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Abstract. The study investigated the influence of dramatic arts on 
academic performance among Grade 12 students. The study was framed 
within the social constructivism theory, which posits that learning is an 
active, social process where students construct knowledge through 
interaction with their environment and peers. The study employed an 
interpretivist qualitative research methods to explore the transformative 
potential of dramatic arts, emphasising the impact on critical thinking, 
problem-solving, and proficient communication. Data from 117 students 
in Grade 12 who were part of a purposive sample were gathered using 
open-ended questionnaires, interviews, and classroom observations. The 
data was analysed through thematic analysis. The findings highlighted 
the positive impact of dramatic arts integration on academic performance, 
student engagement, empathy development, and communication skills. 
Participants reported enhanced critical thinking skills, deeper subject 
understanding, and a more meaningful relationship with academic 
subjects. The study also offered recommendations for educational 
institutions, including developing comprehensive programs 
incorporating dramatic arts, continual professional development for 
teachers, building robust assessment and evaluation systems, and 
collaboration with local theatre organisations and cultural institutions to 
enhance students’ understanding of dramatic arts.  
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1. Introduction  
Dramatic arts integration into the Grade 12 curriculum may be a game-changing 
approach to promoting academic excellence through cutting-edge academic 
excellence. The multidisciplinary method may give students a dynamic platform 
for learning and inquiry by fusing traditional academic disciplines with dramatic 
excellence, which refers to a high level of skill and proficiency in dramatic 
arts (Nordgaard et al., 2023). Teachers may stimulate their students’ deeper 
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critical thinking, emotional intelligence, and creative problem-solving by 
including dramatic arts, improving academic achievement and fostering holistic 
development (Chen & Dong, 2023). By showcasing the various ways theatrical 
techniques could improve learning experiences, introducing dramatic arts may 
set the stage for investigating the transformative influence of dramatic arts on 
academic attainment in Grade 12. 
 
Dramatic arts, including improvisation, role-playing, and theatre, provide a 
unique setting where students may safely and creatively explore complex 
concepts, ideas, and feelings (Kellner, 2020). Students acquire empathy and 
perspective-taking abilities by taking on the roles of characters and stories, which 
could help them understand a range of opinions and societal challenges (Catterall 
et al., 2018). Moreover, the cooperative essence of dramatic arts might foster 
leadership, teamwork, and communication skills, which are necessary for success 
in the professional and academic domains (David Carlson & Dobson, 2020; 
Fancourt et al., 2014). 
 
Furthermore, experiential learning in which students actively engage in their 
educational journey may be promoted by the immersive aspect of dramatic arts 
(Chen et al., 2021). Students comprehend academic subjects more profoundly and 
assimilate knowledge through kinesthetic and sensory experiences by depicting 
historical events, literary works, or modern scenarios (McWilliam et al., 2018). The 
practical method could develop creativity, critical thinking, and problem-solving 
abilities—all crucial for negotiating the complexity of today’s environment 
(Schwandt, 2015). 
 
In addition, the therapeutic advantages of dramatic arts may strengthen students’ 
mental well-being, which lowers stress and anxiety levels frequently linked to 
academic pressure (Huotilainen et al., 2018). Students acquire resilience and 
coping skills through self-expression and catharsis, improving their mental health 
and academic performance (Justin, 2020). Nonetheless, the transformative impact 
of dramatic arts on Grade 12 academic excellence extends beyond conventional 
pedagogical approaches. Dramatic arts catalyse holistic student development and 
academic success by fostering empathy, collaboration, experiential learning, and 
emotional well-being (David Carlson & Dobson, 2020).  
 
Despite the acknowledged benefits of integrating dramatic arts into education, 
there may be a notable gap in empirical research examining its transformative 
impact on academic excellence in Grade 12. While existing studies highlight the 
potential of dramatic arts to enhance critical thinking, emotional intelligence, and 
holistic development, there may be limited evidence directly linking these 
benefits to measurable academic outcomes (Braund & Athiemoolam, 2021). 
Therefore, further research may be needed to explore how dramatic arts could be 
strategically implemented to optimise academic achievement in Grade 12, 
particularly in diverse educational settings where conventional approaches may 
fall short. Hence, this study seeks to fill the gap in the literature by exploring how 
participation in dramatic arts enhances students’ academic performance and 
fosters critical thinking, creativity, and social collaboration.  
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The following research questions guided the study: 

1. How does integrating dramatic arts in the Grade 12 curriculum affect 
students’ academic performance? 

2. What are the psychological and socio-emotional effects of participating in 
dramatic arts activities on Grade 12 students? 

 

2. Literature Review 
2.1 The Impact of Dramatic Arts on Academic Performance 
According to the Department of Basic Education (DBE) in South Africa (2011), 
Dramatic Arts is the study of the representation of human experience in dramatic 
form for an audience (Nordgaard et al., 2023). This study integrates practical 
experiences and competencies with studying dramatic practices, processes and 
products (Mangwegape, 2022). It aims to promote and develop creativity as a rich, 
diverse and productive resource through dramatic communication, interaction 
and representation (Braund & Athiemoolam, 2021). Learners explore how 
dramatic elements are selected and combined for particular purposes within 
diverse contexts, focusing on the role of the dramatic arts in South Africa 
(Mokoena, 2019).  
 
Dramatic Art integrated education refers to the process of education that involves 
the use of arts both as a means and as a subject of study (Agarwal et al., 2023). Art 
integration in education refers to teaching different topics by including diverse 
forms of artistic expression. According to the Art Integrated Learning Guidelines 
(2019) by NCERT, Dramatic Arts is a method of experiential learning that offers a 
fair environment for all students to learn at their speed and allows them to 
develop their understanding with the assistance of art-integrated activities 
(Braund & Athiemoolam, 2021).  
 
