy. At the communicative 
level, students can make choices about the practice of language and appropriate 
strategies when communicating in certain situations and tasks. At the level of 
learning, students are expected to be able to use appropriate learning strategies 
independently. At the personal level, students can make choices about their 
language learning in a wider context. Then, in 1999, Littlewood introduced 
proactive and reactive autonomy. Proactive autonomy shows that students have 
full autonomy, while reactive autonomy denotes that students work after 
receiving learning directions from the teachers. 
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3. Methods 
3.1. Research Design 
This research was completed using a mixed-methods approach by combining 
quantitative and qualitative research. In this research, a triangulation or 
convergent study of mixed methods design was opted to gather different data  
(Creswell & Clark, 2017).To collect data, there are two stages (see figure.1). The 
first stage is to collect quantitative data by distributing questionnaires to the 
participants. Then, the second stage is to obtain qualitative data through a semi-
structured interview. Data gained from the questionnaires and interviews were 
analysed separately. The results of the qualitative analysis were used to 
triangulate the quantitative findings. 

 
Figure 1:  Flowchart of the research 

 
3.2. Participants 
There were 40 undergraduate students of one state university in Indonesia 
involved in this research as the participants. They were enrolled in semester four 
the English education program. The fourth-semester students were selected as 
the participants because they had already taken the prerequisite course and 
practiced some student-cantered learning approach. To select the participants of 
the study, the researchers used the convenience sampling technique.  It is a type 
of non-probability sampling where subjects of the research meet certain practical 
criteria. For example, easy accessibility, geographical proximity, availability at a 
given time,  or the willingness to participate in the study (Dörnyei, 2007).  The 
selected participants consisted of 12 male students (30%) and 28 female students 
(70%). Their age ranged from 18 to 20 years old.  
 
3.3. Research Instruments 
Two instruments were used to collect the data. The first was a questionnaire, 
Measuring Instrument for Language Learner Autonomy (MILLA), adapted from 
Murase (2015) to collect quantitative data. MILLA comprises of four dimensions 
of learner autonomy: technical, psychological, political-philosophical, and 
sociocultural dimensions. After consulting a professor who is an expert in 
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learner autonomy, several items that were not closely related to the Indonesian 
context were omitted. The questionnaire was then translated into the Indonesian 
language. The four-point Likert Scale questionnaire consisted of 87 items, and 
was splitted into four dimensions of learner autonomy. Cronbach’s alpha was 
measured to determine the reliability of the questionnaire. The results confirmed 
that the overall items have high degree of reliability with the value of 0.98. The 
value ≥ 0.8 signifies that the items have good internal consistency (Vaske et al., 
2017). The second instrument was a semi-structured interview. 15 students were 
selected purposively for an interview after the questionnaire analysis. Four 
follow-up questions were adopted from Le Thanh Nguyet  (2019) to explore 
students' knowledge regarding learner autonomy, students’ level of autonomy, 
and students’ autonomy behaviour. 
 
3.4. Procedures 
The questionnaire was distributed after getting the participant's consent by 
signing the consent form. The participants completed the questionnaire in a 
week. Furthermore, after analysing the questionnaire results, a follow-up 
interview was carried out. The researchers made appointment to the students 
before interviewed.  

 
 

Figure 2: Research procedure 
 

3.5. Data Analysis 
 Descriptive statistics, such as frequencies, percentages, and index scores, were 
conducted to analyse students’ degree of learner autonomy. The degree of 
students’ autonomy was categorized into three. The index score above 80 
indicates a high level of learner autonomy, the index score between 60 and 80 
indicates a mediate level of learner autonomy, and the index score below 60 
indicates a low level of learner autonomy (Elizondo & Garita, 2013). 
Furthermore, thematic analysis was used to analyse the data collected through 
the interview. 
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4. Results  
4.1. Quantitative Findings 
Undergraduate students level of autonomy in English language learning 
In this study, learners’ level of autonomy was based on four dimensions of 
learner autonomy consisting of technical dimension, psychological dimension, 
political-philosophical dimension, and sociocultural dimension. The results of 
the quantitative analysis showed that undergraduate students’ overall degree of 
autonomy was categorized in the mediate level of learner autonomy with an 
index score of 74%. This indicated that Indonesian undergraduate students were 
considered autonomous learners. They had implemented some behaviours of 
learner autonomy. 

