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Abstract. This study examines stakeholders' perceptions of teaching and 
technological skills in English as a foreign language (EFL) vocabulary 
instruction and how this relates to remote learning. This research 
included 280 participants from 30 public and private institutions of 
secondary and higher education in southern Ecuador. All participants 
volunteered and consented to contributing data for the study. The data 
collection process consisted of administering questionnaires based on a 
Likert scale and conducting structured interviews with teachers. The aim 
of these instruments was to collect participants' views on teaching and 
technological skills in EFL vocabulary instruction. The researchers 
adopted a mixed-method approach, with quantitative analysis of the 
questionnaire responses using descriptive statistics and qualitative 
analysis of interview data. The findings indicated that participants had 
positive perceptions of EFL vocabulary instruction in terms of teachers' 
classroom management, technological skills, technological resources, and 
teaching methods. However, some aspects, such as learning 
environments, teachers’ training, online classes, and the use of 
information and communication technologies (ICT), were perceived more 
positively in private institutions. The findings have implications for EFL 
vocabulary instruction, particularly in remote learning contexts, and can 
inform the development of appropriate classroom management, 
technological resources, and teacher training programs to enhance this 
aspect of the EFL teaching and learning process.   
  

http://orcid.org/0000-0003-1964-2671
http://orcid.org/0000-0003-3298-6671
http://orcid.org/0000-0002-4755-8242


174 

 

http://ijlter.org/index.php/ijlter 

Keywords:  feedback; technological skills; ICT; remote learning; EFL 
instruction; EFL vocabulary 

 
 

1. Introduction 
The EFL teaching and learning process plays a vital role in education and 
employment in today's globalized world. The English language has become 
essential for social and economic mobility and intercultural communication, 
emphasizing the significance of EFL in promoting multiculturalism and diversity 
by enabling individuals to communicate with people from different cultural 
backgrounds (Zülküf, 2017). 
 
The COVID-19 pandemic has had a profound impact on our lives, especially in 
developing countries (Tadesse & Muluye, 2020). One aspect that was deeply 
affected, specifically in Latin America, was education, including EFL teaching and 
learning. Regarding the teaching difficulties in EFL instruction during this 
pandemic, learners faced challenges such as Internet connectivity, accessibility 
and interaction in virtual lessons, utilization of technological tools, and 
downloading didactic resources (Mahyoob, 2020). Under these circumstances, 
vocabulary, which is a crucial element of language proficiency, requires special 
attention in the EFL classroom. Therefore, it is important for instructors to have a 
better understanding of the EFL vocabulary teaching and learning process 
(Bergström et al., 2022). 
 
The integration of technology has transformed the teaching of EFL vocabulary, 
providing numerous opportunities for interactive, cooperative, communicative, 
and informative learning (Kassem, 2018).  For instance, multimedia resources 
such as educational videos, multimedia presentations, teleconferences, chats, and 
webinars are popular audiovisual online tools utilized by EFL teachers (Agaltsova 
et al., 2020). Additionally, technology related to virtual reality and gaming can 
complement more traditional teaching tools such as infographics, digital boards, 
and collaborative tools (Bikowski, 2018). These multimedia materials have gained 
widespread popularity in EFL teaching and learning,  their implementation being 
facilitated by modern media resources. 
 
Several studies have  examined perceptions of the use of ICT in EFL instruction 
(e.g. Pardede, 2020; Rahim & Chandran, 2021; Li, 2022). Nevertheless, despite 
recognizing the potential benefits of technological resources in EFL teaching, there 
is still a need for a comprehensive understanding of perceptions related to 
teaching and technological skills specifically in EFL vocabulary instruction, 
especially in the case of remote learning in Latin America. This study aims to 
address this gap, considering the situation of remote learning during the 
lockdown period of the COVID-19 pandemic. Furthermore, identifying 
perceptions related to EFL vocabulary instruction in a remote learning context is 
crucial for a more thorough comprehension of the experiences encountered 
during the teaching and learning process, and for the effective addressing of any 
challenges. 
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In view of the challenges faced when teaching and learning EFL vocabulary, 
especially in the  use of  technology in remote learning during the COVID-19 
pandemic, the following research questions will be addressed in this study: 

1. What are the participants’ perceptions regarding classroom management 
in EFL vocabulary instruction? 

2. What are the participants’ perceptions regarding the teachers’ 
technological skills used for teaching vocabulary in EFL remote 
education? 

3. What are the participants’ perceptions regarding the technological 
resources and methods used when teaching vocabulary in EFL remote 
education? 

 
 

2. Literature Review 
2.1 Technology in EFL teaching 
In language teaching, technology has been a subject of great interest in research. 
The result is that ICT has had a fundamental role in the field of EFL teaching. In 
this respect, EFL teachers are expected to integrate ICT in the EFL classroom; 
however,  this application of technology in learning requires not only language 
skills and strategies but also technological skills (Cakici, 2016). The use of ICT is 
necessary in the context of EFL, and it can be applied as an effective resource that 
can help students in the learning process (Al-Munawwarah, 2015). With careful 
planning and clear objectives, the benefits of using ICT in the classroom include 
boosting autonomous learning, as well as motivating and engaging students in 
language learning (Azmi, 2017). 

Using ICT has acquired great importance in remote education, especially during 
the time of the COVID-19 pandemic, when teachers had to find new ways of 
implementing their lessons by using digital tools such as Google Classroom, 
Google Meet, Zoom, and Google Forms (Blanco González & Mañoso-Pacheco, 
2021). In this sense, it is important to note that educational digital resources can 
be used to teach EFL listening, speaking, reading, writing, grammar, and 
vocabulary. According to Kurniawati and Sofiyah (2021), there are two types of 
ICT tools in the EFL classroom: non-web-based (e.g., interactive multimedia, 
computer, PowerPoint, virtual books, interactive whiteboard) and web-based 
learning tools (e.g., YouTube, WhatsApp, Facebook, Padlet). Other examples of 
these digital tools also include Kahoot, Genially, Canva, Quizlet, Class Dojo, Voki, 
Symbaloo, and Snappet.  

Mobile devices such as smartphones and tablets are other tools that have gained 
popularity in recent years. These devices offer the advantage of providing learners 
with access to learning materials anytime and anywhere (Kukulska-Hulme, 2019). 
Additionally, mobile devices can be used to deliver multimedia content such as 
videos, podcasts, and images, which can help to contextualize the target language 
skill and make it more memorable.  

