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Abstract. This paper emphasized the role of self-directed learning in 
promoting autonomy, academic success, and crucial lifelong learning skills. 
However, a persistent challenge in many Saudi EFL contexts is the reliance 
on teaching practices that fail to promote learners’ autonomous learning. This 
reliance may impede effective language acquisition and promote surface-
level learning. Therefore, the paper called for further integration of self-
directed learning principles within the unique framework of EFL higher 
education in Saudi Arabia. The aim was to empower Saudi EFL students with 
life-long skills to independently navigate their language acquisition journey 
and promote their academic independence. Through an extensive review of 
the literature, the paper illustrated the transformative role of SDL in 
equipping students with the essential competencies required for academic 
success in a globally connected world. It specifically investigated key 
literature, theoretical frameworks, and empirical studies to synthesize 
insights on the potential benefits and challenges of integrating self-directed 
learning strategies in Saudi EFL settings. The review yielded clear insights 
into the influence of SDL on language acquisition, addressing its integration 
with technology, relevance in higher education, and considerations of learner 
readiness and their pragmatic attitude towards SDL. Practical 
recommendations were embedded within the discussion of these facets and 
elaborated upon towards the end. The paper ended by discussing in detail 
the potential implications for teachers and policymakers in Saudi EFL higher 
education, emphasizing the importance of nurturing self-directed learning as 
a fundamental force toward promoting academic independence and 
adequately preparing students for the evolving demands of a globalized 
society. 
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1. Introduction 
In the field of English language education, the integration of autonomous learning 
principles has become a transformative force in reshaping traditional pedagogical 
approaches. This indicates that students should be given more freedom to learn on 
their own, beyond the confines of traditional classrooms. Teachers are now aware of 
the need for students to learn how to use the language by themselves (Saxena, 2013). 
This approach goes beyond the mere acquisition of linguistic proficiency, 
encompassing a multifaceted approach that nurtures lifelong learning skills and 
fosters global competence (Morris, 2019). It encourages community engagement, 
allows students to evaluate their learning, and enables them to improve their self-
confidence, autonomy, and motivation (Demir, 2015; O’Shea, 2003; Spencer & Jordan, 
1999). 
 
English language teaching and learning in Saudi Arabia is exclusively important 
because of the country’s unique status in the world of economy and international 
communication. Today, Saudi Arabia is focusing more on mastering English as an 
important skill for school, higher education, work, and global communication. 
Encouraging self-directed learning in Saudi EFL education fits with the global trends 
in language teaching and learning. Besides traditional classrooms, Saudi students, 
like others worldwide, use various tools such as social media, the internet, and 
interactive technology.  
 
Furthermore, the vision 2030 is a comprehensive plan to transform the nation, 
highlighting education as the key to building a knowledge-based economy. In this 
vision, English proficiency is crucial for Saudis to engage effectively in the global 
economy and international collaborations. The integration of autonomous learning 
principles aligns with the vision’s emphasis on developing individuals who are not 
just proficient in English but are also equipped with the skills to independently adapt 
to the evolving language demands. 
 
However, in many Saudi EFL higher education settings, a persistent challenge is 
claimed to be EFL teachers’ reliance on traditional teaching practices that fail to 
promote learners’ control over their own learning (Alharbi, 2022; Al-Seghayer, 2014, 
2021). This can hamper autonomous and effective language learning and encourage 
a shallow understanding of the complexities of active learning. The use of self-
directed learning is a practical remedy that needs to be promoted among university 
students. Saudi EFL students need to be actively guided in their educational 
endeavors to utilize self-directed learning skills. This is because SDL can surmount 
the constraints associated with passive methodologies, developing a more dynamic 
and participatory language learning environment (Egel, 2009; Sembiring et al., 2023).  
 

2. Significance of the Study 
This study delves into how self-directed learning principles can be expanded upon in 
teaching English in Saudi Arabian universities. It covers the foundational aspects of 
SDL principles and explores how they can be encouraged and put into practice to 
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improve the language learning experiences of Saudi EFL students. Language 
education has evolved in the last decades, and integrating autonomous learning 
principles has become a necessity (Ciekanski, 2007; Egel, 2009; Sakai et al., 2010). This 
academic exploration adds to the ongoing discussion about effective teaching 
methods in EFL education, offering insights into the potential transformative impact 
of self-directed learning principles in the Saudi EFL context. 
 