 
Table 1: Students’ overall degree of learner autonomy 

Dimensions of Learner Autonomy Index Score Category  

Technical 

Psychological  

Political-Philosophical 

Sociocultural  

66% 

81% 

71% 

76% 

Mediate-level  

High-level  

Mediate-level  

Mediate-level  

 

Students’ overall degree of  learner 
autonomy 

74% Mediate-level  
 

 
Table 1 above shows that the technical dimension had an index score of 66%, 
indicating that it was in a mediate level of learner autonomy, whereas 
psychological dimension had an index score of 81%, indicating that it was in a 
high level of learner autonomy.  The political-philosophical dimension and 
sociocultural dimension had an index score of 71% and 76%, respectively, 
indicating that they were both in a mediate level of learner autonomy. These 
results concluded that the psychological dimension had the highest index score 
and the technical dimension had the lowest index score.  

 
4.1.1. Technical Dimension 
The findings in the technical dimension confirmed that most students could set 
learning goals and make a study plan. In setting long-term goals in learning 
English, 45% of students answered often. Similarly, 45% of students answered 
frequently in making long-term plans to learn English. Half of the students 
(50%) frequently made realistic plans for studying English. However, they rarely 
assessed their learning goals and study plans. Interestingly, they often evaluated 
the improvement of their English ability. Besides, they rarely reflected on their 
studies, but they frequently reflected on their learning after finishing studying 
English. The students also reported that they were able to create favourable 
times to practice English outside the classroom and manage their learning in the 
situation where they self-study. Half of the students confirmed that they could 
study English without teachers in the library or on the internet. However, they 
rarely attended a self-study centre to develop their English skills and joined an 
English club where they were allowed to practice English. 
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4.1.2. Psychological Dimension 
The findings in the psychological dimension confirmed that the undergraduate 
students could control their learning autonomously. They had a high motivation 
in learning English, knew how to motivate themselves, and were responsible for 
their best achievement in learning English. For instance, the majority of the 
students (85%) aspired to continue their studies abroad after graduation; 65% of 
them aspired to work overseas in the future; 62.5% of them liked the English 
language. Meanwhile, 50% of the students liked studying English; 37.5% of them 
gave the highest priority to learning English over studying other academic 
subjects. In addition, 70% of students viewed that English language skills can 
help them get a better job. 
 
Furthermore, the findings showed that undergraduate students could use 
metacognitive strategies effectively. For example, most of them concurred that 
they should set their learning goals (70%), create a long-term plan for learning 
English (62.5%), choose materials that are appropriate to their learning goals 
(62.5%), make a study plan that meets their learning goals (65%) and make a 
realistic plan for learning English (50%). Half of the students strongly agreed 
that students must create conditions so that they can learn English well (55%). 
More than half of the participants (67.5%) agreed that they should evaluate their 
ability to use English effectively. The majority of participants (72.5%) agreed that 
the effectiveness of their English study plan should be assessed.  
 
In this study, the students agreed that they recognized their learning needs to 
improve their English (47.65%); a half of the students (57.5%) agreed that they 
were good at learning English; 60.0 % of them agreed that the teacher was able 
to help them study English; 50 % of them agreed that the conditions in which 
they can study English well; 40% of them agreed that the reason they did not feel 
like studying English; a half of them (52.5 %) agreed that they were able to 
motivate themselves when they did not feel like studying English. 