Furthermore, social media platforms such as Facebook, Twitter, and Instagram 
can also be used in EFL classrooms. The effectiveness of social media platforms in 
enhancing learner engagement, and motivation has been acknowledged, 
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indicating that these platforms can serve as useful tools and resources to promote 
learning (Noori et al., 2022). Social media can also be used to promote 
collaborative learning, as students can share their knowledge and receive 
feedback from their peers. 

Given the significance of technology and the focus of our research, this study aims 
to address the utilization of technology in vocabulary instruction—an essential 
component of EFL teaching. 

2.2 Technology for teaching EFL vocabulary 
Vocabulary is considered an essential part of EFL instruction (Schmitt & Carter, 
2000; Khan et al., 2018). Without sufficient knowledge of vocabulary, it becomes 
very challenging for students to communicate effectively. As a result, it can be 
argued that effective communication depends on acquiring appropriate 
vocabulary (Cook, 2013). Given the significance of vocabulary in EFL teaching, it 
is crucial to acknowledge that learners must have the necessary skills in this area. 
Schmitt (2008) has noted that vocabulary learning is a key indicator of language 
proficiency since inadequate knowledge of this aspect can significantly impact 
students' communication abilities (Adam, 2016). 

Regarding the teaching of vocabulary in EFL, there are some strategies that can be 
employed to enhance students' success. For example, implicit and explicit 
vocabulary teaching strategies have been extensively used (Asyiah, 2017). 
Additionally, Ghalebi et al. (2020) suggest that different vocabulary learning 
strategies may reveal individual differences among students; therefore they 
encourage EFL instructors and course developers to design materials and 
activities that can help learners improve their vocabulary knowledge. 

In addition to the diverse teaching strategies, the incorporation of technological 
resources has taken the teaching of EFL vocabulary to a new level, engaging 
learners by offering opportunities to enrich their vocabulary knowledge (Cabrera-
Solano et al., 2019).  In this respect, Agaltsova et al.  (2020) affirm that among the 
various resources that EFL teachers can incorporate in vocabulary instruction, the 
use of multimedia provides several opportunities and allows students to interact, 
cooperate, communicate, and exchange useful information. The most common 
audiovisual online resources include educational films, videos, multimedia 
presentations, teleconferences, chats, and webinars. In addition, Bikowski (2018) 
indicates that another option in terms of teaching resources is the use of virtual 
reality, avatars, and gaming, which can be combined with more traditional tools 
such as infographics, digital boards, and collaborative tools. These resources have 
acquired high levels of popularity in the learning process and are easy to 
implement using modern media resources.  

2.3 Classroom management in EFL instruction 

Teacher experience grows with time; in fact, experience not only provides 
language instruction but also contributes to learners’ personal growth (Ladd & 
Sorensen, 2017). A crucial component of teacher experience is classroom 
management, which refers to how teachers regulate and control learners' 
movements, behaviour, and interactions during a lesson (Habibi et al., 2018). 
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Likewise, Chandra (2015) asserts that classroom management is a process to 
achieve students’ self-control which implies promoting favourable student 
achievement and behaviour leading to class control and a suitable teaching-
learning environment. 

Effective online classroom management requires the development of several 
competencies for teachers; thus, communication skills, technological competence, 
provision of informative feedback, administrative skills, responsiveness, 
monitoring learning, and providing student support are necessary (Bigatel et al., 
2012). However, achieving effective teacher-student communication in an online 
class can be challenging (Song et al., 2016). Similarly, teachers need to have 
adequate technological skills to solve issues that may arise during virtual sessions, 
as students might encounter difficulties accessing materials. Finally, building a 
positive rapport and monitoring students' progress are important in establishing 
an effective and supportive online learning environment (Kaufmann & Vallade, 
2022). 
 
2.4 Previous work 
Silviyanti and Yusuf (2015) conducted a study to identify EFL teachers’ 
perceptions of the use of ICT in their instruction. The participants were 42 EFL 
teachers enrolled in two state universities in Indonesia. To collect data, a closed-
ended questionnaire based on the technology acceptance model (TAM) was 
administered, and interviews were conducted. The results showed that 31 
teachers perceived themselves to have a high level of motivation to use ICT 
because it promotes an interesting learning environment; however, 11 instructors 
believed that even though the use of technology is a fundamental aspect in the 
EFL classroom, their motivation remained low. Moreover, the non-user teachers 
believed that the implementation of ICT requires much effort and training 
because, although ICTs offer positive outcomes in the teaching and learning 
process, some barriers such as cost and insufficient knowledge prevent instructors 
from integrating them into their lessons.  

Irzawati and Hasibuan (2020) determined students’ perceptions of using ICT for 
English learning. The study involved 134 university students who completed 
questionnaires to share their perceptions. A survey design was applied to obtain 
information related to the students’ perceptions of the use of ICT. The findings 
revealed that using ICT was helpful in promoting learning activities, maintaining 
motivation, and improving achievement. However, there were also negative 
consequences such as hindering students' focus and exposing them to data 
misuse. To optimize the benefits and minimize the negative aspects, it is 
important to take measures such as setting rules, educating students on proper 
data usage, and monitoring their learning activities. 

Pardede (2020) analyzed the teachers’ perceptions of ICT use in EFL learning 
activities. The participants included 32 EFL instructors from several educational 
institutions in Greater Jakarta. Surveys and interviews were employed to gather 
quantitative and qualitative data. The findings revealed that most of the teachers 
had integrated technological resources in their EFL classrooms. Their perceptions 
regarding the use of ICT in teaching activities were positive; however, they 
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acknowledged that they had to face several challenges with respect to facilities 
and technical expertise. They also agreed on the necessity of continuous training 
for improving their use of technological skills in the classroom. 

Rahim and Chandran (2021) examined the perceptions of EFL students in 
Afghanistan towards the implementation of e-learning at the university level 
during the COVID-19 pandemic. To identify the obstacles and opportunities 
associated with e-learning in EFL education, the study utilized a qualitative 
method employing semi-structured interviews to elicit the students’ perceptions. 
The study selected 21 male and female students from universities in Afghanistan 
as respondents through purposeful sampling, while the data from the interviews 
were thematically analyzed. The findings indicated that EFL learners view e-
learning as a preferable alternative to traditional face-to-face classrooms. 
However, the lack of regular electricity, limited Internet bandwidth, high costs of 
ICT tools, inadequate infrastructure, and lack of ICT knowledge among teachers 
and students were viewed as obstacles to implementing e-learning in higher 
education in Afghanistan.  