According to Agarwal et al. (2023), drama is a captivating educational technique 
that enables students to actively engage, closely observe, and organically enhance 
their creative and natural abilities. Moreover, it improves students’ creativity, 
cognitive skills, lexicon, articulation, and self-assurance (Deaux & Snyder, 2018). 
It facilitates the growth of three cognitive, emotional, and psychomotor domains. 
Incorporating dramatic arts into the curriculum can significantly enhance 
students’ educational experiences and overall development (Guo, 2024). Research 
suggests that arts integration should be meaningful and connected to the 
academic curriculum, with equal emphasis on both content areas and artistic 
lessons (Davis et al., 2017). By genuinely connecting arts activities to educational 
content, students can grasp big ideas and make valuable connections across 
disciplines, fostering a holistic understanding of the material (Mangwegape, 
2022). 
 
Recently, dramatic arts may have had an increased transformative impact on 
Grade 12 academic excellence. Research has demonstrated the several advantages 
of including dramatic arts in the curriculum (Mokoena, 2019). For example, 
Todhunter-Reid (2019) conducted longitudinal research that showed a good 
association between academic accomplishment and arts engagement, theatrical 
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arts, among at-risk students. This suggests that integrating dramatic arts in 
Grade 12 education could have mitigated academic challenges and enhanced 
overall performance (Nordgaard et al., 2023). 
 
Moreover, Kellner (2020) highlighted the transformational potential of the arts, 
media, and culture, emphasising how dramatic arts may foster creativity and 
critical thinking. Research on the neurology of music, a related art form, and its 
implications for improving cognitive function and controlling emotions have been 
conducted by Huotilainen et al. (2018). Furthermore, a study conducted by Cohen 
et al. (2007) shed light on the psychological processes that underlie self-
affirmation therapies, which have been demonstrated to improve cognitive 
flexibility and lessen ideological narrow-mindedness. These findings imply that 
dramatic arts participation enhances mental flexibility and critical thinking 
abilities, which are necessary for success in the classroom (Cohen et al., 2007). 
Agwu and Nmadu (2023) looked into how cooperative learning affected academic 
performance and self-regulated learning, and they found that academic self-
concept and collaborative involvement were positively correlated. These results 
imply that including collaborative activities in Grade 12 education in Asia may 
help students’ academic performance and self-perception since dramatic arts 
frequently require group projects. 
 
Catterall et al. (2018) study investigated the relationship between at-risk youth’s 
involvement in the arts and their academic success. While not exclusive to the 
dramatic arts, these results imply that incorporating the arts—including the 
dramatic arts—into the Grade 12 curriculum may benefit African students’ 
academic performance (Braund & Athiemoolam, 2021). Despite being centred on 
music, the results suggest that participating in artistic endeavours, such as 
dramatic arts, may enhance mental and affective growth, boosting academic 
excellence in Grade 12 in African contexts (Braund & Athiemoolam, 2021). Also, 
Kellner (2020) has highlighted the ability of art, media, and culture to alter, 
emphasising how artistic participation can foster creativity and critical thinking. 
These observations highlight the potential of dramatic arts to support students’ 
overall development and academic performance in Grade 12 in the African 
environment, even if they are not unique to the continent (Deaux & Snyder, 2018). 
 
2.2 Psychological and Socio-Emotional Development through Dramatic Arts 

Integration 
The integration of dramatic arts into the curriculum has been associated with 
numerous psychological benefits for students, particularly in developing 
empathy, emotional intelligence, and personal growth (Mokoena, 2019). Research 
has highlighted the positive correlation between emotional intelligence and 
student well-being (Wen et al., 2020). Studies have shown that emotional 
intelligence plays a crucial role in enhancing students’ self-efficacy, resilience, and 
mental health, all of which are essential components of personal development 
(Wang, 2024). As teachers incorporate dramatic art into the curriculum, they 
provide students with tools to navigate their emotions effectively and cultivate a 
deeper understanding of themselves and others (Nordgaard et al., 2023).  
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Emotional intelligence has been linked to effective stress-coping strategies among 
students in various disciplines, highlighting its importance in managing academic 
challenges and promoting mental well-being (Nogaj, 2020). As teachers foster 
emotional intelligence through dramatic arts activities, students can develop 
adaptive coping mechanisms and enhance their emotional regulation skills 
(Braund & Athiemoolam, 2021). Arts education initiatives, including dramatic 
arts, have been recognised for their potential to promote emotional well-being and 
enhance students’ emotional intelligence (Guo, 2024). By integrating emotional 
intelligence with self-efficacy, arts education can positively impact students’ 
confidence, creativity, and overall emotional well-being (Guo, 2024; Nordgaard 
et al., 2023). Studies have indicated that emotional intelligence is positively related 
to academic performance, suggesting that cultivating emotional intelligence 
through arts education can improve learning outcomes (Maher, 2021). The 
transformative power of arts engagement in fortifying students’ mental health 
and enhancing their academic performance draw attention to the importance of 
incorporating emotional intelligence development in educational practices 
(Wang, 2023).  
 
2.3 Engagement and Motivation in Learning through Dramatic Arts Integration 
To explore how dramatic arts encourage active participation and sustained 
engagement in learning, it is essential to consider the psychological aspects of 
student motivation, enjoyment of learning, and reducing academic anxiety 
through drama-based activities (Mokoena, 2019). Research has indicated that 
student buy-in and enjoyment of the active learning process are positively 
associated with engagement in active learning and increased learning gains (Shaw 
& Bernard, 2023). This suggests that when students value and enjoy the learning 
process, they are more likely to actively participate and remain engaged in their 
educational experiences (Nordgaard et al., 2023). Arts-based learning, including 
creative writing, theatre, and movement sessions, has fostered camaraderie 
among students and provided opportunities to learn new skills, enhancing their 
engagement and enjoyment of the learning process (de la Croix et al., 2011). By 
incorporating dramatic arts into the curriculum, teachers can create dynamic and 
interactive learning environments that stimulate students’ interest and 
enthusiasm for learning (Nordgaard et al., 2023). This active participation in 
drama-based activities enhances students’ creativity and critical thinking and 
contributes to their overall engagement and motivation in the educational setting 
(Bettman, 2020). The integration of arts education, mainly through dramatic arts, 
has been recognised for promoting student engagement and reducing academic 
anxiety (Guo, 2024). Providing students with opportunities to express themselves 
creatively and engage in experiential learning can help alleviate stress and anxiety 
related to academic performance (Markgraaff, 2021).  
 