3. Methodology 
3.1 Research Design  
The research used a general review design to explore the potential benefits and 
challenges of integrating self-directed learning strategies in Saudi EFL educational 
settings. This design involved thorough examination and synthesis of existing 
literature, theoretical frameworks, and empirical studies relevant to SDL in language 
learning contexts. 
 

3.2 Scope and Process of Data Collection 
Data collection involved a comprehensive search across various academic databases, 
journals, and relevant sources. The process included a structured search strategy 
using specific keywords and inclusion criteria to ensure the selection of relevant and 
high-quality sources. 
 
3.3 Data Analysis  
The data analysis process focused on synthesizing insights from the collected 
literature. Specifically, it involved examining key findings, themes, and arguments 
within the literature to identify the potential benefits and challenges associated with 
integrating SDL principles. The analysis was guided by an iterative approach, 
whereby key concepts and patterns were identified and refined through ongoing 
review and discussion. The analysis specifically investigated the alignment between 
SDL principles and the context of Saudi EFL education. It synthesized insights on the 
effectiveness of various SDL strategies, instructional approaches, and technology 
integration in promoting learner autonomy and language proficiency.  
 

4. Review of Literature 
This review thoroughly examines self-directed learning, focusing on its potential role 
in teaching and learning English in Saudi Arabia. It examines how self-directed 
learning can enhance students’ language proficiency and foster independence in 
learning. Recognizing the significance of SDL can also assist teachers enhance 
language instruction in their respective classes. Moreover, incorporating self-directed 
learning into Saudi EFL education can also make language learning more effective 
for students. What follows is a detailed description of the key themes used in this 
review to explain the importance of further integration of SDL strategies into the 
Saudi EFL educational settings. 
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4.1 What is Self-Directed Learning? 
Self-directed learning (SDL) includes a comprehensive range of skills to enable 
individuals to take control of their own learning endeavors. Researchers like Cheng 
et al. (2010), Loyens et al. (2008), and Robertson (2011) claimed that these skills are 
important manifestations of SDL skills. These skills include knowing what you need 
to learn, recognizing where you need to improve, and setting your own learning goals 
(Fatemeh et al., 2016; Karatas & Arpaci, 2021). Also, SDL requires the ability to spot 
problems in language learning and adapt to changes in various learning 
environments (Bolhuis, 2003; Morris, 2019). Planning how to cope with these 
challenges and finding the right learning tools are also important parts of SDL skills 
(Knowles et al., 2015). Further, SDL involves evaluating learning efforts, recognizing 
what to learn next, and being flexible to change your plans based on these evaluations 
(Jossberger et al., 2010).  
 
Becoming proficient in self-directed learning is a gradual journey for students. It 
means developing skills to understand what a learning task needs, carefully 
evaluating their own knowledge and abilities, making clear plans to reach their 
learning goals, keeping track of how they are doing, adjusting their strategies based 
on feedback, and changing their overall approach to learning when necessary 
(Ambrose et al., 2010).  
 
Moreover, self-directed learning is not only about having a list of skills but also 
involves broader qualities like attitudes and personality traits that help individuals 
be successful and sustain lifelong skills (Fisher & King, 2010). This broad perspective 
acknowledges that successful self-directed learners not only have the technical skills 
needed for independent learning but also have inner motivation, resilience against 
challenges and setbacks, and curiosity to explore new topics, ask questions, and seek 
out knowledge. These personal traits encourage them to take responsibility for their 
learning (Guglielmino, 2008; Merriam, 2018). It’s also about having the right mindset 
and personal qualities to keep learning throughout life and adjust to new situations 
(Morris, 2019). 
 
In SDL development, using metacognitive abilities is crucial. Individuals who have 
metacognitive abilities are aware of and can understand their thought processes. In 
the context of SDL, it is the ability to reflect on and regulate one’s own learning. This 
includes the capacity to monitor one’s comprehension, assess the effectiveness of 
learning strategies, and make adjustments accordingly (Marra, et al., 2021). Intrinsic 
motivation is another key factor in keeping long-term learning efforts and having a 
genuine passion for gaining knowledge (Little, 1991; Spratt et al., 2002). Individuals 
engaged in SDL are not just driven by external pressures or deadlines. Rather, they 
find value and joy in the learning process itself. Moreover, it’s important not to 
overlook the social part of self-directed learning. Though SDL emphasizes 
independence, it doesn’t mean learning alone. Working together with classmates, 
sharing ideas, getting advice, and making connections with resources and mentors 
all make learning engaging rather than passive (Jacobs & Tan, 2015; Robertson, 2011).  
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In essence, SDL is a flexible and comprehensive way of learning that includes 
different skills, attitudes, thinking abilities, inner drive, and social interactions. It 
allows individuals to develop a mindset for learning throughout life, adaptability, 
and a true passion for always growing intellectually (Loeng, 2020). 
 