Li (2022) carried out a study to investigate teachers’ acceptance of ICT and their 
ICT literacy during the COVID-19 pandemic in China. A total of 186 high school 
EFL teachers participated in this research. The quantitative and qualitative data 
were collected through an online survey which included four sections and 29 
items. The results evidenced that the participants´ perceptions regarding their 
acceptance and knowledge of ICT were overall positive, indicating their readiness 
for applying technological tools in COVID-19 emergency remote teaching. 
Nevertheless, there were critical difficulties when integrating technology with 
pedagogy during an unprecedented crisis. 

The aforementioned studies have addressed perceptions of ICT and EFL 
instruction; however, they do not specifically focus on EFL vocabulary instruction 
in remote learning. Therefore, this study aims to address this gap and provide a 
comprehensive understanding of perceptions related to teaching and 
technological skills in EFL vocabulary, particularly in the context of remote 
learning in Latin America. 

3. Methodology 
3.1 Setting and participants 
A total of 280 participants voluntarily  participated in this study, including 90 EFL 
teachers, 30 educational authorities, 110 students, and 50 parents from 30 public 
and private secondary and tertiary institutions in southern Ecuador (see Figure 
1). In other words, purposeful sampling was employed across the stakeholder 
groups. Students belonged to different proficiency levels that were aligned with 
the standards of the Common European Framework of Reference (Council of 
Europe, 2020). These students were studying English as a foreign language based 
on the curriculum established by the Ecuadorian Ministry of Education. Owing to 
the COVID-19 pandemic, the students were involved in a remote learning 
environment. 
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Figure 1. Sample distribution 

 
Note: The percentages in red represent stakeholders from private institutions, 
while the percentages in blue represent stakeholders from public institutions. 

3.2 Data collection instruments 
Various data collection instruments were developed by the researchers to carry 
out this study.  Firstly, a 15-item questionnaire was administered to students to 
assess their perceptions of their EFL teachers' classroom management in EFL 
vocabulary instruction, as well as their own learning experience in this aspect. 
Secondly, a 27-item questionnaire was administered to EFL teachers to determine 
their perceptions regarding their classroom management experience, 
technological skills, technological resources, and methods for vocabulary 
instruction. Thirdly, a 10-item questionnaire was administered to parents of 
secondary and higher education students to evaluate their perceptions of the 
English vocabulary that their children learned via remote learning. In addition, a 
10-item questionnaire was administered to education authorities to explore their 
opinions on EFL vocabulary instruction. Finally, a structured interview was 
conducted with 10 teachers from the sample to obtain further information about 
their experience in EFL vocabulary instruction, their technological skills for 
teaching vocabulary, as well as their technological resources and teaching 
methods. 
 
All the questionnaires were designed using Google Forms and were based on a 
Likert scale with five options: Strongly disagree, disagree, neutral, agree, and 
strongly agree. These instruments were pilot-tested prior to their final 
administration, while their internal consistency was assessed using Cronbach's 
alpha coefficient. The results showed an acceptable level of internal consistency 
for the questionnaires with an r coefficient of 0.7. 
 
3.3 Procedure 

A mixed-method approach was utilized in this study, combining quantitative 
analysis of the questionnaire responses and qualitative analysis of the interview 
data. Participants were selected using purposive sampling, and they gave their 
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consent before completing the questionnaires. Permission was also obtained from 
private and public institutions. All participants voluntarily completed the 
questionnaires and participated in the interviews. Education authorities were 
contacted via email and assisted in distributing the questionnaires to EFL 
teachers, parents, and students. 
 
Confidentiality and anonymity were ensured during the data collection process, 
which lasted for four months. The questionnaires were administered online 
through Google Forms, while the interviews were conducted via Zoom sessions. 
The data obtained were organized into frequency tables using the SPSS software, 
while the questionnaire results were triangulated with the interview data during 
the analysis and discussion of the results to enhance the validity and reliability of 
the findings. 
 

4. Results  
The results presented in Table 1 indicate teachers’ perceptions regarding their 
experience in EFL vocabulary instruction. Most EFL teachers agreed that they had 
effective presentation and communication skills for teaching vocabulary in both 
public (98.1%) and private (100%) institutions. They also believed that they could 
provide clear explanations of complex vocabulary-related issues. Regarding 
didactic experience, 85.4% of teachers from private institutions reported being 
able to create a comfortable classroom environment when teaching vocabulary, 
68.8% could provide personalized interactions, and 81.3% could increase students' 
interest in learning vocabulary.  
 
In terms of adapting materials and activities for teaching vocabulary, 87.2% of 
private institution teachers and 61.1% of public institution teachers could adjust 
didactic resources for remote education. They also have experience in selecting 
appropriate activities for teaching vocabulary and transitioning between them. 
When asked about their knowledge of English vocabulary, 78.7% of private 
institution teachers and 51.9% of public institution teachers strongly agreed that 
they had sound lexical knowledge. Furthermore, authorities, students, and 
parents also expressed their positive perceptions regarding the aforementioned 
aspects, especially those from private institutions. The findings of the teachers’ 
interviews also revealed that teachers from private education have more teaching 
experience with respect to vocabulary instruction. 

 
Table 1.  Teachers’ perceptions regarding their experience in EFL vocabulary 

instruction 

Items Strongly 
disagree 

Disagree Neutral Agree Strongly 
agree 

1 
% 

2 
% 

1 
% 

2 
% 

1 
% 

2 
% 

1 
% 

2 
% 

1 
% 

2 
% 

I have effective 
presentation and 
communication skills for 
teaching vocabulary. 

0 0 0 0 1.9 0 44.4 39.6 53.7 60.4 
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I provide clear 
explanations of complex 
issues related to 
vocabulary. 

0 0 0 0 1.9 2.1 43.4 37.5 54.7 60.4 

I have experience in 
personalized interactions 
for teaching vocabulary.  

0 0 0 0 9.3 2.1 50 29.2 40.7 68.8 

 
I try to create a 
comfortable environment 
in the classroom when 
teaching vocabulary.  