Studies have shown that arts integration in education can enhance students’ 
emotional well-being and contribute to a positive learning environment that 
fosters active participation and sustained engagement (Guo, 2024; Thomson et al., 
2019). Arts-rich schools that encourage independence, intellectual challenge, and 
risk-taking have been found to engage students in active exploration and enhance 
their learning experiences (Thomson et al., 2019). This approach promotes active 
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participation and cultivates a deeper appreciation for the arts and their 
educational role (Markgraaff, 2021). Drama-based activities in the curriculum can 
also provide students with opportunities for self-expression, collaboration, and 
problem-solving, essential components of active learning and sustained 
engagement (McCarthy, 2015). This implies that as students engage in these 
interactive activities, they can explore complex issues, develop critical thinking 
skills, and actively participate in learning (Markgraaff, 2021). This hands-on 
approach to education enhances students’ understanding of academic concepts 
and promotes a sense of ownership and empowerment in their learning journey 
(Nordgaard et al., 2023). 
 
While the literature highlights the various benefits of dramatic arts in education, 
there may be a significant gap in understanding the transformative impact of 
dramatic arts for Grade 12 for academic excellence. Most studies focus on general 
outcomes like emotional intelligence, creativity, and social skills, but few directly 
link these benefits to academic performance at a critical stage (Nordgaard et al., 
2023). Consequently, further research may be necessary to investigate the 
transformative impact of dramatic arts on Grade 12 for academic excellence. 
 

3. Theoretical Framework 
The Social Constructivism Theory underpins the study (Raza, 2023). Social 
constructivism Theory emphasises the collaborative nature of learning, where 
knowledge is actively constructed through interactions with others and the 
environment (Saleem et al., 2021). One of the fundamental tenets of social 
constructivism is its focus on the learner as an active participant in the learning 
process, highlighting the importance of collaboration and social interaction (Al-
Qaysi et al., 2019). The theory views knowledge as being co-constructed through 
interactions, nurturing a deeper understanding of concepts through dialogue and 
shared experiences (Rothschild-Yakar et al., 2019). Moreover, social 
constructivism aligns with the idea that learning is a social process, emphasising 
the community’s and cultural context’s role in shaping individuals’ 
understanding of the world (Detel, 2015). This perspective is precious in 
promoting learners-centred learning environments where learners take 
ownership of their education and actively participate in constructing knowledge 
(Zhou et al., 2020). By integrating dramatic arts into the curriculum, students 
could engage in hands-on, experiential learning that encourages them to actively 
create knowledge rather than passively receive information (Davis et al., 2017).  
 
Active involvement in learning may improve academic performance, as students 
might be more likely to retain information when actively engaged in the learning 
process (Tian et al., 2021). Furthermore, integrating dramatic arts could enhance 
students’ critical thinking skills and literacy by promoting constructivist reform 
and infusing technology into the curriculum (Thomas et al., 2012). Through arts 
integration, students are encouraged to think creatively, analyse information from 
multiple perspectives, and make connections between different subject areas, 
leading to a deeper understanding of the material being taught (Jordan & 
O’Donoghue, 2018). This interdisciplinary approach to learning improves 
students’ academic performance and promotes their overall engagement in the 
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learning process (Kneen et al., 2020). Moreover, arts integration may help address 
the problem of devaluing the arts in the classroom by emphasising the importance 
of the arts in education and curriculum development (LaJevic, 2013). By 
incorporating arts activities that genuinely connect to the academic curriculum 
and ensuring that content from both areas is given equal importance, students 
might be more likely to see the relevance of the arts in their overall education 
(Matuk et al., 2023). It could lead to increased learner engagement and motivation 
to learn, ultimately contributing to developing students’ critical thinking abilities 
and sense of social responsibility (Petrusly et al., 2024). This approach aligns with 
the social constructivist theory, which emphasises the importance of social 
interactions in the learning process and the construction of knowledge through 
shared experiences (Blagoeva et al., 2018), which enhance learners’ learning 
experiences and contribute to their academic excellence.  
 

4. Methods 
4.1 Research Approach 
This study employed an interpretive qualitative case study methodology to 
investigate the transformative impact of dramatic arts in Grade 12 for academic 
excellence. The methods allowed for an in-depth exploration of students’ 
experiences, perceptions, and behaviours within the educational context, 
providing rich and detailed insights into the influence of incorporating dramatic 
arts. By employing qualitative research, we probed into how students interact 
with the curriculum, how their academic performance was influenced, and how 
their engagement levels were affected by including dramatic arts activities 
(Fitriana & Fatimah, 2023).  
 
A case study approach (Yin, 2018) was followed. This approach enabled us to 
capture the intricacies of students’ experiences and behaviours, shedding light on 
the challenges and benefits of incorporating dramatic arts activities and 
uncovering how these activities influence academic performance and 
engagement. A single case study was chosen, which enabled us to contextualise 
the findings within the specific school setting, considering the unique 
characteristics, challenges, and opportunities in that environment (Li et al., 2021). 
Contextual understanding was crucial for interpreting the results accurately and 
making relevant and applicable recommendations for the school under study. By 
focusing on a single school, we comprehensively understood the dynamics at play 
and the implications of incorporating dramatic arts for student retention and 
academic performance. 
 
4.2 Population and Sample Criteria 
The target population was high schools in the Mthatha Education District. The 
study employed Purposive and convenience sampling to select one school within 
the district. 117 Grade 12 students from four classes were sampled for the study. 
Participants were chosen based on their involvement in dramatic arts from 
Grade 10 to Grade 12, ensuring they had significant exposure to the subject. Of 
270 Grade 12 students at the school, those who met the criteria were selected for 
their relevant experience. This method allowed the researchers to focus on 
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individuals most likely to provide rich, pertinent data aligned with the study’s 
objectives (Salmia et al., 2023). 
 
