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Abstract. Life satisfaction is the self-evaluation of the individual’s quality 
of life and the expectations they have of their life. Adolescence is a 
sensitive period during which life satisfaction very often declines. 
Previous research has confirmed the positive relationship between life 
satisfaction and attendance of extracurricular activities. This paper 
examines the differences in life satisfaction among adolescents who 
attend music and sports programs and those who do not. Furthermore, it 
examines the differences in life satisfaction as related to age and gender. 
A sample comprising 460 Croatian adolescents (aged 15−19 years) 
participated in the study. Respondents completed the Brief 

Multidimensional Students’ Life Satisfaction Scale (BMSLSS), which 

assesses life satisfaction in relation to five life domains. The results of a 
three-way analysis of variance (ANOVA) indicated a significant 
difference in the life satisfaction between respondents attending music 
and sports programs and those who do not (F = 9.11; p < .001). A Scheffe 
post-hoc test revealed that respondents attending both music and sports 
programs had higher rates of life satisfaction than those who are not 
enrolled in such extracurricular activities. Furthermore, younger and 
older respondents did not show differences in life satisfaction, although 
there was a difference between boys and girls in overall life 
satisfaction (F = 5.035; p = .025), with boys having a higher rate of life 
satisfaction than girls. This paper suggests the importance of encouraging 
and promoting music and sports education among children and 
adolescents. 
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1. Introduction 

We are living in an age of rapid changes caused by growing technological 
development and unforeseen challenges, which greatly affect personal and social 
life. Research has shown that life satisfaction decreases considerably during 
adolescence (Daly, 2022; Goldbeck et al., 2007; Jebb et al., 2020). Casey et al. (2008) 
defined adolescence as a “developmental period characterized by suboptimal 
decisions and actions that are associated with an increased incidence of 
unintentional injuries, violence, substance abuse, unintended pregnancy, and 
sexually transmitted diseases” (p. 111). Others have referred to adolescence as 
being a sensitive period for brain development (Blakemore & Mills, 2014; 
Fuhrmann et al., 2015). Owing to this, it is important to discover and become 
aware of what activities and environments are potentially positive reinforcements 
for the physical and psychological health of adolescents. 

1.1 Previous Research 
Life satisfaction involves a cognitive assessment of an individual’s overall quality 
of life (Diener & Tov, 2012) and is an indicator of an individual’s general 
happiness and well-being (Chen et al., 2020). Diener and Ryan (2009) claimed that 
life satisfaction can be viewed from two perspectives: the “bottom-up” or 
ascending perspective and “top-down” or descending perspective. According to 
the global or descending theory, individuals experience their own happiness and 
life satisfaction by evaluating all areas of life that are important to them. However, 
according to the ascending theory, the degree of happiness can be measured by 
the sum of momentary joys and sorrows experienced. In the global or downward 
approach, it has been shown that life satisfaction is not the arithmetic mean of 
satisfaction with all areas of life, but that there are differences depending on which 
area individuals attach more importance to. When assessing life satisfaction, 
happy people will indicate areas with which they are satisfied, whereas unhappy 
people will emphasize areas with which they are dissatisfied (Diener et al., 2002). 
Similarly, current ratings of life satisfaction can be influenced by current 
circumstances, such as the weather (Barrington-Leigh & Behzadnejad, 2017), 
suggesting that the current timing can influence personal ratings of life 
satisfaction. Although the timing and methods of assessment can sometimes 
cause individuals to make errors, they generally use stable and important 
information from which stable and meaningful assessments emerge (Diener et al., 
2003).  
 
Life satisfaction research has largely focused on surveys involving adults and the 
elderly. Still, adolescence is a sensitive period of life often characterized by 
increased risk-taking, heightened sensitivity to peer influence (Andrews et al., 
2020), and brain development (Blakemore & Mills, 2014; Fuhrmann et al., 2015). 
Therefore, it is an important period of life filled with many changes and 
challenges. Through the study of psychological development during adolescence, 
life satisfaction has been shown to be a relevant factor that follows adolescents’ 
psychological, biological, cognitive, and social changes and can be used as an 
indicator of success in navigating these changes (Moksnes & Espnes, 2013). 
Important research on life satisfaction among adolescents has shown that during 
the period of adolescence there is a decline in life satisfaction (Chang et al., 2003; 
Daly, 2022; Goldbeck et al., 2007; Jebb et al., 2020; Park, 2005; Soares et al., 2019; 
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Suldo & Huebner, 2004). Studies carried out on Croatian adolescents have 
indicated the same pattern, that there is greater satisfaction during childhood life 
as well as expected satisfaction for future life among younger adolescents 
(Penezić, 2006).  
 