4.1.3. Political-philosophical Dimension 

The sub-dimension of group autonomy showed that the majority of the 
participants answered that they realized the goals of the English classes they 
were taking, knew their teacher’s expectation towards them in the classroom, 
and they also agreed that students should do the instructions of their teacher.  
The findings of individual autonomy sub-dimension showed that the students 
agreed that they were allowed to tell the teacher what they wanted to study 
(57.5%); make decisions about their learning (65%); determine the learning 
materials (45%);and determine their learning goals (65%). Besides, 55% of them 
confidently answered that they have the capability to determine learning 
resources when they have complete freedom to do so.; more than  half of the 
students (70%) confirmed that they have the ability in determining their learning 
objectives if given the freedom to do so. Furthermore, the results of the freedom 
sub-dimension showed that 62.5%, 67.5%, and 57.5% of participants agreed that 
teachers and students should negotiate about the objectives of learning English, 
plans and materials for learning English, and topics discussed in learning in the 
classroom, respectively. 
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4.1.4. Sociocultural Dimension 

Furthermore, the results of the social-interactive sub-dimension showed that the 
students wanted the teacher to explain everything they did not understand 
(85%); to tell them the habit of learning English (67.5%); to tell them how to 
study English (62.5%); and to give learning materials  (60%). Moreover, 97.5% of 
them wanted to ask their friends for advice about their English learning; 92.5% 
of them wanted to know how other students learned English; 90.0% of them 
sometimes compared themselves with other students; 65% of them stated they 
felt worried if they were doing not the same with their friends; 75% of them 
stated that they sometimes follow what their peers are doing into their learning. 
Surprisingly, 100% of the participants agreed that students were able to help 
each other learn English; 97.5% of them agreed that studying English with other 
students was useful; similar to the previous one, 97.5 % of them stated that they 
learned many things when they studied English with their friends.  
 
Regarding the cultural sub-dimension, 72.5% of Indonesian students agreed that 
students in western countries have a high initiative in their learning; 70% of 
them agreed that students in western countries tend to make conversation 
actively during class.; more than half of the participants (80%) agreed that 
Western students are expected to take the initiative in studying. Findings of 
Indonesian culture reflected that only a minority of the participants (25%) 
agreed that Indonesian students tend to take the initiative. In terms of the ability 
for autonomous learning, 45% of Indonesian students agreed that they can learn 
autonomously. Meanwhile, in terms of their experience of autonomous learning, 
45% of Indonesian students agreed that they have the experience of learning 
autonomously.  
 
4.2. Qualitative Findings 
After conducting interview with the students, the coding process is done. The 
selected excerpts were coded and analyzed thematically and then categorized 
into themes and sub-themes. Sn is attached at the end of every excerpt, where n 
signifies the interviewee. 
 

Table 2: The details of qualitative findings 

Theme Sub-themes Selected excerpts 

Students’ 
conception of 
learner 
autonomy 

Independent learning.  

Learning independently 
outside the classroom 
minus the assistance of the 
teacher. 

Independent learning with 
the teacher’s assistance or 
friends collaboratively. 

Students should take 
charge of the process of 
their learning. 

In my opinion, learner autonomy is 
independent learning without the help 
of lecturers. Learner autonomy makes 
learners responsible for their learning. 
(S1) 

Learner autonomy is independent 
learning by finding out what is needed 
or what will be studied on the internet 
or reading books, but it still needs 
guidance from lecturers, friends, and 
parents. (S3) 

I think that independent learning is 
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Student’s self-awareness 
and self-initiated to learn 
outside the classroom in 
order to find ways of 
learning and collaborate 
with others.  

Learning English anywhere 
and anytime. 

not always alone.  It can be shared 
with friends. So, the students have the 
initiative to learn collaboratively with 
friends. (S6) 

Learner autonomy means independent 
learning in which the students take full 
responsibility for the process of 
learning. (S14) 

We as students do not only depend on 
the material or instructions given by 
the lecturer. We can take the initiative 
on our own to find and learn other 
material by ourselves. (S14)  

Students can learn from the internet 
because there are so many learning 
resources on the internet. (S7) 

The 
advantages of 
learner 
autonomy 

Improving students’ 
English skills 

Improving their 
weaknesses and to develop 
their potentials 

Learning can be more 
creative and innovative 

Developing students’ 
knowledge.  