4.3. Data Collection Processes 
The researchers employed open-ended questions, interviews and observations to 
collect data for this study. These methods were chosen to capture the nuanced 
experiences and perceptions of the 117 participants, comprising Grade 12 students 
from one school. The goal is to understand the impact of dramatic arts on student 
academic achievement, engagement, and motivation. 
 
The open-ended questions were designed to elicit in-depth responses from the 
participants regarding their experiences with dramatic arts integration in their 
curriculum (Osborne & Grant-Smith, 2021). These questions were administered in 
written form to all the participants during the period for dramatic arts, allowing 
students to express their thoughts freely without the constraints of pre-
determined response options (Wiehe Lopes, 2021). The questions focused on how 
participation in dramatic arts influenced the students’ understanding of academic 
content, their engagement with school activities, and their overall motivation to 
learn. For example, questions such as, “Describe a moment during a drama 
activity that helped you understand a difficult concept?” and “How has 
participating in drama influenced your interest in other subjects?” were used. This 
approach allows for a broad range of responses, capturing the diversity of 
experiences among the participants (Creswell & Poth, 2016). The participants took 
20 minutes to complete the questionnaire.  
 
The semi-structured interviews were conducted with a selected subset of 
students, providing an opportunity to explore individual experiences in greater 
depth (Ruslin et al., 2022). These interviews included open-ended prompts that 
encouraged participants to discuss specific instances where dramatic arts had a 
notable impact on their academic performance and engagement (Wiehe Lopes, 
2021). The interview questions were designed to be flexible, allowing the 
interviewer to probe further into interesting or unexpected responses (Ruslin 
et al., 2022). The semi-structured nature of the interviews facilitated a rich, 
dialogical exploration of the topic, allowing for the emergence of new insights and 
themes (Edwards & Holland, 2020; Kvale & Brinkmann, 2015). Out of the total 
sample of 117 participants in the field of dramatic arts, a purposive selection 
process was employed to identify 15 participants for in-depth interviews, 
ensuring rich, relevant, and diverse data. The first author interviewed 15 students. 
The interviews were conducted during the last period the following day after 
completing the questionnaire. 
 
The classroom observations were conducted to gather real-time data on how 
dramatic arts are integrated into the curriculum and how students interact during 
these activities. The observations focused on the process and outcomes of drama-
based lessons, including student participation, engagement, and collaboration. 
We observed several drama classes, paying attention to students’ verbal and non-
verbal behaviours, the dynamics of group activities, and the overall classroom 
environment. The observations provided contextual data that complemented the 
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self-reported data from the open-ended questions and interviews, offering a 
comprehensive understanding of the impact of dramatic arts on students’ 
academic and motivational outcomes (Angrosino, 2007). The first author 
conducted the observations for the whole term.  
 
4.4 Ethical Considerations 
Ethical considerations were maintained throughout the data collection process, 
including obtaining informed consent from all participants, ensuring 
confidentiality, and allowing participants to withdraw from the study at any time 
without any consequences (Xu et al., 2020). The data were collected and analysed 
in a manner that respects the participants’ perspectives and experiences, ensuring 
the validity and reliability of the findings (Mertens, 2023). Participants’ names 
were not included in the data interpretations to ensure anonymity.  
 
4.5 Trustworthiness 
Trustworthiness in qualitative research includes the credibility, transferability, 
dependability, and confirmability of the study’s findings (Enworo, 2023; Lincoln 
& Guba, 1985). Establishing trustworthiness is essential to demonstrate that the 
research faithfully portrays the participants’ experiences and offers significant 
and dependable insights (Amin et al., 2020). 
 
4.5.1 Credibility 
Credibility ensures that the findings accurately and authentically represent the 
participants’ viewpoints (Johnsen, 2020; Shenton, 2004). This study used 
triangulation to boost credibility by utilising several data-gathering methods, 
including open-ended questionnaires, interviews, and observations, ensuring that 
the research captures the nuances and complexities of the topic (Radić & Hren, 
2022). By employing multiple data collection methods, such as interviews and 
observations, the study can triangulate the data and enhance the credibility of the 
findings. 
 
4.5.2 Transferability 
Transferability pertains to the degree to which the conclusions can be extrapolated 
to different circumstances or settings (Guba, 1981; Riazi et al., 2023). This study 
offers comprehensive explanations of the research context, participants, and 
methodology, enabling others to evaluate the relevance of the findings to 
comparable educational environments. Despite being limited to a single school 
and 117 participants, the detailed accounts of the participants’ experiences in 
dramatic arts provide valuable insights that can apply to other schools sharing 
comparable characteristics. 
 
4.5.3 Dependability 
Dependability refers to the degree of consistency and replicability of the research 
process (Lincoln & Guba, 1985; Riazi et al., 2023). To guarantee reliability, the 
study concept, data collection methods, and analytical procedures are accurately 
recorded, enabling the possibility of conducting an audit trail (Amin et al., 2020). 
This level of transparency allows other researchers to duplicate the study or 
comprehend the methodology used to obtain the results (Riazi et al., 2023). In 
addition, the researchers engaged in peer debriefing with colleagues who 
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critically evaluated the research process, which aids in detecting any biases and 
verifying that the findings align with the collected data (Amin et al., 2020).  
 
4.5.4 Confirmability 
Confirmability guarantees that the participants’ answers influence the results 
rather than the researcher’s prejudice or assumptions (Guba, 1981; Riazi et al., 
2023). Confirmability in this study is ensured by practising reflexivity, which 
involves the researchers critically examining their impact on the research process 
and maintaining an impartial position while collecting and analysing data. An 
audit trail documents all research decisions, enhancing confirmability by 
substantiating that the findings are based on the collected data (Amin et al., 2020). 
 