Certain life domains correlate significantly with adolescents’ overall life 
satisfaction. These include the quality of parental and peer relationships (Gilman 
& Huebner, 2006; Lewis et al., 2011), the family and school atmosphere (Cavallo 
et al., 2015), school experience (Danielsen et al., 2009; Gilman & Huebner, 2006), 
the self (Moksnes & Espnes, 2013; Proctor et al., 2008; Suldo & Huebner, 2006), 
and the living environment (Homel & Burns, 1989). An active and meaningful life, 
full of goals that provide a sense of accomplishment and independence, has been 
closely linked to the life satisfaction of adolescents (Brdar & Anić, 2010; Chinman 
& Linney, 1998; Csikszentmihalyi & Hunter, 2003). Adolescents are happy when 
they engage in chosen activities outside regular school that are well timed and 
carefully scaffolded (McFerran et al., 2018) and give them a sense of self-control 
(Laiho, 2004). In Gilman’s (2001) study, social interest and participation in 
extracurricular activities were strongly related to life satisfaction among 
adolescents.  
 
Adolescence is a specific life period of intense physical and psychological changes 
in which the differences between genders become increasingly pronounced. 
Therefore, differences in the level of satisfaction with certain areas of life are 
expected, as confirmed by some research (Aymerich et al., 2021; Bisegger et al., 
2005; Chen et al., 2020; Daly, 2022; Diener & Diener, 2009; Goldbeck et al., 2007; 
Moksnes et al., 2012). Still, some studies have shown that there is no difference in 
life satisfaction regarding gender (Garcia et al., 2017; Suldo et al., 2015). 
 
One of the contributors to life satisfaction is the type of activities that a person 
chooses to invest their time in. Musical activities are among the most prevalent 
and important activities in the general population (Lamont et al., 2016). The music 
we listen to and perform reveals who we are, identifies us, and distinguishes us 
from others, becoming our identity card, a means of presentation, and ultimate 
identity (Hargreaves et al., 2002). This connection is especially strong during a 
psychologically sensitive period such as adolescence, because music can then 
provide emotional stability and comfort (Miranda & Gaudreau, 2011), and 
extracurricular musical activities can boost self-confidence and self-esteem 
(Hallam, 2015).  
 

Sports activity is most often an organized activity that adolescents engage in 
(Mahoney et al., 2006; Markuš et al., 2008) and is related to adolescents’ 
psychosocial and educational development (Zaff et al., 2003). The results of 
research by Csikszentmihalyi and Wong (1991) showed that adolescents are 
happiest when they play sports and sports games. Physical activity leads not only 
to better health but also to a happier life and fewer depressive symptoms (Gómez-
Baya et al., 2020). It has also been associated with socialization and development 
of communication and collaboration skills that again lead to a more fulfilling life 
(Huang & Humphreys, 2012). A number of studies have linked the lack of 
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physical activity to a reduced level of life satisfaction (Gómez-Baya et al., 2020; 
Piko & Keresztes, 2006; Poulsen et al., 2006), while physical activity is related to 
high life satisfaction and well-being (Gómez-Baya et al., 2018; Kleszczewska et al., 
2018). 

1.2 Current Study 
Most research on well-being has focused on the adult population, with only a 
small number of studies covering the population of children and adolescents 
(Marquez & Long, 2021). At the current time, special attention should be paid to 
children and young people due to their sensitive life periods. They are even more 
vulnerable to the negative consequences of changes brought about by technology 
and the current Covid-19 pandemic. Research carried out by Cohen et al. (2021) 
identified several factors that may play an important protective role in 
adolescents’ lives during times of crisis, such as the pandemic. One of these factors 
is involvement in positive activities. Focus should be placed on these activities, 
becoming aware of their values and strengths to achieve self-satisfaction and life 
satisfaction.  
 