4.2 The Role of SDL in Higher Education 
In the last decades, SDL has been an important factor that helps enhance university 
students’ academic performance, learning motivation, and other necessary skills. In 
terms of academic performance, SDL has been found to considerably improve 
students’ academic performance (Anderson, 1993; Bodkyn & Stevens, 2015; 
Harriman, 1990; Khalid et al., 2020; Khiat, 2017; Long & Morris, 1996; Oducado, 2021). 
Anderson (1993) and Harriman (1990) found that students who were prepared for 
self-directed learning did better academically. Long and Morris (1996) found a similar 
link between readiness for self-directed learning and academic performance in 
different settings. Mariano and Batchelor’s (2018) study supported this correlation, 
showing that self-directed learners are better at learning and remembering well, and 
they often look for more information than what is taught in traditional classes. 
 
In self-directed learning, EFL students can take responsibility for participating in 
different aspects of language learning. They may perform tasks such as finding 
information, and planning, and have the opportunity to evaluate their performance 
(Demir, 2015). The flexibility intrinsic to SDL empowers students to make informed 
decisions regarding the timing, methodology, and content with which they engage 
(Milligan & Littlejohn, 2014). This autonomy mandates meticulous monitoring and 
adjustment of behavior and actions in alignment with the specific learning context 
(Zimmerman, 2000). With self-directed learning, students do not rely as much on 
teachers. They see it as their responsibility to learn and use the language. Further, 
using active self-directed learning enhances university students’ involvement and 
improves overall learning outcomes and performance (Freeman et al., 2014; Yilmaz, 
2016). 
 
However, various related factors significantly influence language teaching and 
learning practices in Saudi EFL higher education. Traditional teaching methods, 
emphasizing rote learning and teacher-centered classrooms, are deeply rooted in 
many EFL contexts including the Saudi educational settings (Alkubaidi, 2014; 
Almutairi, 2008; Alrashidi & Phan, 2015; Mohammad & Hazarika, 2016). However, 
the cultural attitudes toward education in various EFL contexts, characterized by 
respect for authority and hierarchy, can be regarded as a positive aspect fostering 
discipline and reverence for knowledge. While these attitudes may pose initial 
challenges to adopting self-directed learning approaches, they also provide a solid 
foundation for students to value structure and guidance in their educational journey.  
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4.3. Students’ Psychological Inclination  
Researchers have emphasized that individuals’ attitudes and feelings about learning 
independently are important. They believed that psychological traits like attitudes, 
values, and abilities are key in deciding if students are willing to start learning on 
their own (Guglielmino, 2008; Merriam, 2018; Merriam & Caffarella, 1999). 
Guglielmino (2008) argued that these traits drive people to learn independently, even 
in the absence of external guidance. However, Knowles et al. (2015) mentioned that 
adults mostly want to pursue self-directed learning because they choose to, while still 
being responsive to external motivators. Additionally, Bouchard (1996) pointed out 
that feeling psychologically in control can boost individuals’ motivation to learn, 
even if they have no choice about using particular learning methods.  
 
This leads to what Chou and Chen (2008) explained as the key characteristics of SDL 
learners. Firstly, they stressed independence, describing SDL learners as responsible 
individuals who can plan, execute, analyze, and evaluate their learning tasks on their 
own. Secondly, they highlighted self-management, showing SDL learners are skillful 
at recognizing their learning needs, setting goals, managing their time well, and 
rethinking what they have learned. Thirdly, they indicated that SDL learners have a 
strong motivation to learn, highlighting their desire to expand their knowledge base. 
Lastly, they emphasized that SDL learners are adept at solving problems and that 
they can handle their learning and use resources carefully to overcome challenges.  
 
