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Abstract. Teaching English as a foreign language is an important aspect of 

global education. Yet, a common pedagogical hurdle for EFL instructors is 

fostering students’ confidence in spoken English, an essential skill for cross-

cultural communication and collaboration in today’s interconnected world. 

Therefore, the paper aims to examine why Saudi EFL students may 

experience comparable challenges in speaking English, akin to those faced by 

students in other EFL settings. A comprehensive literature review was carried 

out, exploring speaking reluctance across diverse contexts, including the 

Saudi EFL setting. The paper adopted an alternative approach to address 

students’ reservations about speaking. Diverging from the conventional 

emphasis on motivations and anxiety as primary contributors to speaking 

reluctance, this study delved deeper, highlighting the underlying conditions 

that lead to reduced motivation and heightened anxiety. The review’s 

findings revealed that conditions including, students’ unreadiness, lack of 

relevance, artificial and limited learning environments, fear, lack of self-

confidence, and low proficiency level are critical sources of anxiety, lack of 

motivation, and interest. The paper concluded with a thorough discussion of 

potential implications for language instructors, educational administrators, 

teaching methodologies, theoretical frameworks, and future research 

directions, all directed toward overcoming speaking reluctance among Saudi 

EFL students. 
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1. Introduction 
In Saudi Arabia, there has been a strong drive toward changing the way English is 
taught in educational contexts. The Ministry of Education has issued various policies 
to promote effective teaching of English (Al-Seghayer, 2023; Barnawi & Al-Hawsawi, 
2017). As a result, more integrated communicative alternatives are replacing 
traditional grammar textbooks. Various Saudi universities are now providing English 
courses that are built around communicative integrated content. Both English majors 
and newly enrolled students in diverse disciplines are taught using communicative 
language teaching methods to enhance their English language proficiency (Alfallaj & 
Al Ahdal, 2017; Almegren, 2022; Alqahtani, 2019). This teaching and learning shift 
also aims to promote learner autonomy and diminish any associated apprehension 
about language usage. Further, teachers are anticipated to play a reduced role, 
primarily acting as facilitators for the communication processes (Al-wossabi, 2016a, 
2024).  
 
However, despite years of studying English in school, many Saudi EFL students are 
still hesitant and anxious when it comes to speaking English. This problem persists 
across all levels of proficiency, ranging from beginner to advanced (Alqahtani, 2019; 
Alrabai, 2015; Alshammari, 2021). Those students retreat from engaging in speaking 
activities while showing more inclination toward listening, reading, and writing 
skills. Many L2 studies have been carried out to uncover the underlying causes 
behind such hesitancy. Al Hosni (2014) identified anxiety and unwillingness to 
participate in speaking skills classes as the main barriers to effective English-speaking 
skills learning. Alhmadi (2014) and Ali et al. (2019) pointed out that poor 
environments, lack of interest, and motivation are the primary factors behind 
learners’ reluctance to speak English. 
 
This study takes a different approach to addressing the challenge of Saudi EFL 
students’ reluctance in speaking classes by exploring the underlying factors 
contributing to anxiety, lack of motivation, and interest in Saudi EFL contexts. The 
main objective is to facilitate real-time interaction among students and inform 
teachers of the underlying sources of their students’ anxiety and demotivation. 
Further, the study offers new insights that can enrich language learning 
environments. Through the presentation of a set of instructional practices, this study 
seeks to equip EFL teachers with efficacious strategies to assist students in addressing 
the impediment of reluctance to speak in their language classes. This contribution 
holds particular importance in fostering a more encompassing and encouraging 
language learning environment, ultimately advancing students’ comprehensive 
proficiency and self-confidence in oral communication. Therefore, this review of 
literature is framed by the overarching question: 