The aim of this study was to examine differences in life satisfaction between 
adolescents who attend music and sports programs and those who do not, and 
whether these differences might be related to age and gender. As such, the 
following hypotheses were made:  
H1: There is a statistically significant difference in life satisfaction between 
adolescents who attend music and sports programs and those who do not, with 
the assumption that those who attend music and sports programs have greater 
life satisfaction than those who do not. 
 
H2: There is a statistically significant difference in life satisfaction between 
younger and older students, with the assumption that older students have greater 
life satisfaction than younger students. 
 
H3: There is a statistically significant difference in life satisfaction between 
genders, with the assumption that male students have greater life satisfaction than 
female students. 
 

2. Methodology 
2.1 Respondents  
The respondents for this study were enrolled in secondary schools (Grades 9 to 
12) in Croatia and were selected through their schools. The schools that were 
included were grammar schools with a general program, a sports grammar school 
which has a general program with emphasis placed on sports, and a music school 
which students attend besides basic education. The sampling technique was 
purposive sampling. The criterion for selecting schools was to reach students who 
attend music and sports programs in addition to their general education, and to 
obtain a control group comprising students who do not attend such programs. 
We tried to include about one class (around 30 students) from each generation. 
However, as secondary music schools (which students attend outside school 
hours) have fewer students, we had to include three music schools in the sample 
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to get approximately the same sample as the number of students attending sports 
programs.  
 

In total, 496 questionnaires were distributed, out of which 460 were returned and 
included in the study (response rate: 92.74%). The respondents were thus 460 
students, comprising 167 boys and 293 girls aged 15 to 19 years. The mean age of 
the respondents was 17.2 years (SD = 1.07). On the basis of how many hours 
students spend in a study program, respondents were put in one of a few 
categories. To be put in a category of music or sports program, respondents had 
to be involved in that program for at least 10 hours per week. The final sample 
thus consisted of 102 respondents (23%) enrolled in a music program (hereinafter: 
musicians) and 178 (38%) enrolled in a sports program (hereinafter: athletes). Of 
the remaining respondents, 147 (32%) attended neither music nor sports programs 
(hereinafter: control group) and 33 (7%) attended both music and sports programs 
(hereinafter: musicians-athletes). The sociodemographic data of the respondents 
are presented in Table 1. 

Table 1: Sociodemographic profile of the respondents 

Sociodemographic variables  n % 

Age 
15 years 

16 years 

17 years  
18 years  
19 years 

 
55 

106 
175 
101 
23 

 
12 
23 
38 
22 
5 

Gender 
Male 

Female 

 
167 
293 

 
36.3 
63.7 

Profile of respondents 
Musicians  
Athletes  
Musicians-athletes  
Control group 

 
102 
178 
33 

147 

 
23 
38 
7 
32 

 

2.2 Research Procedure 
This study was approved by the Institutional Ethics Committee of the Faculty of 
Teacher Education in Zagreb, Croatia. After written permits for the 
implementation of the research had been obtained from the principals of all 
participating schools, parental consent was sought and received for students 
under 16 years of age.  

The survey was conducted during regular school classes (45 minutes). 
Participation in the survey was voluntary and anonymous.  

 
2.3 Research Instruments 
In addition to collecting sociodemographic data about the study respondents, the 
Brief Multidimensional Students’ Life Satisfaction Scale (BMSLSS) (Seligson et al., 
2003) was used (Appendix 1). The BMSLSS is a measure that assesses satisfaction 
concerning each of the following five life domains: family life, friendships, school 
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experiences, self, and living environment. The average value is calculated for all 
items and represents overall life satisfaction. Higher scores indicate greater life 
satisfaction. This scale includes five items which students rate on a 7-point Likert 
scale (ranging from very dissatisfied to very satisfied). The BMSLSS has previously 
demonstrated strong psychometric properties on international samples (Huebner 
et al., 2004). Furthermore, it has already been used on Croatian adolescents and 
has shown adequate psychometric properties (Brdovčak et al., 2018; Merkaš & 
Brajša-Žganec, 2011). The Cronbach alpha reliability coefficient for this study was 
0.8. 