Compensating for limited 
time and learning material 
in the classroom 

Learning can be more 
personalized 

In learning English, we learn speaking, 
listening, writing and reading. We 
have to practice them to be familiar. 
Thus, we must find the material by 
ourselves. For example, I watch 
English films with subtitles. It teaches 
me listening and reading.  By watching 
English films, I automatically learn 
independently. That is one of the 
advantages of learner autonomy. (S12) 

In my point of view, learner autonomy 
plays an important role. Learning in 
the classroom is limited. Learning 
independently outside the class can 
give a deeper knowledge of the 
subject. (S1) 

Learner autonomy is important 
because when we learn independently 
and search for learning material by 
ourselves, we can understand it well. 
(S8) 

The 
undergraduate 
students’ 
autonomy 
level 

Students were not fully 
autonomous in learning 
English and confidently 
stated that they wanted to 
be more autonomous. 

I feel that I am still far from 
autonomous. Maybe I am at level 
average. (S7) 

I feel I was not a fully autonomous 
learner because I still need guidance to 
study. But I am able to learn new 
words and phrases through watching 
a lot of TV shows or movies, listening 
to the song, and reading books. (S11) 

Yes, I have loved to learn 
independently since elementary school 
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Table 2 presents the results of the interview data analysis. These include four 
themes: 1) students’ conception of learner autonomy; 2) the advantages of 
learner autonomy; 3) the undergraduate students’ autonomy level; and 4) 
students’ practices of learner autonomy. The results suggested that the students 
acknowledge the concept of learner autonomy as independent learning with or 
without others help. The students in the present study agreed that learner 
autonomy could improve their English skills. They also claimed that they had 
set their learning goals and made study plans. Despite the fact they have some 
skills of learner autonomy, they confirmed that they were not totally 
autonomous in learning English.   
 

5. Discussion 
The quantitative findings revealed that the undergraduate students’ autonomy 
in English language learning was at a mediate level. For technical dimension, 
long-term goal and the ability to create opportunities to learn contributed to the 
students’ level autonomy. Setting goals made learners more motivated, 
autonomous, and self-regulated. The psychological dimension obtained the 
highest score. It implies that undergraduate students have intrinsic and extrinsic 
motivation in learning English. They also pay attention to their cognitive process 
and they can control their affective in the learning process. The political-

to find out what I wanted to know in 
English. I learn independently at home 
and sometimes study together with 
my friend at home. (S14) 

Yes, I want to be a more autonomous 
learner. I could not always rely on the 
lecturer. (S12) 

Students’ 
practices of 
learner 
autonomy 

The majority of students 
had set their learning goals 
both for the short and long 
term goals.  

They had set their learning 
goals in the earlier first 
semester and after goat all 
the score 

Students made a study plan 
in learning English 

They revised their study 
plan when it did not work 
well. 

Yes, I have set my goals. I want to be 
able to speak fluently. Furthermore, in 
writing, I want to be able to write 
properly. (S10) 
 
I want to continue my master’s degree 
abroad (S14). 
 
Yes, I set my goals in every early 
semester (S6).  
 
I set the goals at the end of the 
semester (S5).  
 
I make a study plan to face a quiz, 
progress test or post-test (S14). 
 
I have study plans at the beginning of 
the semester.  Unfortunately, they 
didn't run well, so I have to rearrange 
the planning (S1). 
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philosophical dimension shows the necessity of the negotiation process between 
teachers and students on the goals in learning and the freedom to decide the 
learning content and activities. Related to the sociocultural dimension, the most 
important point was collaborative learning. Students develop their autonomy 
through social interactions with their friends. It suggests that social interactions 
are crucial to constructing learner autonomy.  
 
The findings of this research are in line with Iamudom and Tangkiengsirisin 
(2020), in which Thai EFL students’ autonomy was at a high level. They used 
several strategies in learning, such as compensation, metacognitive, and 
cognitive strategies. However, this finding differs from Cirocki et al. (2019) and 
Fauzi et al. (2020) wherein Indonesian students seemed not ready to be 
autonomous learners. They argued that motivation of their participants in 
learning English was fairly low, the students were still accustomed to the 
teacher-centered learning approach, and they had misconceptions of learner 
autonomy. In the current research, the motivational sub-dimension showed the 
highest score. Moreover, the interview findings explained that the students have 
intrinsic and extrinsic motivation in learning English and they like studying it. 
Besides, their motivation is related to their forthcoming wishes, such as to be a 
professional English teacher, study and work overseas, and get a good job. 
Oxford (2015) argued that autonomous learners in psychological perspectives 
have intrinsic motivation in learning. In this study and in addition to having 
intrinsic motivation, the students also have extrinsic motivation. Their extrinsic 
motivation encourages their intrinsic motivation to study hard. Hence, it 
concludes that intrinsic and extrinsic motivations are equally important for 
learning, as well as motivation is essential in developing learner autonomy 
(Jianfeng et al., 2018). 
 