0 0 0 0 0 0 29.6 14.6 70.4 85.4 

I have the creativity to 
motivate students to 
increase their interest in 
learning vocabulary.  

0 0 0 0 3.8 0 41.5 18.8 54.7 81.3 

I am able to conduct a 
smooth transition from 
one activity to the next.  

0 0 0 0 5.7 0 50.9 31.3 43.4 68.8 

I can adapt materials and 
resources to use them in 
online classes.  

0 0 0 0 1.9 2.1 37.0 10.6 61.1 87.2 

I have experience choosing 
activities relevant to 
vocabulary teaching.  

0 0 1.9 0 7.4 2.1 38.9 31.9 51.9 66 

I have a vast knowledge of 
EFL vocabulary. 

0 0 0 0 1.9 0 46.3 21.3 51.9 78.7 

* 1 = public; 2 = private 
 
The results in Table 2 show teachers' perceptions regarding technological skills 
for teaching vocabulary in EFL remote education. Most instructors from private 
institutions (87.2%) strongly agreed that they could use technology to promote 
collaborative work in their instruction. Additionally, 73.6% of teachers from 
public institutions considered themselves to be able to promote collaboration 
when teaching vocabulary through ICT tools. 
 
With respect to teachers' skills in using ICT tools in EFL vocabulary teaching, the 
majority of instructors from private institutions (93.6%) agreed that they 
conformed to  this requirement. Similarly, most teachers from public education 
(85.2%) also had a positive perception of their ability to use technology effectively. 
Likewise, 72.3% of teachers from private institutions agreed that they had the 
skills to implement a variety of technological resources in EFL vocabulary 
instruction. On the other hand, 44.4% of instructors from public education 
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affirmed that they could make use of a variety of ICT tools in vocabulary 
teaching.  
 
Regarding teachers' perceptions of their technological skills to find and evaluate 
authentic web-based content for teaching vocabulary, most teachers agreed with 
this statement, both in public (62.2%) and private institutions (91.5%). 
Furthermore, the majority of teachers in private (93.6%) and public (88.9%) 
education affirmed that they could create interactive digital resources for their 
virtual vocabulary lessons. In terms of assessment and feedback, most teachers in 
public (50%) and private (68.1%) institutions considered that they could assess 
their students' vocabulary by using technological tools. It is important to note that 
a significant percentage of teachers (40.7% in public and 27.7% in private 
institutions) responded "neutral" to this aspect. Additionally, teachers' opinions 
(64.8% in public and 87.6% in private institutions) show that they can use 
technological tools to provide feedback on vocabulary.  
 

Table 2.  Teachers’ perceptions regarding their technological skills for teaching EFL 
vocabulary 

Items Strongly 
disagree 

Disagree Neutral Agree Strongly 
agree 

1 
% 

2 
% 

1 
% 

2 
% 

1 
% 

2 
% 

1 
% 

2 
% 

1 
% 

2 
% 

I can use technological 
tools to promote 
collaborative activities 
for vocabulary learning. 

0 0 1.9 0 3.8 0 20.8 12.8 73.6 87.2 

I know how to use 
technological tools for 
teaching EFL 
vocabulary.  

0 0 5.6 0 9.3 6.4 33.3 23.4 51.9 70.2 

I can use a variety of 
technological tools for 
teaching EFL 
vocabulary. 

7.4 4.3 16.7 6.4 31.5 17 18.5 38.3 25.9 34 

I can assess my students’ 
vocabulary knowledge 
by using technological 
tools. 

0 0 9.3 4.3 40.7 27.7 33.3 42.6 16.7 25.5 

I can find and evaluate 
authentic web-based 
content for teaching 
vocabulary.  

0 0 17 2.1 20.8 6.4 26.4 36.2 35.8 55.3 
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I can create interactive 
digital resources to be 
used in my virtual 
vocabulary lessons. 

0 0 1.9 2.1 9.3 4.3 46.3 21.3 42.6 72.3 

I provide feedback on 
my students’ vocabulary 
performance by using 
technological tools. 

3.7 0 5.6 6.3 25.9 6.3 40.7 43.8 24.1 43.8 

* 1 = public; 2 = private 

The participants’ perceptions regarding technological resources and methods 
used when teaching vocabulary in EFL remote education are presented in Table 
3. With respect to the use of virtual platforms in remote teaching, the majority of 
participants in public (88.9%) and private (97.9%) institutions affirmed that they 
used tools such as Zoom, Microsoft Teams, Google Classroom, CANVAS, Cisco 
Webex, and Moodle in their online classes. These platforms enabled teachers to 
implement collaborative work using different technological resources. Thus, the 
majority of teachers in both public (62.6%) and private (75.9%) institutions used 
technological resources to promote collaborative work.  

As for the use of social networks for teaching EFL vocabulary in remote education, 
the majority of teachers from private institutions (77.1%) and 38.9% of instructors 
from the public education system strongly agreed with this statement. In relation 
to the use of audiovisual material to teach EFL vocabulary, 57.4% of teachers from 
private education agreed with this aspect, while 31.2% of instructors from public 
institutions also affirmed that they use these types of resources in their lessons. 
Regarding the use of text files to teach vocabulary, the majority of teachers (75%) 
from private institutions and 55.5% of instructors from the public education 
system used these resources. 

Teachers’ views concerning methodologies showed that they used a variety of 
innovative methodologies, strategies, and activities to teach vocabulary in both 
public (72.2%) and private institutions (91.7%). It is also necessary to mention that, 
when teaching EFL vocabulary, there was a prevalence of student-centered 
methods in public (70.4%) and private (83.4%) institutions compared to teacher-
centered methods, which were less frequent in both types of institutions.  
 
Furthermore, in terms of  assessment, the majority of teachers responded that they 
used online tools (95.9% in private and 85.1% in public) and self-assessment 
techniques (79.2% in private and 64.8% in public) to evaluate students’ vocabulary 
learning. Moreover, private institutions use online tools for assessment and self-
assessment more frequently than public institutions do. The interview data also 
showed that private education institutions had the appropriate infrastructure to 
use ICT when teaching EFL vocabulary. 
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Table 3. Technological resources and teaching methods used for teaching EFL 
vocabulary in EFL remote education 

Items Strongly 
disagree 

Disagree Neutral Agree Strongly 
agree 

1 
% 

2 
% 

1 
% 

2 
% 

1 
% 

2 
% 

1 
% 

2 
% 

1 
% 

2 
% 

I use social networks to 
teach EFL vocabulary  

0 0 3.7 0 20.4 6.3 37 16.7 38.9 77.1 

1 I use virtual platforms 
(e.g., Zoom, Microsoft 
Teams, CANVAS, 
Google Classroom, 
Cisco Webex, Moodle)  

0 0 1.9 0 9,3 2,1 51.9 25 37 72.9 

I use audiovisual 
material to teach EFL 
vocabulary. 