• Why do EFL Saudi students experience a lack of interest and motivation and 
encounter anxiety in speaking classes? 
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2. Review of Literature 
Numerous second language studies consistently stressed the fact that speaking 
consistently emerges as the skill eliciting the highest levels of anxiety (Ahmed et al., 
2017; Cristobal & Lasaten, 2018; Daly, 1991; Horwitz et al., 1986; MacIntyre & 
Gardner, 1991; Taylor, 1987). The prevalence of communication hesitation 
significantly contributes to the overall anxiety in language learning. When students 
exhibit reluctance to engage in verbal communication within dyads or groups, this 
challenge is further heightened in EFL settings. Within these environments, students 
not only perceive a reduced sense of control over communicative interactions but also 
may experience an elevated sense of being continually scrutinized regarding their 
oral proficiency (Horwitz et al., 1986). This apprehension is interpreted in terms of 
the learner’s negative self-perceptions, arising from challenges in comprehending 
others and effectively expressing oneself (MacIntyre & Gardner, 1989).  
 
Other research has found a connection between low-level language proficiency and 
low participation in communicative class discussions (Başöz & Erten, 2019; Dwyer & 
Heller-Murphy,1996; Gaudart, 1992; Ghalley & Rai, 2019; Zhang & Head, 2010). Other 
research found that the level of motivation correlates significantly with the success or 
failure of second language acquisition (Almulla & Alamri, 2021; Hamouda, 2013; Jiao, 
et al., 2022; Qin & Wen, 2002; Usher, 2012; Wang & Rao, 2022). In the Saudi EFL 
context, students have limited opportunities to apply their language skills inside the 
class. This is due to the confines of language use observed in classroom settings and 
the limited prevalence of English in Saudi Arabia (Alhmadi, 2014; Al-wossabi, 2024). 
Further, the classroom is the only avenue, with few opportunities for speaking, for 
students to refine and develop their linguistic and interactional competencies (Fareh, 
2010).  
 
Most research has mainly discussed factors such as anxiety, motivation, and a lack of 
interest as the leading causes that hamper Saudi EFL students’ efforts to converse and 
express themselves in English (Ahmed et al., 2017; Alhmadi, 2014; Al Hosni, 2014; 
Almulla & Alamri, 2021; Hamouda, 2013). This phenomenon is also evident in many 
EFL contexts (Ahmetović et al., 2020; Campbell & Ortiz, 1991; Horwitz et al., 1986; 
MacIntyre & Gardner, 1994; Qin & Wen, 2002; Russell, 2020; Usher, 2012). However, 
there appears to be a gap in recognizing the underlying factors that cause students’ 
anxiety, low motivation, and disinterest in speaking classes. Therefore, this study 
aims to address this gap by exploring the underlying factors contributing to students’ 
reluctance to speak, offering insights that can inform the design of more effective 
teaching strategies. 
 

3. Methodology  
3.1 Research Design 
This study employed a general review research design to investigate the underlying 
factors contributing to students’ anxiety, lack of motivation, and interest in speaking 
classes. Thematic and content analyses were used to demonstrate the complexities of 
students’ reluctance and behaviors toward speaking classes.  
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3.2 Scope and Process of Data Collection 
An extensive literature review of second language research was conducted to identify 
relevant databases and journals, including SLA studies by Saudi scholars and 
researchers from other regions. This review served as the foundation for 
understanding the existing knowledge domain and guiding subsequent data 
collection. 
 
3.3 Data Analysis 
Initially, data extraction focused on key findings, methodologies, and limitations 
from the literature review. The thematic analysis identified recurring patterns and 
themes related to students’ anxiety, motivation, and interest in speaking classes. It 
examined variations and inconsistencies within the data while identifying gaps in the 
existing literature. Findings were rigorously interpreted to provide a clear 
understanding of the factors influencing students’ experiences in speaking classes. 
The final stage of analysis involved drawing pedagogical implications from the 
findings and integrating insights from the researcher’s teaching experiences and 
relevant second language studies. This process ensured that the study contributes 
actionable recommendations for improving the teaching and learning of speaking 
skills in Saudi EFL environments. 
 

4. Results and Discussion 
Key themes, such as students’ unpreparedness, lack of relevance, artificial and 
limited learning environment, fear, lack of self-confidence, and Low proficiency level 
have been identified as potential sources of anxiety and lack of motivation and 
interest in various EFL contexts. These themes were used in this paper to explain why 
students experience a lack of interest and motivation and encounter anxiety in speaking 
classes. 
 