Learner autonomy helps the students to learn independently, control and 
manage their learning and be effective in learning.  The quantitative findings 
showed that they were able to act as autonomous learners. They can set long-
term and short-term goals, make a realistic study plan for learning English, and 
use some metacognitive skills. All these skills are needed by undergraduate 
students to make them effective in learning (Lengkanawati, 2017). Thus, 
students who have metacognitive strategies are effective learners or are also 
categorized as autonomous learners.  
 
The qualitative findings revealed that although most students claimed that they 
are autonomous learners, they sometimes still need motivation, direction, and 
guidance from the teacher to practice autonomous learning outside the 
classroom. They need their teachers’ assistance to build up their self-confidence 
and capability to perform autonomous learning. This reflects on the important 
part of the teacher to guide and assist the students to gain sufficient knowledge 
of independent learning out of the classroom. It can be said that the teacher’s 
presence in the process of developing autonomy is crucial (Swatevacharkul & 
Boonma, 2021). 
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Surprisingly, the findings from the interview showed that the undergraduate 
students generally have the basic conception of autonomy in language learning 
as learning independently outside the classroom with teachers’ help or working 
together with others. Learner autonomy cannot be defined as learning without a 
teacher (Lengkanawati, 2017). Students still need teachers’ support on their 
learning process. Learner autonomy is also defined as independent learning in 
which the students take full responsibility for the process of learning, and take 
initiative to find and learn other material. Besides, learner autonomy is students' 
awareness to deepen their knowledge and have learning goals. It has been 
concluded that the undergraduate students have background knowledge about 
learner autonomy.  
 
Moreover, the findings showed the students were not too dependent on their 
teacher in learning. They could manage their own learning in the circumstances 
where they study independently. For example, they could learn English 
independently in the library or at home, and on the internet. In addition, the 
students also could study English with other students. They enjoyed learning 
collaboratively with their friends because they were able to learn from their 
friends. They also confidently said working together with friends their 
autonomy could be improved. In other words, the schooling system has 
succeeded to promote learner autonomy to create autonomous learners who are 
willing to take control of their learning or some aspects of learning. The recent 
curriculum in Indonesia demanded teachers to shift their instruction from focus 
on teacher to learner to respond to the industrial revolution and the disruption. 
It makes learner autonomy crucial to be promoted in the process of teaching and 
learning. Moreover, learner autonomy could help learners in learning and 
prepare them for lifelong learning (Tran & Duong, 2018). It emphasized that the 
teachers should take an important part in developing a conducive learning 
atmosphere to promote autonomous learning. Besides, the teacher needs to alter 
students’ viewpoint about the traditional role of the teachers and the learners in 
the classroom, assist students to find out their learning styles, select the 
appropriate learning strategies, and know the advantages of autonomous 
learning.  
 
The findings showed that undergraduate students were allowed to decide the 
learning process, such as deciding the materials and activities for learning with 
the teacher’s approval. It explains that the teacher is needed as a partner in 
negotiating the learning process (Swatevacharkul & Boonma, 2021). Negotiation 
in the learning process helps students in controlling their learning. Besides, this 
also informs the importance of teachers to nourish student autonomy. In 
addition, they agreed that the teacher has the authority to assist, guide, and 
support students to do some aspects of learning management. Therefore, these 
results suggest that teachers must involve their students in the decision-making 
process, and encourage students to set up learning goals based on the evaluation 
(Çakici, 2015). 