However, Turner (2007) argued that there seems to be a difference between learners’ 
psychological tendencies about SDL and their aptitude to engage in autonomous 
learning. This difference often arises in the context of EFL education, where students 
are expected to independently accomplish academic tasks without anticipating 
guidance which can evoke a sense of anxiety and a feeling of unease. Turner’s 
perspective shows that even though learners might have the psychological readiness 
to learn on their own, they may still struggle with the cognitive demands of 
autonomy. This indicates how important it is to understand what helps students do 
well in self-directed learning in English classes and find proper strategies to help 
them embrace it better (Jennett, 1992).  
 
EFL educators can effectively use SDL principles by fostering a gradual shift to 
autonomous learning within the Saudi EFL context. First, the transition requires 
scaffolding and gradually releasing responsibility. Educators can provide planned 
support progressively while reducing their guidance as learners have better 
opportunities to gain confidence (Wang, 2020). Pragmatic aptitude for autonomous 
learning via this approach can increase while taking into account the degree of their 
psychological readiness for language learning. Secondly, learners’ aptitude to 
perform their tasks to a satisfactory conclusion can be effectively increased through 
the incorporation of technology. Technological tools can work as an efficient agent to 
employ self-directed learning (Bullock, 2013). EFL teachers can empower their 
students to better explore independent learning domains by using online platforms, 
language learning applications, and multimedia resources (Karatas & Arpaci, 2021). 



44 
 

 
http://ijlter.org/index.php/ijlter 

Lastly, these resources can be tailored to the Saudi cultural context to better meet 
learners’ interests and needs. 
 
To support a positive attitude toward autonomous learning, it’s also helpful to 
include collaborative learning activities in the curriculum. Group projects, peer 
collaboration, and language learning communities provide chances to exchange 
ideas, share resources, and address the challenges students encounter during 
autonomous learning (Jacobs & Tan, 2015; Loeng, 2020). In addition, a growth 
mindset shift in EFL is important for learners to succeed in self-directed learning. 
Directly teaching metacognitive strategies can aid in this endeavor. As Marra et al. 
(2021) pointed out, language teachers can be instrumental in assisting EFL learners to 
achieve self-management skills, set goals, and reflect on their own learning.  
 
4.4 SDL and Technology Integration 
In modern higher education environments, the majority of college students are 
digitally oriented, meaning they are very comfortable with technology (Karatas & 
Arpaci, 2021; Prensky, 2001; Richards, 2015). However, the integration of learning 
technologies within the traditional class teaching framework represents a developing 
instructional paradigm for both university instructors and students. How well this 
mix of old and new teaching methods works for learning is an area of ongoing 
exploration, with predictors of learning effectiveness remaining elusive and 
necessitating further investigation (Hao, 2016). Thornton and Sharples (2005) found 
that adults learning a foreign language on their own exhibited proficient use of 
technology to help them optimize their learning. Further, they pointed out that those 
adults are skilled at managing their time, learning more efficiently, accessing learning 
materials quickly, improving their language skills like reading and writing, and 
easily combining learning with entertainment. 
 
Richards (2015) emphasized that easy access to the internet and various technological 
devices enables students to have access to a massive collection of educational 
materials, apps, and language learning programs. Thus, extraordinary opportunities 
to improve language skills are available inside and outside the classroom settings. 
However, more research needs to address the challenge that could arise from the 
combination of digital and traditional methods in order to facilitate comprehension 
and achieve desired learning outcomes (Hao, 2016). However, effectively integrating 
technology requires a structured and carefully planned approach, taking into account 
the digital literacy skills of learners.  
 
Understanding that self-directed learning is a dynamic and intricate process, it 
surpasses the mere acquisition of specific skills (Imjai et al., 2024). When executed 
effectively, self-directed learning can empower Saudi EFL learners to actively engage 
in their education by steering their own learning trajectory. Self-directed learning 
helps learners set goals, create plans, and evaluate their progress independently 
(Marra et al., 2021). While emphasizing autonomy, motivation, and self-regulation, 
successful implementation depends on a deep understanding of the factors that 
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influence learners’ ability to oversee their learning journey. Knowles et al. (2015) 
highlighted the significance of understanding the science and practice of adult 
learning, particularly in environments that recognize adults’ inherent self-directed 
tendencies.  
 