4.6. Data Analysis  
This study used thematic analysis (Braun & Clarke, 2006; Byrne, 2022) to analyse 
the data. The first step in the thematic analysis involved familiarising with the 
data. We read and re-read the transcripts of interviews, responses to open-ended 
questions, and observation notes to immerse in the content individually 
(Nordgaard et al., 2023). We made initial notes to capture any early impressions 
or significant details that stood out (Braun & Clarke, 2006; Byrne, 2022). This 
familiarisation helped us understand the data’s depth and breadth, allowing more 
detailed analysis. 
 
We then systematically coded our data together, identifying meaningful segments 
of data related to the research questions and labelling them with concise phrases 
or words. We then examined the codes to identify patterns and relationships 
among them, leading to the development of themes. Themes are broader patterns 
that capture something important about the data about the research questions 
(Braun & Clarke, 2006; Nordgaard et al., 2023). This stage involved organising the 
codes into potential themes and collating all the relevant coded data extracts 
within these themes (Byrne, 2022). We then reviewed our potential themes to 
ensure they accurately represented the data (Nordgaard et al., 2023). This 
involved two levels of review. First, each theme’s data extracts were checked to 
see if they formed a coherent pattern. Second, the themes of the entire dataset 
were reviewed to confirm that they reflected the meanings evident in the data, as 
Byrne (2022) and Braun and Clarke (2006) advised. Some themes were refined, 
combined, or discarded during this process if they needed more supporting data 
(Nordgaard et al., 2023). 
 
After the themes were reviewed, each theme was defined and named. Finally, the 
themes were woven into a narrative that formed the basis of the findings. This 
narrative was supported by selected data extracts that illustrated each theme, 
providing a compelling account of the data concerning the impact of dramatic arts 
on student academic achievement, engagement, and motivation. 
 

5. Results  
5.1 Biographic profile of participants 
Table 1 shows the demographic profile of the participants for the study. 
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Table 1: Demographic profile of participants 

Criteria High school learners Frequency 

Gender 
Males 62 

Females 55 

Average age 

17 16 

18 91 

19 and above 10 

Grade 12 117 

Pseudonyms for interview 
participants 

HSSA, HSSB, HSSC, HSSD, HSSE, HSSF, 
HSSG, HSSH, HSSI, HSSJ, HSSK, HSSL, 
HSSM, HSSN, HSSO. 

15 

 
The sample size comprised 117 Grade 12 students, with an average age of 18 years, 
revealing a diverse age range within the sample, with some students aged 17 
while others were 19 years and above. Among the participants, 62 were male, and 
55 were female, indicating a relatively balanced gender distribution within the 
sample. In addition, 15 students were selected for interviews, providing a more 
in-depth qualitative insight into the impact of dramatic arts on academic 
performance among Grade 12 students. Selecting a subset of students for 
interviews provides a more personalised insight into the experiences and 
outcomes of integrating dramatic arts into the educational framework for 
Grade 12 students. 
 
5.2 Data Presentation 
Based on the gathered data, Table 2 shows the generated research themes and sub-
themes used to present and discuss the study results. 
 

Table 2: Generated research themes and sub-themes 

Research question Generated theme Generated sub-themes 

1. How does integrating 
dramatic arts in the Grade 12 
curriculum affect students’ 
academic performance?  

Theme 1: The impact of 
dramatic arts integration on 
academic performance and 
student engagement in 
Grade 12 education.  

Sub-theme 1.1:Integration of 
dramatic arts and enhancement 
of student understanding and 
retention of academic content 
due to dramatic arts 
 
Sub-theme 1.2: Increased 
academic engagement and 
motivation of students due to 
dramatic arts engagement.    

2. What are the psychological 
and socio-emotional effects of 
participating in dramatic arts 
activities on Grade 12 
students? 

Theme 2: Psychological and 
socio-emotional Effects of 
dramatic arts participation 
on Grade 12 students’ 
academic excellence 

Sub-theme 2.1: Developments of 
empathy and emotional 
intelligence. 
 
Sub-theme 2.2: Improved 
communication skills and self-
confidence. 
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5.2.1 Theme 1: The impact of dramatic arts integration on academic performance  
The integration of dramatic arts in the Grade 12 curriculum has been proven to 
significantly improve students’ comprehension and retention of academic 
material. With its active and interactive approach, this theme delves into how 
drama-based learning aids students in internalising and establishing connections 
with intricate concepts across many subjects. Two sub-themes emerged from the 
data. These are: (1) the enhancement of student understanding and retention of academic 
content and (2) increased academic engagement and motivation. 
 
Sub-theme 1.1: Enhancement of student understanding and retention of academic 
content 
This sub-theme explores how participation in dramatic arts activities helps 
students better understand and retain academic material. It encompasses how 
drama-based methods, such as role-playing and creative storytelling, facilitate a 
deeper grasp of complex concepts and improve memory recall of subject matter. 
When the participants were asked about the impact of dramatic arts integration 
on their academic performance, most indicated that drama activities have helped 
them connect with historical events or scientific principles more vividly, leading 
to improved performance in related subjects. Participants reported that enacting 
scientific processes has made these concepts more memorable and engaging. One 
participant narrated: 

“Integrating dramatic arts into Grade 12 education held promise for 
enhancing my academic performance and learning engagement. When 
dramatic arts were used in the lessons, I was able to learn very well, and 
that has helped develop my critical thinking skills, deepen my 
understanding of the subjects, and strengthen my time with my studies.” 
(Participant HSSJ: interview excerpt)  

 
This finding implies that the student enjoyed dramatic arts, and the subject 
seemed promising in addition to academic excellence. When participants were 
asked about the enhancement of student engagement and retention of dramatic 
arts, they reported that integrating dramatic arts into the curriculum has increased 
their engagement in the teaching-learning processes and helped them retain the 
information they learn in other subjects. One participant has this to say: 