0 10.4 14.8 18.8 27.8 10.4 13 20.8  44.4 39.6 

I use text files to teach 
EFL vocabulary. 

3.7 2.1 13 4.2 27.8 18.8 40.7 41.7 14.8 33.3 

I use online tools (e.g., 
quizzes, blogs, 
chatrooms) to evaluate 
vocabulary.  

1.9 0 0 2.1 13 2.1 40.7 31.3 44.4 64.6 

I use a variety of 
innovative 
methodologies, 
strategies, and activities 
to teach vocabulary. 

1.9 0 7.3 0 18.5 8.3 46.3 29.2 25.9 62.5 

I use technological 
resources that promote 
collaborative work. 

0 18.8 11.1 2.1 13 16.7 18.8 31.5 43.8 44.4  

I use student-centered 
methods and strategies 
when teaching 
vocabulary.  

0 2,1 7,4 2,1 22,2 12,5 42,6 41,7 27,8 41,7 

I use teacher-centered 
methods and strategies 
when teaching 
vocabulary.  

5,6 16,7 24,1 8,3 27,8 14,6 33,3 37,5 9,3 22,9 
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I use the 
communicative 
approach and the 
content and language 
integrated learning 
approach to teach EFL 
vocabulary 

0 2.1 0 2.1 17 12.5 56.6 37.5 26.4 45.8 

I use self-assessment 
techniques for 
evaluating vocabulary.  

0 2.1 7.4 4.2 27.8 14.6 35.2 39.6 29.6 39.6 

* 1 = public; 2 = private 
 
5. Discussion 
5.1 Perceptions regarding classroom management in EFL vocabulary instruction 

Most EFL teachers in both public and private institutions believed that they 
possess effective presentation and communication skills for teaching vocabulary, 
enabling them to provide clear explanations of complex vocabulary-related 
issues. This aspect is crucial for effective language learning, as argued by 
Bergström et al. (2022). Therefore, EFL instructors should employ different 
approaches to help learners enhance their vocabulary knowledge, which implies 
that they need to be equipped with effective tools and authentic materials. 
 
The majority of instructors from private institutions reported being able to create 
a comfortable classroom environment when teaching vocabulary, providing 
personalized interactions, and increasing students' interest in learning 
vocabulary. This suggests that teachers from private institutions are better 
prepared in these aspects. In this respect, Almusharraf (2021) claims that creating 
a comfortable environment can improve rapport with EFL students and help them 
focus on learning new vocabulary. 
 
Both private and public institution teachers had experience in adjusting didactic 
resources for remote education and selecting appropriate activities for teaching 
vocabulary. According to Fatmawaty et al. (2021), adapting teaching materials is 
an effective way to address students' needs when teachers do not have sufficient 
time to design their own resources. Likewise, private institution teachers also 
appeared to be more knowledgeable about vocabulary. In this sense, Rogers 
(2018) emphasizes the importance of effective vocabulary input for students; 
therefore,   EFL teachers should be well-equipped to guide their students in the 
vocabulary acquisition process both in and beyond the classroom. 
 
Authorities, students, and parents expressed mostly positive perceptions about 
the aforementioned aspects, especially those from private institutions. It was also 
revealed that teachers from private institutions were much more skilled in 
classroom management regarding EFL vocabulary instruction. This may be 
attributed to more training opportunities, available funding, and efficient 
administration in private institutions, which, according to Quiñonez et al. (2020), 
are the result of  the socio-economic inequality in Ecuador. 
 



186 

 

http://ijlter.org/index.php/ijlter 

5.2 Perceptions regarding the teachers’ technological skills used for teaching 
vocabulary in EFL remote education 
Teachers in this study considered themselves capable of promoting collaborative 
work using ICT tools. Collaborative work through technology can provide an 
effective environment for activities that promote group work, which is crucial in 
the learning process (Graham & Misanchuk, 2004). Similarly, these teachers had a 
positive perception of the use of ICT in EFL vocabulary instruction. Owing to the 
importance of ICT in education, it is essential that teachers have appropriate 
technological skills to perform tasks related to the use of audio and video files, 
PDFs, and PPTs, among others (Ja'ashan, 2020). 
 
There was also greater variety in terms of implementing technological resources 
in EFL vocabulary instruction among teachers from private institutions. It is 
worth mentioning that ICT is regarded as a resource that can have a positive effect 
on learning (Nikolopoulou, 2018), including the development of vocabulary 
(Maureen et al., 2018). On the other hand, the majority of teachers in private and 
public institutions affirmed that they could create interactive digital resources for 
their virtual vocabulary lessons. In terms of online teaching and learning, teachers 
must have appropriate preparation and training to improve their teaching 
practice, including aspects such as the evaluation and creation of digital material 
(Atmojo & Nugroho, 2020). 
 
With respect to assessment and feedback, most teachers in public and private 
institutions indicated that they could assess their students' vocabulary using 
technological tools. In fact, a wide range of technological tools can be effectively 
used for implementing assessment and providing feedback, which are crucial 
elements in language learning (González-Lloret, 2020). Nevertheless, a significant 
number of teachers may not use technological tools for this purpose. 
 
The perceptions of authorities, students, and parents regarding technological 
skills were more positive in private institutions, specifically in the aspects of 
vocabulary teaching, interactive resource design, feedback, and assessment. 
Moreover, teachers from public institutions expressed the urgent need for more 
training and infrastructure related to technological resources that can be used in 
the EFL classroom. All in all, training and access to technology are aspects that 
must be prioritized today in the field of ICT for EFL learning (Ja'ashan, 2020). 

 
5.3 Perceptions regarding the technological resources and methods used when 
teaching vocabulary in EFL remote education 
Teachers, in general, affirmed that they used tools such as Zoom, Microsoft 
Teams, and Google Classroom in their online classes to implement collaborative 
work using different technological resources. These virtual workspaces are useful 
and stimulating learning environments that enable students to increase their 
interest in learning and work in collaborative activities, in which they can 
spontaneously show originality when delivering their projects in class (Castillo et 
al., 2022). 