The following detailed description provides an elaborate account of these factors that 
are more likely to instigate anxiety, demotivation, and a lack of interest, impeding 
Saudi EFL learners from active involvement in speaking activities, meaningful 
participation in classroom discussions, or casual conversations with their instructors 
and peers in English. This description is informed by various perspectives derived 
from SLA studies and the researcher’s extensive observations. The researcher’s 
experience spans diverse academic settings, including both Yemen and Saudi Arabia 
and extends over a period exceeding 25 years.  
 
4.1 Students’ Unreadiness 
Teaching speaking is a challenging task for both teachers and students (Adem & 
Berkessa, 2022; Musliadi, 2016). Unlike the structured rules presented in teaching 
grammar or writing, there is a lack of fixed guidelines for teaching speaking. Further, 
this task is demanding for learners because it necessitates real-time application of 
relevant knowledge. As MacIntyre et al. (1998) put it, the willingness to communicate 
indicates a student’s readiness to participate in a discussion with their peers using a 
second language at a particular time. This means that students need to be 
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linguistically and psychologically prepared to fulfill the given task. When students 
are not well prepared before speaking assessments, they experience stress and 
anxiety. This stress often arises from their inability to express themselves in the target 
language (Turner, 2007). This continual lack of readiness negatively impacts students’ 
motivation for language learning (Jiang et al., 2021; Turner, 2007). The researcher has 
observed that within specific Saudi EFL programs, the evaluation of speaking skills 
often occurs at the beginning of the speaking course. This practice leads to a recurring 
cycle of language unreadiness and time-bound assessments that are operationalized 
through formative assessments rather than authentic communicative assessments. 
 
In a comprehensive three-year quantitative study conducted by Alrabai (2014), which 
involved 1,389 Saudi university students, the investigation of the causes of anxiety 
utilized the Foreign Language Classroom Anxiety Scale (FLCAS), which is a self-
report questionnaire comprising 33 items used to evaluate concerns related to 
communication apprehension, test anxiety, and fear of negative evaluation in 
language classrooms. The research findings revealed that comprehension 
apprehension is a leading factor that causes anxiety among participants. This anxiety 
arises from students’ unpreparedness before English-speaking classes which hinders 
their capacity to understand and follow up with teachers due to the feeling of unease 
and fear during speaking sessions (Cristobal & Lasaten, 2018). 
 
These findings suggested a significant connection between learners’ emotional well-
being and their language readiness in language learning environments. Therefore, 
there is a need for designing and incorporating effective speaking activities 
accompanied by proper assessment tools. This allows students to have sufficient time 
and appropriate resources necessary for their speaking skills at a pace that is in 
alignment with their language readiness and abilities. 
 
4.2 Lack of Relevance  
Students often exhibit reluctance to participate in speaking activities presented in 
their textbooks, often requiring external prompts to engage (Biber & Reppen, 2002; 
Cullen & Kuo, 2007). This reluctance stems from the fact that ESL textbooks often fail 
to reflect real everyday English. The clarity and achievability of textbooks’ objectives 
and intentions are not consistently evident. For instance, it has been observed by 
much research, particularly those of corpus-based nature, that ESL textbooks do not 
exhibit naturally occurring speech in everyday English (Al-wossabi, 2014; Barbieri & 
Eckhardt, 2007; Kozhevnikova, 2014). Walsh (2012) argued that ESL textbooks often 
fall short of enhancing students’ verbal discourse despite their claims of 
incorporating task-based activities into teaching and learning. Instead, the emphasis 
tends to be solely on producing accurate, appropriate, and fluent utterances.  
 
When EFL students cannot relate the instructional context of their textbooks to real-
world language practices, they will ultimately fail to communicate in the target 
language (Kozhevnikova, 2014). This misalignment can be detrimental to their 
developmental processes of communication skills. A clear indication of this 
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misalignment is the absence and neglect of the type of grammar used in spoken 
discourse that is often mistakenly equated with the grammar used for written 
purposes. Carter and McCarthy (2006) pointed out that the terms and structures 
mostly employed in oral communication tasks in ESL/EFL textbooks fail to 
differentiate between written and spoken language. 
 