“Involvement in dramatic arts positively impacted my academic 
performance. This has helped me maintain positive retention of most other 
subjects, which I initially thought were complicated.” (Participant HSSD: 
interview excerpt)  

 
The finding may imply that involvement in dramatic arts may enhance cognitive 
functions such as memory retention and problem-solving, potentially leading to 
improved performance in other academic subjects. It suggests a positive 
correlation between creative engagement and overall academic success, 
indicating that arts-based learning might contribute to interdisciplinary benefits. 
One student concurred with participant HSSD when answering the open-ended 
questions by indicating that: 
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“Dramatic arts have helped me to be able to focus on my studies as a Grade 
12 student. Those activities I engaged in have helped me focus more on 
another subject. This has motivated me to learn and pass my controlled 
tests. Above all, I see life as better now than before.” (Participant HSSA: 
open-ended question excerpt)  

 
The finding highlights the transformative role of arts in enhancing students’ focus 
and motivation. The participant’s engagement in artistic activities has positively 
influenced their academic performance and overall outlook on life. It underscores 
the potential of arts education to foster holistic development in students. 

“In my Life Sciences class, we engaged in a dramatic activity where we 
were required to perform the process of photosynthesis. I recall embodying 
the role of ‘sunlight’ and illuminating the ‘chlorophyll’ that my classmate 
was portraying. Although it may seem unimportant, I have just 
understood the procedure with such clarity. When I contemplate 
photosynthesis, a vivid image immediately comes to mind, and everything 
becomes clear and understandable. I achieved an excellent grade on the 
most recent controlled test due to my ability to articulate each step without 
any uncertainty.” (Participant HSSM: open-ended question excerpt) 

 
This finding was also evident in the responses to the open-ended questions. The 
finding implies that experiential and embodied learning, such as dramatic 
activities, can significantly enhance comprehension and retention of complex 
scientific concepts. By physically enacting processes like photosynthesis, students 
form vivid mental images that aid long-term understanding, improving academic 
performance and increasing confidence in articulating subject material. 
 
Sub-theme 1.2: Increased academic engagement and motivation    
This sub-theme addresses how integrating dramatic arts into the curriculum 
boosts students’ engagement and motivation in their academic work. It highlights 
the role of drama in making learning more dynamic and enjoyable, thereby 
increasing students’ willingness to participate actively in their education. 
Findings indicated that the participants felt more excited about attending school 
and participating in academic activities because of the creative elements 
introduced through drama. They shared experiences of increased interest in their 
studies and a greater enthusiasm for classroom discussions and projects. This 
finding was also observed during the classroom observations. Two participants 
narrated during the interviews: 

“In the past, I intensely disliked attending English FAL (First Additional 
Language) class due to its monotonous nature. However, my mindset 
changed once my teacher incorporated dramatic elements into English 
literature. As a result, I now eagerly anticipate each English lesson. Our 
dramatic adaptation of one of the novels we studied gave me a fresh 
perspective on the characters. I became immersed in the book to the extent 
that I even read ahead, a behaviour I had never exhibited. I experience a 
keen sense of connection with the subjects’ matter, which is reflected in my 
academic performance.” (Participant HSSB: interview excerpt) 
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This finding implies that integrating dramatic elements into traditional subjects, 
like English FAL, could transform student engagement and motivation. Drama 
fosters a deeper connection to the material and enhances comprehension and 
enthusiasm, leading to improved academic performance and a positive shift in 
learning behaviour. One student has this to say: 

“The inclusion of drama in my school curriculum has enhanced my level 
of interest. Previously, I would become disconnected during lessons, but 
my attention and participation have improved since we started including 
interactive dramatic activities. I desire to engage in the activity and am 
actively focusing on it to make meaningful contributions to the collective. 
Learning has ceased to be a tedious task; instead, it has become something 
that excites me. My teachers have also observed the improvement, 
particularly in my increased enthusiasm when approaching my 
assignments. This has also positively impacted my academic engagement, 
which has resulted in my ability to maintain a positive retention of 
information in other challenging subjects.” (Participant HSSA: 
interview excerpt) 

 
This finding implies that incorporating drama into the curriculum enhances 
student engagement and fosters a more active, participatory learning 
environment. It highlights the transformative effect of interactive activities on 
attention, enthusiasm, and motivation, leading to improved academic 
performance and retention in challenging subjects. This suggests drama fosters 
holistic cognitive and emotional development.  
 
5.2.2 Theme 2: Psychological and socio-emotional effects of dramatic arts participation on 

Grade 12 students’ academic excellence 
The integration of dramatic arts in the Grade 12 curriculum has a crucial impact 
on influencing students’ psychological and socio-emotional well-being. Two sub-
themes emerged from this theme: (1) development of empathy and emotional 
intelligence and (2) improved communication skills and self-confidence. 
 
Sub-theme 2.1: Development of empathy and emotional intelligence 
This sub-theme focuses on how involvement in dramatic arts promotes empathy 
and emotional intelligence among students. It captures how drama activities 
encourage students to understand and express different perspectives and 
emotions, enhancing their interpersonal skills and emotional awareness. When 
students were asked to describe how playing diverse characters has helped them 
relate better to others’ feelings and situations, both in and out of the classroom, 
most responded that these activities had increased their ability to manage their 
emotions and respond empathetically to their classmates. 
 