 
Learning autonomously gives students some benefits, such as improving their 
English skills, developing their potential, increasing their knowledge, and 
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compensating for a limited time in the classroom and inadequate learning 
material. In addition, learner autonomy makes students learn more, personalize 
their learning, and promote creativity. According to Cotterall (1995a), a teacher 
is not always there to assist students. Therefore, learners should have the 
capability to learn independently in learning the language. These findings also 
confirmed the literature regarding the benefits of learner autonomy. Dam (2008) 
suggested that learning the language can be implemented well and personalized 
if students are responsible for their learning. 
 

6. Conclusion 
The findings showed the Indonesian undergraduate students' learner autonomy 
in terms of technical, psychological, political-philosophical, and socio-cultural 
dimensions was categorized as mediate level autonomy. The technical 
dimension indicated that students can set goals, make a study plan, reflect on, 
monitor, and evaluate the learning process. The psychological dimension 
showed high motivation. Specifically, the undergraduate students have intrinsic 
and extrinsic motivation for autonomous learning, thus they have the ability to 
control their affective in learning English and employed metacognitive skills. 
The political-philosophical dimensions revealed that the students were allowed 
to make a decision in their learning based on the results of the negotiation with 
teachers. In addition, they perceived that teachers have the authority to help and 
guide students in learning. The results of social-interactive sub-dimensions 
revealed that the students prefer to work collaboratively with their peers to 
reach the learning goal. However, they still need the teacher's contribution to 
developing learner autonomy. Dealing with cultural sub-dimension, they agreed 
that learner autonomy is also appropriate for Indonesian learners. Furthermore, 
the study concluded that the undergraduate students are autonomous learners 
because they have sufficient knowledge about the concepts and the advantages 
of learner autonomy that make them ready to act autonomously and have 
autonomous skills. This study suggests that the teachers need to continuously 
increase the students' knowledge of the significance of learner autonomy in 
language learning and consistently implementing this approach in teaching. A 
limitation of this research is that the participants only involved EFL learners 
from a university in Indonesia. It is suggested that the future research should 
cover a larger participants from many universities to get more comprehensive 
information of the learners’ level of autonomy.  
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Appendices 

 
Appendix 1. Technical Dimension 
 
No  Technical  Never Rarely Frequently Always Index 

score 

  F % f % f % f % % 

1 I set long-term goals in 
learning English. 

 0 13 32.5 18 45.0 9 22.5 73 

2 I make long-term plans for 

studying English. 

 0 15 37.5 18 45.0 7 17.5 70 

3 I set goals for the day before I 
start studying English. 

3 7.5 19 47.5 15 37.5 3 7.5 61 

4 I make study plans for the day 

before I start studying English. 

3 7.5 16 40.0 19 47.5 2 5.0 63 

5 I make study plans that match 
my goals in learning English. 

1 2.5 17 42.5 20 50.0 2 5.0 64 

6 I make realistic plans for 

studying English. 

1 2.5 8 20.0 20 50.0 11 27.5 76 

7 I revise my English study 
plans if they don’t work well. 

1 2.5 11 27.5 16 40.0 12 30.0 74 

8 If I have a limited amount of 

time available for study, I 
decide in what order the things 

need to be done. 

 0 2 5.0 15 37.5 23 57.5 88 

9 I reflect upon how I studied 

after I finish studying English 
for the day. 

1 2.5 17 42.5 15 37.5 7 17.5 68 

10 I try to create opportunities to 

use English outside the 
classroom. 

 0 11 27.5 16 40.0 13 32.5 76 

11 I try to create the conditions 

under which I can study 

English best. 

1 2.5 4 10 24 60 11 27.5 78 

12 I reflect upon what I learned 

after I finish studying English 

for the day. 

 0 15 37.5 19 47.5 6 15.0 69 

13 I evaluate the improvement in 
my ability to use English 

effectively. 

2 5.0 8 20.0 20 50.0 10 25.0 74 

14 I assess how much of my goal 
I have achieved. 

4 10 13 32.5 16 40 7 17.5 66 

15 I assess the effectiveness of 

my English study plans. 

3 7.5 18 45.0 15 37.5 4 10 63 

16 I take notes about how much 
time I spent on my English 

study. 