However, the instructional paradigm adopted by educators to implement SDL is 
important. Teachers oriented toward a student-centered approach not only exhibit a 
more seamless assimilation of technology but also emphasize learning outcomes over 
the technological tools themselves. They also align with the principles of SDL-
oriented learning curricula (Kim et al., 2013). Tondeur et al. (2017) explained that 
educators embracing student-centered beliefs view technology as a facilitator for their 
pedagogical methods. Therefore, they exhibit a greater inclination to adopt 
technology in ways that are in harmony with both student-centered and SDL 
principles. This perspective is reinforced by many studies (Kim et al., 2013; Spencer 
& Jordan, 1999; Tondeur et al., 2017), indicating that teachers following student-
centered principles demonstrate a tendency to use technology in supporting student-
centered and SDL-oriented learning frameworks. Conversely, teachers who prefer a 
more traditional approach are likely to use computers to support more teacher-led 
teaching (Ertmer et al., 2012). The connection between teaching beliefs, technology 
use, and self-directed learning shows how teachers’ ideas about teaching affect the 
type of learning environment they create.  
 
4.5 SDL and Learner Preparedness  
Acknowledging the effectiveness of self-directed learning in improving language 
skills is essential. SDL allows language learners to customize their learning 
experience and focus on particular areas that need special attention (Charokar & 
Dulloo, 2022). This tailored methodology can empower students to define explicit 
objectives, participate in spoken tasks in many diverse contexts, and systematically 
foster self-assurance in speaking their thoughts verbally (Suratullah et al., 2023).  
 
However, some learners may be reluctant to embrace SDL due to factors such as 
uncertainty about how to manage their learning independently, or a preference for 
traditional teacher-directed instruction. Turner (2007) observed that college students 
often anticipate clear guidance from instructors on task execution and scheduling 
which resonates with the challenges faced by EFL students as they transition to higher 
education.  
 
The anticipation of clear guidance also suggests a dependence on traditional methods 
and highlights the gap between students’ expectations and the demands of self-
directed learning. Moreover, in EFL education, learners may confront uncertainties 
about their language abilities, resulting in frustration and a need for explicit 
instructions. This perceived deficiency in language proficiency can impede their 
capacity to manage self-directed learning tasks independently (Slater et al., 2017). 
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Such unreadiness serves to increase the tension and frustration experienced by 
students. Moreover, the developmental progression in the transition towards self-
directed learning indicates that students may not be well equipped to manage this 
shift which can result in a state of demotivation (Turner, 2007). Therefore, EFL 
programs must prioritize the provision of comprehensive guidance on self-directed 
learning before engaging students in class activities (Knowles et al., 2015; Leatemia 
et al., 2016). Teaching methods should adapt to meet students’ needs, particularly in 
facilitating independent learning. This modification will boost students’ confidence 
in the language they are acquiring and meet their educational needs. 
 
The researcher witnessed a notable example of the use of SDL in enhancing students’ 
speaking skills at Jazan University’s English Language Institute. Students now have 
a weekly task to record a one-minute speech on a specific topic independently and 
then send it to their instructors. Though students may read their assignments at home 
instead of speaking spontaneously, this exercise is valuable for building confidence 
and could be an important part of their language development over time. As Collis 
and Moonen (2012) pointed out, blended learning of this nature establishes an 
enriched educational setting that facilitates diverse communication modalities 
through the fusion of traditional face-to-face instruction with technologically 
enhanced learning.  
 

5. Implications  
In Saudi Arabia’s EFL education at universities, it is crucial to further encourage 
students to learn to direct their own learning. This is important for their academic 
success and future career competitiveness. Just like other L2 learners, Saudi EFL 
students face constraints in their efforts to learn, such as language barriers, cultural 
differences, and lack of interest and motivation (Alhmadi, 2014; Al-Khairy, 2013; Ali 
et al., 2019; Al-wossabi, 2022, 2024; Fareh, 2010). For instance, Liton (2012) 
documented a noteworthy deficiency in both intrinsic and extrinsic motivation 
within Saudi EFL classes. Likewise, Fareh (2010) observed substantial difficulties 
encountered by teachers in Saudi Arabia, particularly in their students’ aptitude, 
initial readiness, and motivational levels. 
 