When participants were asked about the impact on the empathy of student 
engagement and retention of dramatic arts, they reported that dramatic art 
activities had enhanced their engagement and retention of the subject matter. One 
participant shared her sentiments: 

“During one of our dramatic art activities, we were required to 
spontaneously create scenes in which we engaged in conflict with another 
individual. Initially, it posed a challenge, but with continued practice, I 
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gradually managed to cope. Engaging in this activity has enhanced my 
ability to be patient and effectively control my emotions in my everyday 
life. I have developed the ability to manage stressful situations, become 
calm, and adjust to other students’ emotions.” (Participant HSSC: 
interview excerpt)  

 
This finding implies that dramatic arts activities, such as spontaneous conflict 
creation, significantly contribute to emotional regulation and empathy. The 
participant’s experience highlights how drama fosters patience and composure, 
improving their ability to handle stress and relate to others, suggesting that such 
activities promote valuable interpersonal and emotional skills. One participant 
narrated: 

“My involvement in local community events like church activities, for 
example, made me realise that my communication skills developed as I 
would express myself better than before.” (Participant HSSH: interview 
excerpt) 

 
This finding implies that participation in local community events has a practical 
impact on enhancing communication skills. The participant’s improved ability to 
express themselves more effectively suggests that real-world experiences can 
significantly contribute to developing interpersonal and expressive competencies. 
One participant has this to say: 

“Dramatic arts helped me to build resilience and helped me to top some of 
the academic performances which had similar skills taught in dramatic 
arts.” (Participant HSSL: interview excerpt)  

 
This finding implies that dramatic arts foster resilience and directly enhance 
academic performance. The skills learned through drama, such as perseverance 
and adaptability, appear to transfer to academic contexts, contributing to 
improved performance in subjects requiring similar competencies. This highlights 
the broader impact of drama on educational success. 
 

 

Figure 1: Positive impact of dramatic arts advocation for Grade 12 results 
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Figure 1 shows that 100 % of the participants reported that dramatic arts helped 
them to pass other subjects. 97 % reported that dramatic arts practical 
performance enabled them to pass the subject. 99 % of dramatic arts helped them 
understand how they need to focus on their studies. 99 % of the participants 
reported that dramatic arts enabled them to understand themselves and to work 
on their emotions. 98 % reported that dramatic arts helped them to see people 
around them differently.  
 
Sub-theme 2.2: Improved communication skills and self-confidence 
This sub-theme examines how dramatic arts contribute to developing the 
communication skills and self-confidence of students who engage in it. It reflects 
how performing in front of an audience and engaging in group drama exercises 
improve students’ ability to articulate their thoughts clearly and assertively. 
During the classroom observation, it was seen that most learners could openly 
express newfound confidence in public speaking and participating in discussions 
and debates. While the first author observed an English language oral 
presentation session, one student had exceptional talent and stood out. This 
student remained largely silent throughout my observations. The first author later 
learned from the teacher that the student exhibited extreme shyness and remained 
quiet since the beginning of the school year. However, the teacher was taken aback 
when the student willingly offered to be the first to present, which he did well.  
 
It was also found from the data from the interview and the open-ended questions 
that participants report enhanced ability to collaborate with others and convey 
their ideas more effectively, which positively impacts their overall social 
interactions and academic presentations. One participant shared his sentiments: 

“Before I learnt dramatic arts, I harboured an intense fear of public 
speaking in the presence of my classmates. However, since participating in 
numerous dramatic activities since Grade 12, I have observed a significant 
transformation in my life. I exhibit far higher levels of self-confidence while 
engaging in verbal communication. I have overcome my fear of making 
mistakes as I have acquired the ability to think quickly and articulate my 
thoughts well.” (Participant HSSM: interview excerpts) 

 
This finding suggests that engaging in dramatic arts can significantly improve 
self-confidence and public speaking skills. The participant’s experience 
demonstrates how consistent involvement in drama activities can reduce the fear 
of mistakes and enhance verbal communication, leading to greater confidence and 
effective articulation in academic and social settings. One participant has this to 
say: 

“Ah! Through my engagement with dramatic arts, I have acquired the 
ability to communicate with others effectively. Previously, I showed 
shyness and actively avoided group tasks. However, I have developed 
greater ease in engaging in discussions and expressing my thoughts. I have 
acquired the skill of active listening and effectively communicating my 
thoughts in a manner that draws the attention of others.” 
(Participant HSSF: interview except)  
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This finding indicates that engagement in dramatic arts can significantly improve 
communication skills. The participant’s shift from shyness to confident expression 
and active listening highlights how drama fosters greater ease in discussions and 
enhances the ability to engage others, demonstrating its effectiveness in 
developing interpersonal skills. 
This finding implies that students have benefitted from integrating dramatic arts 
into their school curriculum and significantly increased their self-confidence in 
their subjects. 
 

 
Figure 2: Students indicated different subject marks showing positive improved 

marks due to dramatic arts students’ activities 

 
Figure 2 shows that all students indicated that there had been a drastic 
improvement in their marks in all subjects: English Literature skills improved 
95%, Life Sciences score marks improved 90%, Computer Science marks improved 
80%, Mathematics marks improved 89%, Their debate skills improved 100%, 
Information Technology marks improved 90%, Life Skills marks improved 100%, 
Tourism marks improved 100%, Agriculture marks improved 92%, and I even 
improved there was an improvement in their word articulations by 100% 
 

6. Discussion  
In this study, we explored the transformative impact of dramatic arts on academic 
excellence among Grade 12 students, drawing upon the theoretical framework of 
social constructivism (Vygotsky, 1978). Social constructivism posits that 
knowledge is co-constructed through social interaction and that learning is deeply 
embedded in cultural and social contexts. The dramatic arts are a powerful 
pedagogical tool within this framework that fosters collaborative learning, critical 
thinking, and creative expression. Our findings reveal how dramatic arts’ 
dynamic and interactive nature enhances cognitive engagement and promotes a 
deeper understanding of complex concepts across the curriculum. The 
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collaborative process inherent in drama activities is a critical factor that allows 
students to negotiate meaning, challenge assumptions, and develop multiple 
perspectives. These experiences are vital to nurturing a more profound 
intellectual engagement, a key component of academic excellence. 
 