19 47.5 16 40.0 4 10.0 1 2.5 42 

17 I keep records of what kind of 
methods I used for my English 

study. 

10 25.0 21 52.5 7 17.5 2 5.0 51 

18 I write down what kinds of 

materials I used for my 
English study. 

6 15.0 12 30.0 16 40.0 6 15.0 64 

19 I keep records of what I 

learned from my English 
study. 

2 5.0 8 20.0 22 55.0 8 20.0 73 

20 I take notes of my feelings 

while I am studying English. 

21 52.5 10 25.0 6 15.0 3 7.5 44 

21 I am able to study English 

without teachers in the 

campus library or on the 

internet provided by the 

library.   

1 2.5 11 27.5 21 52.5 7 17.5 71 

22 I attend a self-study center 

to develop my English 

skills. 

11 27.5 17 42.5 11 27.5 1 2.5 51 
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23 I join English club where I 

can practice my English 

17 42.5 13 32.5 7 17.5 3 7.5 48 

 
Appendix 2. Psychological Dimension 
 
No   Psychological Strongly 

Disagree  

Disagree Agree  Strongly 

agree 

Inde

x 

score 

  f % f % f % F % % 

38 I know what I need to 

study to improve my 

English. 

 0 4 10.0 26 65.0 10 25.0 79 

39 I know what I am good 

at in learning English. 

(e.g., ‘I am good at 

memorizing 

vocabulary.’) 

 0 5 12.5 23 57.5 12 30.0 79 

40 If I ask my teacher for 

help in learning English, 

I know how I want 

him/her to help me. 

 0 10 25.0 24 60.0 6 15.0 73 

41 I know the conditions 

under which I can study 

English best. 

2 5.0 3 7.5 20 50.0 15 37.5 80 

42 If I don’t feel like 

studying English, I 

know the reason. 

2 5.0 7 17.5 16 40.0 15 37.5 78 

43 If I don’t feel like 

studying English, I 

know how I can 

motivate myself. 

 0 9 22.5 21 52.5 10 25.0 76 

44 I want to study overseas 

in the future. 

 0 2 5.0 4 10.0 34 85.0 95 

45 I want to work overseas 

in the future. 

2 5.0 1 2.5 11 27.5 26 65.0 88 

46 I want to get a job 

where I use English in 

the future. 

 0  0 10 25.0 30 75.0 94 

47 I like the English 

language. 

1 2.5  0 14 35.0 25 62.5 89 

48 I like studying English.  0 1 2.5 20 50.0 19 47.5 86 

49 I give a higher priority 

to studying English than 

studying other academic 

subjects. 

1 2.5 9 22.5 15 37.5 15 37.5 78 

50 The reason why I study 

English is to pass 

English qualifying 

exams (e.g.,TOEIC, 

TOEFL) 

2 5.0 17 42.5 14 35.0 7 17.5 66 

51 It is because I think 

English skills will help 

me get a job. 

 0  0 12 30.0 28 70.0 93 
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Appendix 3. Political Philosophical Dimension 
 

No   Political Strongly 

Disagree  

Disagree Agree Strongly 

agree 

Index 

score 

  f % f % f % f % % 

52 All university 

regulations must be 

obeyed. 

 0 5 12.5 25 62.5 10 25.0 78 

53 We should fulfill the 

expectations of our 

society. 

3 7.5 13 32.5 15 37.5 9 22.5 69 

54 I am aware of the 

Indonesian 

government’s policy 

on English language 

education. 

3 7.5 17 42.5 19 47.5 1 2.5 61 

55 I am aware of the goals 

of the English class 

(es) I am taking. 

 0  0 31 77.5 9 22.5 81 

56 I know what my 

teacher expects me to 

do in the classroom. 

 0 2 5.0 29 72.5 9 22.5 79 

57 Students should always 

follow their teacher’s 

instructions.   

2 5.0 10 25.0 21 52.5 7 17.5 71 

58 What a teacher says is 

always correct. 

8 20.0 31 77.5 1 2.5  0 46 

59 A teacher should know 

everything about the 

subject he/she teaches. 