Developing SDL skills among Saudi EFL students should involve making them aware 
of such constraints and providing them with alternative perspectives to understand 
their academic and personal situations. Additionally, considering the societal norms 
and cultural context in Saudi Arabia is crucial for EFL students to acquire sensitivity 
and competence in social interactions (Zimmerman, 2000). Learning to manage their 
learning is not only beneficial for their academic success but also useful to feel content 
and achieve their goals (Morris, 2019). Kasworm (1983) and Sun et al. (2022) pointed 
out that getting better at autonomous learning is linked to improving how students 
engage with others and do tasks competently. Communicating with others can keep 
them motivated and want to learn more and evaluate what they have learned. Also, 
using social media can facilitate understanding and learning complex concepts and 
enhance skills management (Brockett & Hiemstra, 1991; Rampai, 2015).  
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Moreover, highlighting self-directed learning skills as important indicators of future 
success, as suggested by Farrington et al. (2012), highlights the lasting impact of these 
skills on education. Incorporating SDL abilities into the educational framework for 
Saudi EFL students can result in increased life satisfaction and a clearer 
understanding of future aspirations (Edmondson et al., 2012).  
 
Language instructors can play an effective role in advancing pedagogical 
methodologies that encourage independent learning and self-directed initiatives 
among students (Hmelo et al., 1997). Promoting learner autonomy will facilitate the 
exploration of personalized learning opportunities and the creation of learning 
scenarios tailored to learners’ needs (Merriam, 2018). It is also important to bear in 
mind that the advocacy for autonomy does not call for a withdrawal of support from 
teachers. Rather, language teachers should evolve into facilitators who actively 
engage in guiding and managing students’ language learning processes (Shaalan, 
2019). Teachers can provide timely feedback, foster a supportive learning 
environment, and assist students in the exploration of the domains of autonomous 
learning effectively (Marra, et al., 2021). However, the extent of support may vary 
depending on individual teachers, their teaching styles, and the specific needs of their 
students.  
 
Within this paradigm, students’ intrinsic motivation emerges as a critical aspect of 
autonomous learning. Intrinsic motivation is a basic driver that pushes students to 
participate more deeply in the language learning processes (Little, 1991; Spratt et al., 
2002). When students are intrinsically motivated, they have a natural desire to learn 
and explore topics on their own (Bodkyn & Stevens, 2015). This reciprocal 
relationship between engagement and motivation will induce motivation which can 
contribute to more comprehensive and effective language acquisition experiences.  
 
In the Saudi EFL context, the implementation of self-directed learning necessitates a 
series of academically informed strategies. To begin with, the inclusion of task-based 
activities such as journaling and peer teaching in the curriculum will lend itself easily 
to craft activities that can switch the control of the language learning processes from 
a teacher-based approach to a more student-centered approach (Huang, 2022; 
Leatemia et al., 2016). However, tasks given to students should have meaning, be 
interesting, and address their language needs and cultural backgrounds.  
 
Moreover, the integration of task-based activities along with self-assessment 
strategies offered by SDL will enable Saudi EFL students to encounter language 
learning challenges and build up strengths in achieving proficiency (Kicken et al., 
2008; Qasem, 2020). Teachers can deviate from the use of standardized and unified 
traditional tests and incorporate other methods such as portfolios, real-world project-
based assessments, and peer evaluations (Abrami et al., 2013; Barbera, 2009; Cheng & 
Chau, 2013; Morales & Mena, 2016). This shift matches the various ways Saudi EFL 
students can independently engage in language learning and, in the long run, will 
result in a more detailed and genuine assessment of their academic progress. 
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The next step to consider is integrating technology such as using online language 
learning platforms, interactive multimedia resources, and language learning 
applications (Merriam & Caffarella, 1999). These tools will enable Saudi EFL students 
to have access to varied materials most significantly on their own, thus possessing 
the courage to navigate their language learning independently. For instance, blogs 
are widely used in many educational settings to share personal experiences, assist 
learning, encourage self-assessment, and facilitate the internalization of knowledge 
in innovative ways (Butcher & Sumner, 2011; Robertson, 2011). The cooperative and 
reflective nature of blogs will provide Saudi learners with more engaging content, 
and a deeper understanding of the subject matter along with a better knowledge 
synthesis. However, teachers should bear in mind that, instructional methods within 
the paradigm of educational technology themes must remain relevant and engaging 
while effectively meeting the learning styles, preferences, and needs of Saudi EFL 
students in higher education (Tondeur et al., 2017). 
 