The first theme addresses the influence of dramatic arts on students’ academic 
performance, revealing the significant impact of dramatic arts on students’ 
academic performance. The study found that student involvement in dramatic 
arts enhances student understanding and retention of educational content and 
increases academic engagement and motivation, facilitating a deeper grasp of 
complex concepts and improving memory recall of subject matter, which leads to 
improved student performance. This finding aligns with previous studies 
highlighting the transformational potential of the arts, media, and culture, 
emphasising how dramatic arts promote creativity and critical thinking (Kellner, 
2020). The findings corroborate the study conducted by Cohen et al. (2007), which 
shed light on how dramatic arts participation enhances mental flexibility and 
critical thinking abilities necessary for classroom success (Cohen et al., 2007). This 
finding implies that dramatic arts activities can significantly improve 
comprehension and retention of complex concepts, increase learner engagement 
and motivation to learn, and ultimately contribute to developing students’ critical 
thinking abilities and sense of social responsibility, as Mokoena (2019) opined. 
This finding also aligns with the social constructivist theory, which emphasises 
the importance of social interactions in the learning process and the construction 
of knowledge through shared experiences (Blagoeva et al., 2018), which enhance 
learners’ learning experiences and contribute to their academic excellence.  
 
The second theme examined the influence of students’ psychological and socio-
emotional well-being when dramatic arts are integrated into the curriculum. The 
study found that dramatic arts integration in the Grade 12 curriculum has a crucial 
impact on developing empathy and emotional intelligence, improved 
communication skills, and self-confidence activities, which increase students’ 
ability to manage their emotions and respond empathetically to their classmates. 
This finding aligns with a study that has shown that emotional intelligence plays 
a crucial role in enhancing students’ self-efficacy, resilience, and mental health, all 
of which are essential components of personal development (Wang, 2024). This 
implies that as teachers incorporate dramatic art into the curriculum, they provide 
students with tools to navigate their emotions effectively and cultivate a deeper 
understanding of themselves and others. The finding also provides evidence of 
the transformative power of arts engagement in fortifying students’ mental health 
and enhancing their academic performance, drawing attention to the importance 
of incorporating emotional intelligence development into educational practices. 
This finding aligns with a study by Maher (2021), which indicated emotional 
intelligence is positively related to academic performance, suggesting that 
cultivating emotional intelligence through arts education can improve learning 
outcomes. The transformative power of arts engagement in fortifying students’ 
mental health and enhancing their academic performance draw attention to the 
importance of incorporating emotional intelligence development in educational 
practices (Wang, 2023). This finding implies that dramatic arts activities 
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significantly contribute to emotional regulation and empathy. The participant’s 
experience highlights how drama fosters patience and composure, improving 
their ability to handle stress and relate to others, suggesting that such activities 
promote valuable interpersonal and emotional skills. 
 

7. Conclusion 
This study explored the transformative effects of dramatic arts on academic 
performance among Grade 12 students. The study was framed within the 
principles of social constructivism theory and uncovered valued findings 
regarding the beneficial impact of incorporating dramatic arts into education. 
After integrating dramatic arts into their study, the findings indicated increased 
critical thinking skills, a deeper understanding of the subjects, and a stronger 
emotional connection to academic topics. This study highlights the need to 
acknowledge the transformative capacity of arts-based methods in education, 
namely in promoting critical thinking and improving student involvement. 
Hence, this study provides insights into incorporating dramatic arts into the 
educational program so students enhance their academic achievements and 
cultivate essential skills and abilities such as empathy, communication, and 
problem-solving. 
 

8. Recommendations 
The findings emphasised enhanced critical thinking abilities, heightened 
understanding of academic subjects, and a stronger affinity towards academic 
subjects by integrating dramatic arts into the curriculum. The study’s findings can 
be used to make recommendations for stakeholders in the educational system. 
Educational institutions are recommended to implement comprehensive 
programs incorporating dramatic arts into the curriculum to enhance students’ 
academic performance and involvement. This may be achieved by creating a 
designed curriculum that blends dramatic arts into traditional academic areas, 
guaranteeing that students benefit from incorporating the arts throughout their 
educational experience.  
 
Furthermore, teachers may need continual professional development to 
successfully incorporate dramatic arts into their teaching approaches to maintain 
high-quality education. Longitudinal studies may be carried out on how best to 
have dramatic arts as a subject done by most students up to Grade 12 and beyond. 
Dramatic arts may help students get acting, filming, production and editing jobs 
if they have done dramatic arts at the school level in Grade 12.  
 
Teachers could obtain regular professional development support to acquire the 
skills and knowledge required to effectively include dramatic arts in their 
teaching practices. Training programs would help teachers understand the ideas 
of arts integration, how to construct lesson plans incorporating dramatic arts, and 
how to evaluate student performance in these activities. Workshops and 
collaborative planning sessions may be helpful. 
 
Teachers should be encouraged to exchange best practices and innovative ideas, 
fostering a community of practice for arts integration. Schools are additionally 



508 

 

http://ijlter.org/index.php/ijlter 

urged to upgrade their resources and facilities to support the integration of 
dramatic arts. This may include providing appropriate locations for 
performances, rehearsals, and other creative activities and ensuring access to 
necessary materials and equipment. Investing in artistic infrastructure may be 
crucial. Schools may have specialist dramatic arts facilities, such as theatres or 
multipurpose rooms with stage lighting, sound equipment, and props. Schools 
may also set aside funds for costumes, sets, and other items needed in theatrical 
performances. Ensuring students access high-quality resources may significantly 
improve their learning experience and participation in the dramatic arts. 
 
Students may be motivated to form connections with local theatre organisations, 
artists, and cultural institutions to gain real-world experience and mentorship in 
the dramatic arts. Collaboration with the community may allow students to 
participate in performances, seminars, and mentoring programs run by experts in 
the subject. These collaborations improve students’ awareness of dramatic arts 
and its significance outside the classroom. Schools might plan school visits to local 
theatres, invite guest lecturers, and provide internships. Such efforts may widen 
students’ horizons and motivate them to pursue more education or employment 
in the arts. 
 
This study suggests building robust assessment and evaluation systems to 
monitor the influence of dramatic arts integration on student outcomes such as 
academic success, engagement, and critical thinking abilities. Creating a 
framework for evaluating the efficacy of arts integration initiatives is crucial.  
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