2.4 Statistical Analysis 
The research design of the study was cross-sectional correlational research. All 
statistical analyses were carried out using IBM SPSS Statistics, version 20.0. 
Descriptive statistics of frequencies, means, and standard deviations were 
calculated. Subsequently, a three-way analysis of variance (ANOVA) was 
performed to examine if there are differences in life satisfaction related to age and 
gender, respectively, and involvement in a music or sports program. This analysis 
also sought to examine if there is interaction between age and gender, 
respectively, and involvement in a music or sports program. The differences 
between the mean values of the groups were compared using the Scheffe post-hoc 
test.  

3. Results 
Based on the collected and processed data, Table 2 shows the descriptive values 
of the life satisfaction variable. Higher scores indicate a higher level of life 
satisfaction. 

Table 2: Descriptive statistics for the variable life satisfaction across different groups 

  n M SD Range 
Max. 
range 

Skewness Kurtosis 

Group 

Musicians 102 5.06 .86 3–7 1–7 -.27 -0.52 

Athletes 178 5.35 .92 2.6–7 1–7 -.31 0.09 

Control 
group 

147 
4.74 .84 2.4–7 

1–7 
-.26 0.08 

Musicians- 
Athletes 

33 5.30 .69 3.6–7 
1–7 

-.09 1.14 

Age 
Younger  300 5.04 .89 2.8–7 1–7 -.22 -0.44 

Older  160 5.11 .90 2.4–7 1–7 -.39 0.02 

Gender 
Boys 167 5.09 .82 2.4–7 1–7 -.49 0.90 

Girls 293 4.81 .83 2.4–6.6 1–7 -.26 -0.37 

 
As can be seen in Table 2, respondents were mildly to moderately satisfied with 
their lives. Life satisfaction varied slightly between respondents who attended 
music and sports programs and those who did not (e.g. control group – M = 4.74; 
SD = .84; athletes – M = 5.35; SD = .92). In terms of age, there were no big 
differences in life satisfaction (younger respondents – M = 5.04; SD = .89; older 
respondents – M = 5.11; SD = .90). It can also be seen that the boys had a higher 
level of life satisfaction than the girls (boys – M = 5.09; SD = .82; girls – M = 4.81; 
SD = .83). 
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To examine if there were differences in life satisfaction related to attending a 
music or sports program and age and gender, a three-way ANOVA was 
conducted. The results are presented in Table 3. 
 

Table 3: Results of the three-way ANOVA 

 Sum of squares df 
Mean  
square 

F p 

Corrected model 42.405 15 2.827 3.790 0 

Intercept 6156.352 1 6156.352 8253.121 0 

Group 20.375 3 6.792 9.105 0 

Gender 3.756 1 3.756 5.035 .025 

Age 0 1 0 0 .991 

Group * Gender 0.791 3 0.264 0.353 .787 

Group * Age 0.488 3 0.163 0.218 .884 

Gender * Age 0.135 1 0.135 0.181 .671 

Group * Gender * Age  2.036 3 0.679 0.910 .436 

Error 329.706 442 0.746 
  

Total 12227.640 458 
   

Corrected total 372.112 457 
   

R2 = .114 

Note. Category “group” refers to whether the respondents attended music and sports 
programs or not 

 
As can be seen in Table 3, there was a significant difference between respondents 
attending music and sports programs and those who do not (F = 9.11; p < .001). 
Still, for hypothesis 1 to be supported or rejected, post-hoc tests need to be 
performed to examine which groups differed significantly in life satisfaction.  The 
difference between the mean values of the groups was examined with the Scheffé 
post hoc test (Table 4).  
 