With respect to social networks, their use was more frequent in private 
institutions, likely owing to their better technological infrastructure, which favors 
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the application of different types of ICT tools. As Siddig (2020) acknowledges, the 
use of social media platforms allows English language learners to develop and 
enhance their listening, speaking, writing, and reading skills because they can 
immerse themselves in the culture associated with the target language, increase 
their interaction with native speakers, and improve their learning experience. 

Regarding the use of audiovisual material to teach EFL vocabulary, teachers from 
private institutions were more capable of using different types of technological 
resources in remote education. Moreover, audiovisual materials help teachers 
explain meaning more clearly by representing connections in a more effective way 
than when using words (Chiekezie & Inyang, 2021). 

Teachers used a variety of innovative methodologies, strategies, and activities to 
teach vocabulary in both public and private institutions. Student-centered 
methods, such as the communicative approach and the content and language 
integrated learning approach (CLIL), prevail. Implementing new methodologies 
helps students improve their target language skills and achieve their academic 
goals (Ortega-Auquilla et al., 2020). 
 
As for assessment, the majority of teachers claimed that they use online tools and 
self-assessment techniques in the evaluation of vocabulary learning. Online 
resources such as self-test quiz tools, discussion forums, and e-portfolios foster 
formative assessment, which is beneficial in terms of students’ engagement in the 
learning process (Gikandi et al., 2011). 
 
Perceptions regarding technological resources and methods for teaching EFL 
vocabulary indicated that, in private institutions, teachers use a wider variety of 
technological resources to promote collaborative work. Both types of institutions 
favor student-centered methods, such as the communicative approach and CLIL. 
Moreover, private institutions used online tools for assessment and self-
assessment more frequently than public institutions do. It is also important to 
mention that private education institutions had better opportunities and 
infrastructure to use ICT when teaching EFL vocabulary, particularly in terms of 
collaborative work, teaching methodologies, and assessment. 
 

6. Conclusions  
The stakeholders' perceptions regarding classroom management in vocabulary 
instruction are highly positive. EFL instructors from both private and public 
institutions have effective presentation and communication skills which play a 
significant role in language instruction. Teachers can also manage complex issues 
when teaching new lexicon in the target language. 
 
EFL instructors from private institutions are perceived to create more comfortable 
environments when teaching vocabulary, provide more personalized 
interactions, and increase their students' interest by adapting activities and 
materials to be used in remote education. The participants also perceived that 
instructors from private education have a sound knowledge of lexicon and more 
effective classroom management than teachers from the public system. 
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Regarding the perceptions of technological skills, it can be concluded that teachers 
from private schools have better preparation and access than teachers in public 
institutions in terms of teaching EFL vocabulary using ICTs. This situation is 
evidenced in the participants' views regarding their technological skills, as well 
as their pertinent training and technological infrastructure.  
 
Teachers from private institutions in this study also claim to have more efficient 
management of online classes than teachers from public institutions. This aspect 
has been noticed in their perceptions related to the promotion of collaborative 
work, students' assessment, feedback, variety in the use of technological tools in 
the EFL classroom, as well as the evaluation and creation of digital didactic 
material. 
 
The participants' perceptions regarding technological resources used when 
teaching vocabulary revealed that teachers in private institutions utilized virtual 
platforms, social networks, audiovisual materials, online assessment resources, 
and other technological tools more frequently during EFL remote education than 
those in public institutions. Also, private institutions had better technological 
infrastructure than the public ones concerning access to virtual platforms and 
other ICTs for working collaboratively, as well as for presenting and assessing 
EFL vocabulary. 
 
Regarding the methods used for teaching EFL vocabulary in remote education, 
instructors in both public and private institutions used student-centered 
approaches. Thus, the communicative approach and CLIL were the 
methodologies that they preferred when teaching vocabulary. These approaches 
involve the implementation of innovative strategies and activities that were used 
by teachers in both types of educational institutions. 
 
One limitation of the study is that it was conducted in a specific geographic region 
(southern Ecuador) and comprised a small sample of participants from 30 public 
and private institutions of secondary and higher education. As a result, the 
findings may not be generalizable to other contexts or populations. Another 
limitation is that the study relied on self-reported perceptions of participants 
based on online questionnaires, which may be subject to bias. 
 
Despite these limitations, these findings have implications for EFL vocabulary 
instruction, particularly in remote learning contexts, and can inform the 
development of appropriate classroom management, teaching methods, 
technological resources, and teacher training programs to enhance EFL 
vocabulary learning outcomes. The study also highlights the importance of 
classroom management, technological skills, and the use of a variety of 
technological resources in promoting appropriate teaching practices of EFL 
vocabulary. Additionally, the finding that private institutions were perceived 
more positively in some aspects of EFL vocabulary instruction also raises 
important questions about equity and access in remote learning. 
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Overall, the study provides valuable insights into stakeholders' perceptions of 
teaching and technological skills in EFL vocabulary instruction and their 
implications for remote learning. However, further research is needed to address 
the study's limitations and to explore these issues in other contexts and 
populations. One of these important issues would be comparing the results of this 
research with those of traditional training approaches in non-pandemic 
conditions. 
 

7. Acknowledgments 
We wish to extend our sincere appreciation to the Universidad Tecnica Particular 
de Loja for their generous support and funding which made this research possible. 
We would also like to express our gratitude to the EFL Learning, Teaching, and 
Technology research group for their invaluable assistance in promoting and 
facilitating this study. 

 
8. References 
Adam, M. (2016). Role of vocabulary learning strategies in promoting EFL learners' performance 

[Doctoral dissertation, Sudan University of Science and Technology]. 
https://repository.sustech.edu/handle/123456789/15469 

Agaltsova, D., Rodinova, N., Sabekia, R., Kagosyan, A., & Ostroukhov, V. (2020). Webinar 
as an innovative technology of online education with the use of modern media 
resources. Revista Inclusiones, 7(S3-5), 119-132. 
https://revistainclusiones.org/index.php/inclu/article/view/1149. 