Al-wossabi (2014), Biber and Reppen (2002), and Cullen and Kuo (2007) pointed out 
that the difference between spoken English and the linguistic structures presented in 
EFL/ESL textbooks confuses students and creates misunderstandings that could 
arise from these linguistic differences. Without proper linguistic guidance to 
differentiate between written and spoken grammar, students will struggle and as 
such will lose interest and motivation and may potentially experience anxiety. 
 
Over the years, the researcher has observed that this mismatch is particularly evident 
among Saudi EFL students in speaking classes. Saudi students are digitally oriented 
and can recognize the contrast between the language structures found in ESL/EFL 
textbooks and the linguistic styles used in various media sources such as movies, 
YouTube, and other social media platforms. The varied linguistic input from these 
sources considerably deviates from the linguistic norms presented in EFL/ESL 
textbooks (Gilmore, 2007).  
 
4.3 Artificial and Limited Learning Environment 
EFL classrooms often manifest limited and artificial learning environments that 
affect natural language acquisition (Jaén & Basanta, 2009; Yates & Zielinski, 2009). 
The use of audio-lingual, grammar drills and textbook-based approaches often fall 
short of providing EFL learners with opportunities for real-life language use 
(Richards & Rodgers, 2014). Therefore, EFL students experience a disconnection 
between what is taught in class and how it should be applied and used for 
communication. Thus, students may not be able to perceive the relevance of real-
world practices to that of the content knowledge they learn in class, leading to a lack 
of motivation and interest. 
 
In these language environments, there is an absence of essential speaking and 
listening exercises in authentic contexts which further hampers students’ language 
acquisition of such language skills (Yates & Zielinski, 2009). Artificial language 
environment often fails to adequately prepare students for genuine language use in 
real-life contexts. These unnauthentic environments adversely affect students and 
contribute to feelings of anxiety, boredom, and lack of motivation when faced with 
classroom communication settings (Xia & Xu, 2018).  
 
Jaén and Basanta (2009) argued that ESL textbooks lack relevance for EFL students as 
they are artificial and do not reflect authentic language use. They claimed that 
language teaching materials such as dialogues have been based on intuition about 
language and language learning have been rarely influenced by theory, or empirical 
research, and are not considered to be of pedagogical value. Texts of spoken 
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dialogues and conversations portrayed in ESL/EFL texts are static and can 
potentially affect students’ perception of the dynamic nature of real communication. 
Therefore, it is vital for EFL students to recognize that conversation is a social process 
governed by specific historical rules that dictate who can engage in dialogue, who 
can listen, and the acceptable content of the discourse (Kincheloe, 2005). 
 
Ashraf (2015) pointed out that learners in Saudi Arabia have limited exposure to 
English in their daily lives. As a result, in such contexts, teacher-centered instruction 
is typical, where the teacher imparts knowledge, leaving little room for student 
participation and interactions. Students are frequently required to memorize 
information without understanding the underlying conceptual frameworks. Brown 
(2015) claimed that it is important to create a classroom atmosphere that fosters 
students’ acceptance of learning rather than resistance. According to Appatova and 
Prats (2007), a conducive learning environment is an open system encompassing 
various elements that can impact the effectiveness of student learning, as perceived 
by learners, administrators, faculty members, and professional staff. How students 
perceive their learning environment can have implications for how they navigate and 
adapt to it (Gijbels et al., 2006). 
 
A fundamental shift in the educational philosophy, allocation of resources, and 
continuous professional development of EFL programs require a transformation of 
the unauthenticity of the learning environment into a more dynamic, engaging, and 
student-centered. This transformation can be achieved, for instance, through the 
promotion of autonomous learning, utilizing technological tools such as language 
learning apps and multimedia resources to add diversity to the learning content 
(Sevy-Biloon & Chroman, 2019). Another approach can involve connecting students 
with the outside world by engaging them in language exchange virtual programs and 
online language communities (Yilmaz, 2016). 
 