Also, incorporating learner portfolios serves as a useful strategy to facilitate the 
acquisition of SDL skills (Abrami et al., 2013; Cheng & Chau, 2013; Morales & Mena, 
2016). Specifically, e-portfolios are powerful techniques that can help Saudi learners 
improve their self-directed learning skills (Song, 2021). There is a noticeable increase 
in the adoption of electronic portfolios (e-portfolios) as tools to enhance self-directed 
learning (Abdullah et al., 2021). This transition is evident due to the immediate 
benefits that e-portfolios provide to learners (Abu Awwad, 2013). The appeal of using 
e-portfolios is universal as it helps learners use multimedia resources, which will in 
turn facilitate personal growth and achievement (Abdullah et al., 2021). In particular, 
e-portfolios used for learning purposes systematize the collection of input data and 
generate comprehensive summaries (Abrami et al., 2013; Barbera, 2009; Cheng & 
Chau, 2013). Saudi students, therefore, can have a record of their language learning 
journey and experiences. Further, they can set their learning goals, monitor progress, 
and reflect on what they have achieved and as such take responsibility for their 
language development. 
 
Moreover, incorporating suitable and pertinent content and materials into the 
curriculum enhances the utilization of self-directed learning in language education 
(Guglielmino & Guglielmino, 2011; McCarthy & James, 2017; Wang & Cranton, 2014). 
When language learning is intertwined with Saudi Arabian culture, traditions, and 
current events, it fosters a sense of belonging and encourages exploration within their 
own cultural and social contexts. In addition, community engagement can boost 
collaborative learning environments where students cooperate, share resources, and 
discuss challenges (Brouwer & Jansen, 2019). This peer-to-peer collaborative learning 
mirrors the communal aspects of real-world language use and provides a supportive 
environment for Saudi EFL students to thrive academically. 
 
Collaborative learning groups, whether within on-site classrooms or online forums, 
can create beneficial support for self-directed learners (Jacobs & Tan, 2015). Saudi EFL 
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students experiencing peer interaction, negotiations, and collaborative plans are 
more able to share resources, and exchange perspectives which can significantly 
contribute to their language development. Robertson (2011) pointed out that such 
collaboration is a drive for intrinsic motivation that stems from mutual 
understanding and engagement with course material and the existing perspectives in 
the collaborative learning environment. Collaborative assignments, for instance, can 
aid students in comprehending the subject matter. By applying shared knowledge, 
individual learning experiences can be richer, leading to broader knowledge 
understanding (Douglas & Morris, 2014). 
 
Hence, applying the principles of self-directed learning in the Saudi EFL context in 
higher education can produce various benefits tailored to students’ specific needs. 
This includes developing skills for lifelong learning, improving language proficiency, 
and essential abilities like self-assessment, goal-setting, and adaptability, which are 
important for continuous learning in college (Hamlin, 2022).  
 
An important limitation of this study is the lack of an empirical method for collecting 
data, making it challenging to determine the true impact of self-directed learning on 
language acquisition and student outcomes. Future research could focus on 
conducting empirical studies to assess the effectiveness of various self-directed 
learning strategies in the Saudi EFL context, considering factors such as learner 
motivation, language proficiency gains, and the role of teacher support in facilitating 
SDL. 
 

6. Conclusion 
Integrating self-directed learning principles into the Saudi EFL context presents 
various challenges and opportunities. One significant challenge is the resistance to 
change, as traditional teaching methods are often observed in many Saudi EFL 
settings, despite teachers’ statements of using interactive teaching methods. Cultural 
barriers, such as the preference for teacher-centered instruction and emphasis on rote 
learning (Alrashidi & Phan, 2015; Mohammad & Hazarika, 2016) can discourage the 
exploration and critical thinking required in self-directed learning. Despite these 
challenges, there are promising opportunities for incorporating SDL in the Saudi EFL 
context. For instance, SDL offers personalized learning experiences, allowing 
students to tailor their educational paths to their individual needs and interests, thus 
empowering them to take responsibility for their own learning. In addition, SDL can 
enhance learner motivation because they are more involved in what they are learning. 
Emphasizing student-centered approaches and implementing educational reforms 
can further support the integration of SDL in the Saudi EFL context. 
 
In conclusion, the integration of autonomous learning ideologies into language 
classroom instruction can outperform the traditional classroom framework. This is 
because it develops students’ critical skills and cultural awareness, and keeps 
students motivated throughout their academic endeavors and not just achieving 
short-term language learning goals. Language instructors should adapt to the 
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changing educational world, and encourage lifelong learning skills, personalized 
assessment, community involvement, collaborative learning, and technology use. As 
a result, such adaptation will ensure a well-rounded and future-ready language 
education approach. The combined effect of these elements not only meets the 
immediate goals of language proficiency but also equips students with the necessary 
skills needed for success in a rapidly evolving educational world. 
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