1 2.5 3 7.5 20 50.0 16 40.0 82 

60 I have the right to 

freely tell the teacher 

what I want to learn in 

listening/ speaking/ 

reading/ writing for 

academic purposes 

class. 

1 2.5 12 30.0 23 57.5 4 10.0 69 

61 I have the right to 

freely make decisions 

about my own learning 

in listening/ speaking/ 

reading/ writing for 

academic purposes 

class. 

1 2.5 8 20.0 26 65.0 5 12.5 72 

62 I have the right to 

freely decide the 

materials for studying 

English in listening/ 

speaking/ reading/ 

writing for academic 

purposes class. 

2 5.0 16 40.0 18 45.0 4 10.0 65 

63 I have the right to 

freely decide my own 

goals in listening/ 

speaking/ reading/ 

1 2.5 5 12.5 26 65.0 8 20.0 76 
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writing for academic 

purposes class. 

64 I am able to decide the 

materials for studying 

English if given the 

freedom to do so. 

 0 9 22.5 22 55.0 9 22.5 75 

65 I am able to decide my 

own goals in learning 

English if given the 

freedom to do so. 

 0 3 7.5 28 70.0 9 22.5 79 

66 The teacher and 

students should 

negotiate on the goals 

in learning English. 

1 2.5 5 12.5 25 62.5 9 22.5 76 

67 The teacher and 

students should 

negotiate on the plans 

for studying English. 

5 0 27 12.5 8 67.5 

 

20.0 52 

68 The teacher and 

students should 

negotiate on the 

materials for studying 

English.  

0 11 27.5 22 55.0 7 17.5 73 

69 The teacher and 

students should 

negotiate on the topics 

covered in the class.  

0 10 25.0 23 57.5 7 17.5 73 

 

Appendix 4. Sociocultural Dimension 

 
No   Social-culture Strongly 

Disagree  

Disagree Agree  Strongly 

agree 

Index 

score 

  f % f % F % f % % 

70 I want my teacher to explain 
everything I don’t 

understand. 

 0 6 15.0 20 50.0 14 35.0 80 

71 I want my teacher to tell me 
all I should do to learn 

English. 

 0 13 32.5 19 47.5 8 20.0 72 

72 I want my teacher to tell me 

how I should study English. 

1 2.5 14 35.0 16 40.0 9 22.5 71 

73 I want my teacher to give me 

all the materials for studying 

English 

 0 16 40.0 17 42.5 7 17.5 69 

74 I sometimes want to ask 
other students for advice 

about my English learning. 

 0 1 2.5 29 72.5 10 25.0 81 

75 I want to know how other 

students are learning 

English. 

 0 3 7.5 21 52.5 16 40.0 83 

76 I sometimes compare myself 

with other students 

2 5.0 2 5.0 20 50.0 16 40.0 81 

77 If I am doing something 

different from other students, 

I feel worried. 

3 7.5 11 27.5 14 35.0 12 30.0 72 

78 I sometimes adopt what 

other students are doing into 

my own learning. 

3 7.5 7 17.5 20 50.0 10 25.0 73 

79 Students can help each other 
learn English. 

 0  0 21 52.5 19 47.5 87 

80 I find it useful to study 

English with other students. 

 0 1 2.5 22 55.0 17 42.5 85 
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81 If I study English with other 
students, I also learn from 

them. 

 0 1 2.5 22 55.0 17 42.5 85 

82 Western students tend to 

take the initiative in their 
learning. 

 0 4 10.0 29 72.5 7 17.5 77 

83 Western students tend to 

speak out actively during 
class. 

 0 5 12.5 28 70.0 7 17.5 76 

84 In Western cultures, students 

are expected to take the 

initiative in their learning. 

 0  0 32 80.0 8 20.0 80 

85 Indonesian students tend to 

take the initiative in their 

learning. 

5 12.5 23 57.5 10 25.0 2 5.0 56 

86 Indonesian students have the 
ability to learn 

autonomously. 

1 2.5 16 40.0 18 45.0 5 12.5 67 

87 Indonesian students have the 
experience of learning 

autonomously. 

3 7.5 15 37.5 18 45.0 4 10.0 64 

 

 
 
 