Table 4: Results of the Scheffé post-hoc test of multiple comparisons of arithmetic 
means for the dependent variable life satisfaction 

Dependent 
variable Group (A) Group (B) 

Mean 
difference 

Std. 
error p 

Life 
satisfaction 

Musicians 

Athletes -.29 .11 .06 

Control group .31* .11 .05* 

Musicians-
athletes -.24 .17 .57 

Athletes 

Control group .60* .1 0 

Musicians-
athletes .05 .16 .99 

Control 
group 

Musicians-
athletes -.56* .17 .01 

Note. *p ˂ .05 
 

The post-hoc testing revealed a statistically significant difference between the 
control group and the three experimental groups (p = .05, .01, and .00, 
respectively), which indicates a lower level of life satisfaction in the control group 
(M = 4.74) compared to the athletes (M = 5.35), musicians (M = 5.06), and 
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musicians-athletes (M = 5.30). There was no statistically significant difference in 
life satisfaction between the musicians-athletes, athletes, and musicians. It can 
thus be concluded that students who are not enrolled in music and sports 
programs have lower life satisfaction than those who are, and that there is no 
difference in life satisfaction between students who are enrolled in a music or a 
sports program or both. This means that hypothesis 1 is supported.  
 
Next, for hypothesis 2, we assumed that the older respondents would have greater 
life satisfaction than the younger respondents. As can be seen in Table 3, although 
there were slight differences in life satisfaction related to age, life satisfaction did 
not differ significantly between groups. In our study, younger respondents (15 
and 16 years old) and older respondents (17–19 years old) did not show 
differences in life satisfaction. From this we can conclude that hypothesis 2 is 
rejected.  
 
Finally, for hypothesis 3, it was assumed that male respondents would have 
greater life satisfaction than female respondents. In Table 3 can be seen that life 
satisfaction differed significantly in terms of gender (F = 5.035; p = 0.025), with 
boys having a higher level of life satisfaction than girls (M = 5.09; SD = .82 and 
M = 4.81; SD = .83, respectively). This means that hypothesis 3 is supported.  
 
Furthermore, we examined if age and gender, respectively, significantly 
correlated with involvement in a music or sports program. We found that 
interaction between these variables was not statistically significant.  
 

3. Discussion 
The need for research in positive psychology on the topic of the promotion of 
mental health is particularly relevant for the sensitive period of adolescence. As 
one of the constructs of positive psychology, research has linked life satisfaction 
with personal, behavioral, psychological, and social outcomes (Proctor et al., 
2008). Adolescents who lead meaningful and active lives filled with challenges 
that require them to use and develop skills experience greater subjective 
well-being and more positive emotions and are more satisfied with life and 
generally happier (Brdar & Anić, 2010; Chinman & Linney, 1998; 
Csikszentmihalyi & Hunter, 2003). This study examined the life satisfaction of 
adolescents who are enrolled in music and sports programs and those who are 
not, as well as the possible differences in the level of their life satisfaction in terms 
of age and gender. 
 
The results of the study confirmed the first hypothesis and the results of previous 
research (Creech et al., 2014; Hargreaves et al., 2002), which assumed that there 
are statistically significant differences in life satisfaction between adolescents who 
attend music and sports programs and those who do not. These obtained results 
were expected, given that the respondents of the musician and athlete groups 
attended well-structured and content-rich music and sports programs where they 
spend most of their free time. By expressing their personal talents and skills, 
young people develop personal strengths and abilities and foster social 
relationships. One of the positive consequences of this is the growth of general life 
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satisfaction (Gilman, 2001; Mahoney & Cairns, 1997; Ryan, 2000; Vecchio et al., 
2007). Studies have found a link between a meaningful and active life filled with 
challenges that require adolescents to use and develop skills and higher levels of 
subjective well-being, more positive emotions, and greater life satisfaction (Brdar 
& Anić, 2010; Csikszentmihalyi & Hunter, 2003; Feraco et al., 2022). Athletes and 
musicians constantly evaluate their skills and talents and check their progress 
through various competitions (Gómez-Baya et al., 2018; Vidulin, 2020; Yilmaz et 
al., 2018). Exposure to competitions in which their abilities and performance are 
assessed, being involved in team sports in which team spirit is best expressed, 
emotional balance that develops with the support of socially sensitive peers, and 
achieving previously set goals certainly contribute to raising the level of life 
satisfaction.  
 