Al-Munawwarah, S. (2015). Teachers’ perceptions on the use of ICT in Indonesian EFL 
learning context. English Review: Journal of English Education, 3(1), 70-80. 
https://journal.uniku.ac.id/index.php/ERJEE/article/view/116/78 

Almusharraf, A. (2021). Bridging the gap: Saudi Arabian faculty and learners' attitudes 
towards first language use in EFL classes. Issues in Educational Research, 31(3), 679-
698. https://www.iier.org.au/iier31/almusharraf.pdf 

Asyiah, D. (2017). The vocabulary teaching and vocabulary learning: Perception, 
strategies, and influences on students’ vocabulary mastery. Jurnal Bahasa Lingua 
Scientia, 9(2), 293-318. http://dx.doi.org/10.21274/ls.2017.9.2.293-318 

Atmojo, A., & Nugroho, A. (2020). EFL classes must go online! Teaching activities and 
challenges during COVID-19 pandemic in Indonesia. Register Journal, 13(1), 49-76. 
http://dx.doi.org/10.18326/rgt.v13i1.49-76 

Azmi, N. (2017). The benefits of using ICT in the EFL classroom: From perceived utility to 
potential challenges. Journal of Educational and Social Research, 7(1), 111. 
https://doi.org/10.5901/jesr.2017.v7n1p111  

Bergström, D., Norberg, C., & Nordlund, M. (2022). “Words are picked up along the way” 
– Swedish EFL teachers’ conceptualizations of vocabulary knowledge and 
learning. Language Awareness, 31(4), 393-409. 
http://dx.doi.org/10.1080/09658416.2021.1893326 

Bigatel, P., Ragan, L., Kennan, S., May, J., & Redmond, B. (2012). The identification of 
competencies for online teaching success. Journal of Asynchronous Learning 
Networks, 16(1), 59-77. http://dx.doi.org/10.24059/olj.v16i1.215 

Bikowski, D. (2018). Technology for teaching grammar. The TESOL Encyclopedia of English 
Language Teaching, 1-7. http://dx.doi.org/10.1002/9781118784235.eelt0441 

Blanco González, N. & Mañoso-Pacheco, L. (2021). Spanish EFL teachers and ICT tools. A 
survey-based analysis. Revista Inclusiones, 8(1), 174-186. 
https://revistainclusiones.org/index.php/inclu/article/view/192 



190 

 

http://ijlter.org/index.php/ijlter 

Cabrera-Solano, P., Gonzalez-Torres, P., Solano, L., & Castillo-Cuesta, L. (2019). Using 
visual vocabulary app as a metacognitive strategy in EFL learning: A case of pre-
service teachers. International Journal of Learning, Teaching and Educational Research, 
18(12), 302-315. https://doi.org/10.26803/ijlter.18.12.17 

Cakici, D. (2016). The use of ICT in teaching English as a foreign language. Participatory 
Educational Research, 4(2), 73-77. 
http://www.perjournal.com/archieve/spi_16_4/per_16_spi_4_10.pdf 

Castillo-Cuesta, L., Ochoa-Cueva, C., & Cabrera-Solano, P. (2022). Virtual workspaces for 
enhancing collaborative work in EFL learning: A case study in higher education. 
International Journal of Emerging Technologies in Learning (iJET), 17(2), 4-18. 
http://dx.doi.org/10.3991/IJET.V17I02.25937 

Chandra, R. (2015). Classroom management for effective teaching. International Journal of 
Education and Psychological Research, 4(4), 13-15. 
https://www.researchgate.net/publication/313889949_Classroom_Managemen
t_for_Effective_Teaching#fullTextFileContent 

Chiekezie, P., & Inyang, M. (2021). The significance of audio-visual aids in teaching of 
English vocabulary. GNOSI: An Interdisciplinary Journal of Human Theory and 
Praxis, 4(2), 54-70. http://gnosijournal.com/index.php/gnosi/article/view/84 

Cook, V. (2013). Second language learning and language teaching. Routledge. 

Council of Europe (2020). Common European framework of reference for languages: Learning, 
teaching, assessment – Companion volume. Council of Europe Publishing. 

Fatmawaty, R., Setyaningrum, R., & Faridah, F. (2021). Vocabulary materials based on 
picture media for autistic students. Linguistic, English Education and Art (LEEA) 
Journal, 4(2), 425-435. https://doi.org/10.31539/leea.v4i2.1777 

Ghalebi, R., Sadighi, F., & Bagheri, M. (2020). Vocabulary learning strategies: A 
comparative study of EFL learners. Cogent Psychology, 7(1), 
1824306.  https://doi.org/10.1080/23311908.2020.1824306 

Gikandi, J., Morrow, D., & Davis, N. (2011). Online formative assessment in higher 
education: A review of the literature. Computers & Education, 57(4), 2333-2351. 
https://doi.org/10.1016/j.compedu.2011.06.004 

González‐Lloret, M. (2020). Collaborative tasks for online language teaching. Foreign 
Language Annals, 53(2), 260-269. http://dx.doi.org/10.1111/flan.12466 

Graham, C., & Misanchuk, M. (2004). Computer‐mediated learning groups: Benefits and 
challenges to using groupwork in online learning environments. In T. S. Roberts 
(Ed.), Online collaborative learning: Theory and practice (pp. 181–202). Information 
Science Publishers. http://dx.doi.org/10.4018/978-1-59140-174-2.ch008 

Habibi, A., Mukminin, A., Najwan, J., Sofwan, M., Haswindy, S., Marzulina, L., Sirozi, M., 
& Harto, K. (2018). Investigating EFL classroom management in pesantren: A case 
study. The Qualitative Report. https://core.ac.uk/download/pdf/291991664.pdf 

Irzawati, I., & Hasibuan, A. (2020). Students’ perceptions of the utilization of ICT in 
English learning: Way or barrier? In 3rd International Conference on Innovative 
Research Across Disciplines (ICIRAD 2019) (pp. 68-73). Atlantis Press. 
https://doi.org/10.2991/assehr.k.200115.012 

Ja'ashan, M. (2020). The challenges and prospects of using e-learning among EFL students 
in Bisha University. Arab World English Journal, 11(1), 124-137. 
https://dx.doi.org/10.24093/awej/vol11no1.11 

Kassem, M. (2018). The effect of a suggested in-service teacher training program based on 
MALL applications on developing EFL students' vocabulary acquisition. Journal 
of Language Teaching and Research, 9(2), 250-260. 
http://dx.doi.org/10.17507/jltr.0902.05 