4.4 Students’ Fear 
Fear in the context of EFL language learning is identified, among other sources, as a 
leading cause of anxiety and complete withdrawal from class participation (Alrabai, 
2014; Horwitz et al., 1986; Wasiq & Helmand, 2021). EFL students become concerned 
and worried about participating in language tasks particularly those of an oral nature. 
This type of apprehension unfortunately causes a pervasive unease for learners. 
Sparks and Ganschow (1993a, 1993b) asserted that this fear stems from psychological 
factors such as worries resulting from competitiveness with peers, fear of making 
mistakes, and a general apprehension toward language tasks. They considered that 
affective variables like anxiety lead to continuous unease and thus diminish students’ 
confidence in language participation. Young (1992) claimed that past failures or 
experiences may be linked to causing students’ fear in language classes, leading to a 
heightened state of anxiety. Concerns about peer perception add a social dimension 
to this fear, intensifying anxiety, particularly in situations requiring verbal expression 
(Ansari, 2015). Cox (2011) demonstrated how fear can lead to misunderstandings, 
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negatively impacting interactions between students and teachers and hindering 
academic progress. 
 
Other causes of fear are being misunderstood and not understanding instructions 
whether those of the language task at hand or those given by their teachers (Allwright 
& Bailey, 1991; Donald, 2010). Further, the interplay between fear, anxiety, and 
language task instructions is a common determinant of reluctancy in speaking classes 
(Burden, 2004), especially among university students which can have a negative 
impact on their overall academic success (Campbell & Ortiz, 1991; Horwitz et al., 
1986; MacIntyre & Gardner, 1994). Other research has also demonstrated that various 
psychological, social, and cultural factors contribute to language anxiety. For 
instance, speaking anxiety among students at Bond University’s English Language 
Institute in Australia was linked to fear of failing in front of others (Kayaoğlu, & 
Sağlamel, 2013).  
 
In the context of Saudi EFL, traditional teaching methods, students’ passive approach 
to learning, an unsupportive environment, and large classes have been reported as 
other factors that contribute to anxiety (Alrabai, 2015; Alresheed, 2012; Al-Shehri, 
2004). Ansari (2015) conducted a case study on students’ perceptions, behaviors, and 
primary reasons for speaking anxiety. The findings revealed that fear of peers’ 
negative perceptions is a significant factor. However, when students take 
responsibility for their learning, the gap between them and their teacher closes, 
reducing negative feelings and making the learner more open to learning and 
acquiring lifelong skills (Hargreaves, 2000; Walton et al., 2012). 
 
Hence, students’ fear acts as a persistent trait that can impact students’ overall 
confidence, motivation, and willingness to communicate in the target language 
(Rahmat, 2020; Zain et al., 2023). By creating a supportive environment, focusing on 
practical language skills, offering emotional support, and building trust, teachers can 
recognize and address this fear and initiate immediate remedial solutions (Walton 
et al., 2012). Students’ concerns while helping them build confidence and resilience 
need to be acknowledged and validated throughout their language-learning journey. 
 
4.5 Lack of Self-Confidence 
Students’ lack of confidence in speaking classes can significantly impact students’ 
emotional state and worsen their reluctance to speak in L2 (Zhang & Head, 2010). 
This hesitancy is often rooted in a lack of self-confidence and is driven by the desire 
to avoid making mistakes or receiving feedback or criticism even if it is constructive 
(Sparks & Ganschow, 1993a, 1993b). It acts as a self-defense mechanism that students 
may use intentionally so they can avoid embarrassment and prevent themselves from 
the loss of face in front of their peers (Williams & Andrade, 2008; Zhang & Zhong, 
2012). 
 
EFL students, in speaking classes, often experience a deep-seated fear of making 
errors and receiving negative feedback. This fear is closely linked to a lack of self-
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confidence (Sparks & Ganschow, 1993a, 1993b). Further, when students develop 
excessive fear of making errors, their self-confidence decreases and their interest in 
engaging in language-speaking tasks almost diminishes (Leo, 2013; Liu, 2007). As a 
result, EFL students start to believe that errors are harmful to their self-esteem, 
creating a mindset that perceives mistakes as failures rather than valuable learning 
opportunities (Jackson, 2011). However, students need to understand that making 
mistakes is a natural and necessary part of their language learning because it plays a 
critical role in understanding and internalizing various language concepts. 
 