Respondents who participated in structured musical activities showed a higher 
level of life satisfaction, which is in line with the results of the meta-analysis 
carried out by Creech et al. (2014). The results were not surprising, considering 
that music plays a significant role in human life, but especially at this 
developmental stage. Adolescence is a time of increased physical, emotional, 
psychosocial, and cognitive changes, and music can serve as a means by which 
these changes are more easily experienced and carried through life (Blakemore & 
Mills, 2014; Fuhrmann et al., 2015). The choice of music is related to identity and 
connection with society and the environment as well as with oneself. Music helps 
a young person actively engage in building emotional stability and in meeting 
basic emotional needs (Miranda & Gaudreau, 2011). Structured musical activities 
also provide a step beyond the emotional support that young people so 
desperately need in their development. Purposeful activities with a clearly 
defined schedule, program, and achievable goals of a young person’s choice 
provide meaning, value, and a sense of accomplishment and success in life. Even 
though these activities are related to music, as referred to in previous research 
(McFerran et al., 2018), they can be expected to have an impact on psychological 
well-being and therefore life satisfaction in young people (Hargreaves et al., 2002). 
 
Physical activity influences well-being directly and leads to a healthier lifestyle, 
but sport is also associated with socialization and the development of 
communication and collaborative skills that again lead to a more fulfilling life 
(Huang & Humphreys, 2012). Participation in sports activities is related to higher 
levels of life satisfaction (Gómez-Baya et al., 2018; Vilhjalmsson & Thorlindsson, 
1998), lower levels of depression and suicidal behavior (Barber et al., 2001; 
Gómez-Baya et al., 2020), and higher self-esteem (Kleszczewska et al., 2018), along 
with other positive outcomes. Therefore, it is critical to include adolescents in 
activities which lead to a healthy body and mind, as adolescence is a period 
characterized by risky behavior (Blakemore & Mills, 2014; Fuhrmann et al., 2015) 
and “suboptimal decisions and actions” (Casey et al., 2008, p. 111). 
 
The second hypothesis states that older students have greater life satisfaction than 
younger students. This was, however, not confirmed by our results. Previous 
studies have shown that adolescence is a period of life in which life satisfaction 
declines (Hutchinson et al., 2004; Jebb et al., 2020). This decline is greatest in early 
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adolescence (Orben et al., 2020), which can be related to the specifics of this period 
of life. This includes social reorientation (Majorano et al., 2015), the transition to a 
new educational level and a new school, as well as the major psychological and 
physical changes that adolescence brings about (Fuhrmann et al., 2015). Still, our 
results are consistent with those of the study Huebner et al. (2004) carried out on 
adolescents. They conducted a large-scale survey and did not find any differences 
in life satisfaction among students aged 14 to 18 years either. The study by 
Willroth et al. (2021), which examined life satisfaction among adolescents aged 14 
to 17 years, found that the level of life satisfaction did not change significantly 
during this period. It is possible that these results are due to a specific sample. In 
our sample, the ages ranged between 15 and 19 years, which is a smaller range 
than in studies which prove the difference in the level of life satisfaction between 
younger and older adolescents (Chang et al., 2003; Goldbeck et al., 2007; Park, 
2005; Penezić, 2006; Soares et al., 2019; Suldo & Huebner, 2004). In the period of 
central adolescence (14–18 years of age), one can notice the stabilization of social 
relations, the course of education, and developmental changes, which in some 
way justifies the results obtained in this study. 
 
The results of the present study support the third hypothesis, which states that 
there are differences in the life satisfaction of adolescents regarding gender, with 
boys scoring higher than girls. These results are in line with previous studies 
(Bisegger et al., 2005; Chen et al., 2020; Diener & Diener, 2009; Goldbeck et al., 
2007; Moksnes et al., 2012). These differences can be explained by earlier and more 
pronounced psychological and biological hormonal changes in girls than in 
adolescent boys, and girls’ increased self-criticism of physical appearance and 
socially imposed notions of feminine beauty. It has been suggested that girls’ 
reduced self-satisfaction results from the high expectations adolescents have of 
themselves in terms of appearance and social relationships (Chen et al., 2020; 
Goldbeck et al., 2007). Also, it is important to point out that girls show greater 
emotional sensitivity than boys, and they express emotional distress more often 
than boys during adolescence (Aymerich et al., 2021). Some studies have 
attributed this to the menstrual cycle as a common cause of anxiety and lower 
levels of life satisfaction (Griffiths et al., 2017).  
 