191 

 

http://ijlter.org/index.php/ijlter 

Kaufmann, R., & Vallade, J. I. (2022). Exploring connections in the online learning 
environment: Student perceptions of rapport, climate, and loneliness. Interactive 
Learning Environments, 30(10), 1794-1808. 
https://doi.org/10.1080/10494820.2020.1749670 

Khan, R., Radzuan, N., Shahbaz, M., Ibrahim, A., & Mustafa, G. (2018). The role of 
vocabulary knowledge in speaking development of Saudi EFL learners. Arab 
World English Journal (AWEJ), 9(1), 406-418. 
http://dx.doi.org/10.2139/ssrn.3151128 

Kukulska-Hulme, A. (2019). Mobile language learning innovation inspired by migrants. 
Journal of Learning for Development, 6(2), 116-
129.  https://doi.org/10.56059/jl4d.v6i2.349 

Kurniawati, D., & Sofiyah, S. (2021). The implementation of using ICT in teaching English 
at EFL class of Ronggolawe University Tuban. EJI (English Journal of Indragiri): 
Studies in Education, Literature, and Linguistics, 5(1), 1-14. 
https://ejournal.unisi.ac.id/index.php/eji/article/download/1277/893 

Ladd, H., & Sorensen, L. (2017). Returns to teacher experience: Student achievement and 
motivation in middle school. Education Finance and Policy, 12(2), 241-
279.http://dx.doi.org/10.1162/EDFP_a_00194 

Li, B. (2022). Ready for online? Exploring EFL teachers’ ICT acceptance and ICT literacy 
during COVID-19 in mainland China. Journal of Educational Computing Research, 
60(1), 196-219. https://doi.org/10.1177/07356331211028934 

Mahyoob, M. (2020). Challenges of e-learning during the COVID-19 pandemic 
experienced by EFL learners. Arab World English Journal (AWEJ), 11(4). 
http://dx.doi.org/10.24093/awej/vol11no4.23 

Maureen, I., Van der Meij, H., & De Jong, T. (2018). Supporting literacy and digital literacy 
development in early childhood education using storytelling activities. 
International Journal of Early Childhood, 50(3), 371–389. 
http://dx.doi.org/10.1007/s13158-018-0230-z 

Nikolopoulou, K. (2018). Mobile technologies and early childhood education. In M. 
Tsitouridou, J.A. Diniz, T.A. Mikropoulos, & S. Hadjileontiadou (Eds.), 
Proceedings of the 1st International Conference on Technology and Innovation in 
Learning, Teaching and Education—TECH-EDU 2018, Aristotle University of 
Thessaloniki, Greece.  Springer. http://dx.doi.org/10.1007/978-3-030-20954-4_33 

Noori, A., Orfan, S., Akramy, S., & Hashemi, A. (2022). The use of social media in EFL 
learning and teaching in higher education of Afghanistan. Cogent Social Sciences, 
8(1), 1-12. https://doi.org/10.1080/23311886.2022.2027613 

Ortega-Auquilla, D., Sigüenza-Garzón, P., Chumbay, J., & Heras, E. (2022). Motivation in 
English learning at university: A mixed-methods study investigating the 
perceptions of different stakeholders. International Journal of Learning, Teaching and 
Educational Research, 21(12), 175-196. https://doi.org/10.26803/ijlter.21.12.10 

Pardede, P. (2020). Secondary school EFL teachers’ perception of ICT use in learning and 
teaching: A case study in Greater Jakarta. Journal of English Teaching, 6(2), 144-157. 
https://doi.org/10.33541/jet.v6i2.1734 

Quinonez-Beltran, A., Cabrera-Solano, P., Gonzalez-Torres, P., Castillo-Cuesta, L., & 
Ochoa-Cueva, C. (2020). A comparative study of EFL listening difficulties in 
public and private Ecuadorian high schools. Pertanika Journal of Social Sciences and 
Humanities, 28 (3), 2081-2100. 
http://www.pertanika.upm.edu.my/resources/files/Pertanika%20PAPERS/JS
SH%20Vol.%2028%20(3)%20Sep.%202020/27%20JSSH-4909-2019.pdf 



192 

 

http://ijlter.org/index.php/ijlter 

Rahim, M., & Chandran, S. (2021). Investigating EFL students’ perceptions on e-learning 
paradigm-shift during COVID-19 pandemic. Elsya: Journal of English Language 
Studies, 3(1), 56-66. https://doi.org/10.31849/elsya.v3i1.5949 

Rogers, J. (2018). Teaching/Developing vocabulary through metacognition. The TESOL 
encyclopedia of English language teaching. https://doi.org/10.1002/ 
9781118784235.eelt0737 

Schmitt, N. (2008). Review article: Instructed second language vocabulary learning. 
Language Teaching Research, 12(3), 329–363. 
https://doi.org/10.1177/1362168808089921 

Schmitt, N., & Carter, R. (2000). The lexical advantages of narrow reading for second 
language learners. TESOL Journal, 9(1), 4-
9.  https://citeseerx.ist.psu.edu/document?repid=rep1&type=pdf&doi=720c5ccf
c4b155f99007fe652638862284763314 

Siddig, B. (2020). Social media in teaching of languages. International Journal of Emerging 
Technologies in Learning (iJET), 15(12), 72-80. 
https://doi.org/10.3991/ijet.v15i12.12645 

Silviyanti, T., & Yusuf, Y. (2015). EFL teachers' perceptions on using ICT in their teaching: 
To use or to reject? Teaching English with Technology, 15(4), 29-43. 
https://files.eric.ed.gov/fulltext/EJ1138430.pdf 

Song, H., Kim, J., & Luo, W. (2016). Teacher–student relationship in online classes: A role 
of teacher self-disclosure. Computers in Human Behavior, 54, 436-443. 
https://doi.org/10.1016/j.chb.2015.07.037 

Tadesse, S., & Muluye, W. (2020). The impact of COVID-19 pandemic on education system 
in developing countries: A review. Open Journal of Social Sciences, 8(10), 159-170. 
https://doi.org/10.4236/jss.2020.810011 

Zülküf, A. (2017). Globalization, English language teaching and Turkey. International 
Journal of Languages’ Education and Teaching, 5(4), 764–776. 
https://doi.org/10.18298/ijlet.2238 

 