Liu (2007) outlined two salient factors contributing to heightened anxiety that is 
encountered by students in their listening and speaking classes. First, the fear of 
“losing face” manifests as the apprehension about appearing incompetent or 
committing errors in the presence of others. Secondly, the fear of articulating 
thoughts is primarily rooted in a deficiency of self-confidence. Dörnyei (2001) further 
explained that a pessimistic attitude towards a foreign language correlates with 
diminished self-confidence. This proposition received support from many 
researchers, including, Arai (2004), Falout and Maruyama (2004), and Kojima (2004). 
These researchers designated that lack of confidence is a substantial source of 
demotivation and anxiety within the context of second-language L2 students. As 
Dörnyei pointed out, a deficiency in confidence in language proficiency creates a 
psychological inclination towards a negative perspective of the foreign language 
under study. This negativity, in turn, results in diminished motivation and 
enthusiasm for the language acquisition process, thereby impeding overall academic 
advancement. 
 
The researcher is of the view that adjusting the curriculum is a necessity to provide 
students with opportunities for the utilization of diverse communication, interaction, 
and problem-solving proficiencies within the classroom setting. The encouragement 
of student engagement with both instructors and language tasks instills a genuine 
enthusiasm for learning, thereby fostering increased self-confidence and motivation 
(Lamb, 2017). Conversely, the absence of such encouragement may cause 
manifestations of anxiety, disengagement, demotivation, and a reluctance to partake 
in academic discourse. Consequently, the learning environment could be viewed as 
difficult and inhospitable. Consequently, certain students may opt for reticence or 
prefer written modalities, such as in examination scenarios, rather than interactive 
verbal participation (Al-wossabi, 2024). 
 
4.6 Low Proficiency Level 
Language proficiency levels emerge as key indicators of motivation and success in 
language learning, exhibiting substantial variations (Kim, 2009; Tsuchiya, 2006a, 
2006b). The level of proficiency achieved by language learners is not only a measure 
of their linguistic aptitude but also an active determinant of students’ intrinsic 
motivation to pursue their learning processes and achieve academic success. The 
variability of L2 proficiency levels emphasized the nature of such a relationship, 
demonstrating that individual learners’ proficiency levels can significantly shape 
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their levels of motivation, involvement, and total commitment to language learning 
(Falout & Maruyama, 2004; Kim, 2009; Tsuchiya, 2006a, 2006b). 
 
Sparks and Ganschow (1991) explained that language anxiety can result from an 
inadequate command of the target language. According to Horwitz et al. (1986), 
anxiety often leads students to refrain from active participation in speaking classes. 
Those with lower proficiency levels frequently distance themselves from classroom 
activities, particularly during speaking activities, and may intentionally avoid 
scheduled assessments involving performance evaluations. Additionally, as 
observed by the researcher, those students may not provide explanations for not 
attending makeup speaking tests in an attempt to avoid taking the oral test altogether. 
Further, individuals with low-level proficiency may exhibit a diminished tendency to 
listen attentively, pose questions, or accept corrective feedback (Maher & King, 2023). 
 
Rudnai (1996) employed an interview approach to investigate the underlying causes 
of lack of interest in English language acquisition among her subjects. Her structured 
interview protocols systematically probed three distinct demotivation stages: 
linguistic aspects, learner-related factors, and features of the learning environment. 
The salient determinants that surfaced from this inquiry were the nature of the 
learning situation and the proficiency levels exhibited by her learners. 
 
Kojima (2004) found that student reluctance to speak in English in high school 
resulted mainly from demotivation. The findings exhibited that demotivation was the 
result of different sources such as language proficiency, language difficulties, and 
issues with the classroom environment. Using structural equation modeling and 
surveying 2198 students, Kojima’s study shed light on how learners’ proficiency 
levels impact their oral communication engagement. It also highlighted those low 
levels of learner language proficiency as the primary force of demotivation among 
her students. 
 