4. Limitations and Directions for Future Research 
A limitation of this study was the representativeness of the sample. A larger 
number of respondents, which would include both younger and older 
adolescents, could have implications for statistically significant outcomes in terms 
of age. This is because previous studies have shown that the difference in life 
satisfaction among adolescents is visible only in a larger age range of participants. 
The possibility of comparing the enrolment in music and sports education in 
primary school, high school, and college would provide new results on the 
relationship between age, music and sports education, and life satisfaction. A 
broader longitudinal study could provide a broader picture of the variables 
involved in measuring life satisfaction among adolescents attending music and 
sports programs. It is possible to assume that other extracurricular activities that 
students spend most of their free time on would also be positively associated with 
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life satisfaction. Therefore, it would be good to include these activities in future 
research. 
 
Furthermore, some of the groups of respondents in this study were not completely 
equal in terms of gender and study field. The sample consisted of a larger number 
of female respondents (64%) compared to male respondents (36%) and a larger 
number of athletes compared to musicians and the control group. There is a 
possibility that harmonization of these quotas might affect the findings. 
 

5. Conclusion 
Adolescence is a very sensitive period during which young people experience 
many changes. Not only do their bodies change, but there are also many 
psychological changes. Previous studies have shown that all these changes and 
turmoil lead to lower self-esteem (Gardner & Lambert, 2019), which can lead to 
proneness to depression (Zhou et al., 2020). Therefore, it is important to do 
research about adolescents’ life satisfaction and factors that can contribute to it.  
 
The findings of the study suggest greater life satisfaction among adolescents who 
are enrolled in sports and music activities. We suppose this is because these 
activities are not focused solely on traditionally academic activities, but they also 
develop broader skills and competencies. Through these activities, adolescents 
can fulfil their talents, make new friendships, and learn new things. These all lead 
to living a more fulfilling and meaningful life, filled with flow experiences 
(Csikszentmihalyi & Hunter, 2003). 
 
Furthermore, our results showed no difference in life satisfaction between 
younger and older respondents. However, there was a difference in life 
satisfaction between the participating adolescent girls and boys, with the boys 
exhibiting a higher level of life satisfaction than the girls.  
 
Although this research has its limitations and needs to be confirmed on a larger 
sample of respondents, it contains some implications for those concerned with 
young people’s health and well-being. Structured and planned activities related 
to music and sports, which are important for emotional and spiritual 
development during adolescence, can contribute to life satisfaction, school 
performance, and the self. This consequently affects both the individual 
development of the young person and the development of society as a whole. 
Awareness of and attaching importance to well-spent and organized free time is 
regulated by the family, school, local community, and the media. These 
stakeholders are also responsible for the development of interest, motivation, and 
the creation of favorable conditions for the realization of extracurricular activities. 
Given the changes in the educational system in terms of relieving students of 
workload and attaching importance to interesting work programs, we can expect 
an increase in the amount of free time among the school population. Therefore, as 
a society, we are responsible for carrying out activities to popularize quality music 
and sports programs, so that our young people can acquire healthy habits that 
they can use as lifelong learning. 
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Appendix 1 
 
Brief Multidimensional Students’ Life Satisfaction Scale (BMSLSS) (Seligson 
et al., 2003) 

 
1. I would describe my satisfaction with my family life as: 
2. I would describe my satisfaction with my friendships as: 
3. I would describe my satisfaction with my school experience as: 
4. I would describe my satisfaction with myself as: 
5. I would describe my satisfaction with where I live as: 
 
Note: Response options are a 7-point scale: Terrible, Unhappy, Mostly 
Dissatisfied, Mixed (more or less equally satisfied and dissatisfied), 
Mostly Satisfied, Pleased, Delighted 
 