Al-Khairy (2013), Khan (2011), Al-Johani (2009), Alqahtani (2019), and Rajab (2013) 
documented that low proficiency levels in the English language among Saudi EFL 
learners are strongly associated with speaking reluctance in class. They found that 
unsatisfactory proficiency levels are identified as a significant factor triggering 
anxiety during the learning and teaching processes of English. These studies made it 
clear that low proficiency levels have a significant impact on the psychological well-
being of Saudi learners. Further, they emphasized the direct correlation between 
language proficiency and the emotional reactions and challenges encountered by 
learners in the language learning endeavor. 
 

5. Implications  
While delving into the pedagogical implications derived from the discourse in this 
study, it is crucial to recognize that a significant number of language experts, teachers, 
and students assume that hesitation in English oral expression is grounded in 
deficiencies related to grammar and a limited lexicon. In contrast, the researcher 
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argues that the issue does not solely originate from a deficiency in vocabulary and 
grammatical linguistic items. Rather, it stems from the lack of specific lexicon and 
grammatical structures found in authentic spoken discourse used by native speakers. 
These linguistic elements are frequently omitted from second-language instructional 
textbooks, thereby leaving students unfamiliar with the norms inherent in genuine 
conversational exchanges. ESL textbooks often overlook this genre of vocabulary and 
spoken grammar rules because they may not fit the formal tone of commercial 
textbook content. Moreover, spoken grammar rules are more flexible compared to 
their written counterparts, which are fixed and easier to teach or learn (Al-wossabi, 
2014; Biber & Reppen, 2002). 
 
Given these challenges in English language communication, administrators and 
policymakers might consider allowing local teachers to address these issues by 
introducing specific spoken registers to students through materials developed 
independently of textbooks. For Saudi EFL students, incorporating straightforward 
everyday vocabulary and unconventional spoken grammar rules into their speech 
may prove more practical than strictly adhering to formal vocabulary and grammar 
intended for written conventions. This is because the primary goal is simply mutual 
understanding. This perspective can help students feel more comfortable expressing 
themselves in English and reduce anxiety about using “correct” language. Further, 
Saudi students are becoming more accustomed to everyday language use through 
mediums like video games and social media platforms. Incorporating these familiar 
language styles into the classroom can increase student engagement and motivation 
by making the learning experience more relatable and enjoyable.  
 
Hence, for further enhancement of speaking class instruction, it is vital to 
meticulously assign EFL teachers endowed with the capability to function as action 
researchers. Through the execution of action research and the establishment of a 
correlation between classroom methodologies and the practical use of spoken English 
in real-world scenarios, there lies the potential for refinement in the prevailing 
pedagogical situation. Educators assuming the role of action researchers will 
significantly contribute to the development of the comprehensive curriculum. 
Furthermore, the practice of action research operates as a catalyst for advancing 
educators’ professional development and enriching teacher training initiatives, while 
also supplying institutions with empirical evidence to strengthen the necessity for 
instructional modifications (Elyildirim & Ashton, 2006). 
 
Furthermore, enhancing awareness of conversational mechanisms of naturally 
occurring speech within EFL English settings could effectively alleviate deficiencies 
in the instruction of oral skills. These essential mechanisms are frequently absent in 
EFL classrooms, even when employing the Communicative Language Teaching 
(CLT) approach. Learners are commonly subjected to inflexible language structures 
that fail to capture the linguistic and socio-cultural norms inherent in everyday 
English conversations (Al-wossabi, 2016b). 
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A linguistic guide can be developed to categorize various learning elements within 
second language teaching materials. This initiative will reduce learners’ confusion 
regarding the appropriate language for oral communication or written expression. 
Students will be more able to understand that written forms primarily serve writing 
purposes, while spoken forms are employed for verbal communication. EFL Saudi 
learners can enhance their speaking proficiency by getting familiar with various 
conversational informal structures found in naturally occurring speech. Using such a 
linguistic guide holds considerable promise for Saudi EFL learners as it can adjust 
their mindset and perspective regarding the practical application of the second 
language in authentic, real-world contexts. In addition, familiarity with 
conversational structures in natural speech can decrease anxiety associated with 
communication, stimulate students’ interest and motivation, and enhance their sense 
of achievement, resulting in a more engaging and rewarding learning experience. 
Additionally, language instructors can actively promote autonomy and self-direction 
among students (Wang, 2020). Self-directed learners can seek out more learning 
opportunities which helps enhance their oral performance in various speaking 
situations (Morris, 2019). This approach does not imply teachers should withdraw 
their support. Teachers should facilitate and guide students’ learning development. 
Moreover, students’ intrinsic motivation is an integral aspect of autonomous learning 
that needs to be cultivated, monitored, and sustained as lifelong skills. Motivated 
students are more likely to be engaged in the learning process. Furthermore, 
increased motivation leads to more comprehensive and effective language 
acquisition (Little, 1991; Spratt et al., 2002).  
 
Furthermore, EFL teachers should aim to build trust and create a sense of belonging 
among their students. These types of interpersonal connections can contribute 
significantly to enhancing students’ motivation, learning efforts, and self-confidence 
(Walton et al., 2012). The reduction of fear and anxiety is an additional benefit derived 
from the establishment of rapport and trust with students. Moreover, the efficacy of 
cognitive reappraisal interventions, particularly impactful for first-year college 
students, has been documented (Brady et al., 2018). Teachers can further provide 
additional support by encouraging their students to regularly visit them during office 
hours. In addition, teachers can design additional materials that show their 
commitment to the students’ success (Wilson et al., 2010). Further, building trust with 
students entails demonstrating competence, integrity, and a dedicated commitment 
to facilitating their learning and success in speaking the target language (Chew et al., 
2018). These qualities should be evident throughout all facets of teaching, 
encompassing the course syllabus, policies, lessons, assignments, grading, and 
interactions with students. The limitation of this study is its focus primarily on the 
responsibility of language teachers and administrators in enhancing effective English 
communication in Saudi EFL classrooms. Future research could delve into the role 
and impact of virtual learning and the metaverse on students’ anxiety and motivation 
levels, providing a broader understanding of modern educational dynamics. 
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6. Conclusion 
This study explored the underlying root sources of anxiety and lack of motivation 
that are experienced in various EFL speaking classes including the Saudi EFL context. 
The review of the literature identified various sources that can cause these affective 
impediments among learners including students’ unpreparedness, lack of relevance, 
artificial and limited learning environment, fear, lack of self-confidence, and Low 
proficiency level.  
 
Hence, the responsibility for enhancing effective English communication in Saudi 
EFL classrooms lies squarely with language teachers and administrators. Developing 
interactive and participatory materials that emphasize a student-centered learning 
approach while integrating naturally occurring speech from diverse registers is their 
utmost responsibility. The pedagogical implications mentioned above are expected 
to help students increase progressive and opportunistic dimensions for speaking 
practice and as such reduce anxiety and encourage strong levels of confidence, 
motivation, and interest. Additionally, it can facilitate students’ active engagement in 
spoken classes, while relieved from rigid grammar rules or predetermined 
vocabulary sets, thereby liberating them from the fear of committing errors or 
encountering criticism from teachers or peers. 
 
Teachers should also assume roles as action researchers, emotional supporters, 
encouragers, and facilitators to assist students in achieving their language learning 
objectives. Simultaneously, teachers can reflect on and analyze their teaching in 
authentic situations, deriving significant benefits from student feedback and gaining 
insights into students’ responses and behavior in terms of language learnability. 
Saudi EFL classrooms may encounter diverse difficulties. However, recognizing the 
factors that induce students’ anxiety, motivation, and lack of interest requires 
collective actions from researchers, teachers, and administrators. Considering these 
issues, it becomes possible for teachers to design well-planned strategies in order to 
establish a supportive environment for learning, promote successful learning 
outcomes, and reinforce communication skills among Saudi EFL students. These 
measures will also ensure students’ well-being, enrich their language learning 
experiences, and validate their participation in class activities. 
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