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Abstract. This research looks at the insights and observations of
kindergarten teachers in using stories and storytelling for Moral
Education. The main research question is how teachers tell stories in order
for children to learn moral values from the stories. This research applied
qualitative research as a method of inquiry. Fourteen teachers were
interviewed from two kindergartens in the suburbs of Jakarta and
collected additional data through focus group discussions and
observations. The data revealed that the teachers dramatize stories by: 1)
telling or reading the stories in engaging and expressive ways; 2) using
facial expression and body language; 3) using costumes, props, and
technology. The findings indicate that dramatization can be an important
catalyst for the successful use of storytelling in Moral Education in
kindergartens. Dramatization is an approach that keeps children listening
and able to learn from the stories. Dramatization helps children grasp the
meaning of stories and helps them to learn moral values through the
stories.
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1. Introduction

In almost every culture in the world, people use stories and storytelling to share
values and essential events in their lives (Glassner, 2001; Hsu, 2008; Wormald &
le Clézio, 2018). These stories help people make meaning of their life experiences.
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Many great ideas and concepts, including morality, are introduced and explained
through the use of stories. Previous research shows that stories and storytelling
have shown promise as a successful approach to Moral Education (Hunter & Eder,
2010). Moral Education is the teaching and learning of moral values that aim to
develop moral awareness, reasoning, feeling, and doing in children (Fioretti et al.,
2019; Mills et al., 2013). Stories and storytelling in Moral Education are the
description of personal or fictional events, acts, situations, and characters, used to
teach Moral Education (Fioretti et al., 2019; Mills et al., 2013).

Stories and storytelling are used regularly in Moral Education in kindergarten
(Gunnestad et al., 2015; Rahim & Rahiem, 2013; Thambu, 2017; Thompson, 2011;
Woodard, 2005). In this way story and storytelling is adaptable allowing teachers
to adopt it according to the needs of the curriculum they are using. As
kindergarten children are not able to fully comprehend abstract concept such as
morality (Piaget, 1997), teachers play an essential role in helping children
understand and learn about relevant moral concepts such as consideration of
others and fairness through stories. They also learn valuable life lessons from
stories (Eder, 2010; Jalongo, 2004), for example, they learn about how people solve
their problems (Berkowitz, 2011); how to explore emotion and treat others well
(Kerry-Moran & Aerila, 2019), how to be kind, share and using good manners
(Sawyer & Willis, 2011; Tartar, 2009); how to think critically, realistically, and also
imaginatively (Haynes & Murris, 2013; Reese, 2013; Trisciuzzi, 2017). In addition,
the characters in a story help children understand issues from different
perspectives and develop empathy (Bratitsis & Ziannas, 2015; Upright, 2002).

Furthermore, proponents of the approach of using stories and storytelling for
Moral Education suggest that the method is not just about teaching right or
wrong. Stories and storytelling provide benefits that other strategies do not. From
stories, children learn moral examples and imperatives that enable them to have
a better understanding of moral actions (Bénabou et al., 2018), and heroic stories
exhilarate children to do good things (Tucker, 2006; Walker, 2017). Stories offer
children the opportunity to expand their understanding of the world, as they
describe not only a general picture of morality but also display its complexity
(Battaglino & Damiano, 2012; Eder, 2010). Stories and storytelling are an effective
medium for discussing moral dilemmas that can develop children's rational
capacity (Phelan, 2004). Stories do not only depict solutions to a problem but also
help people understand moral perplexities (Phelan, 2004). Stories are an
explorative source of learning for children to learn about love and kindness
(Eades, 2006).

In addition to playing a meaningful part in children” thought and behavior, stories
provide a snapshot of their relationships with others and can inspire good
behavior within relationships. Stories portray social interactions, friendships, and
relationships between different individuals. Children often learn from the
characters’ experiences in stories, as stories present a picture of a person's life and
mind in the form of words. Stories can affect the way children think and behave
(Ironside, 2003; Scheckel & Ironside, 2006; Rodrigues et al., 2016), helping them to
learn how to treat others in a positive manner. For instance, stories about humans
and their interactions with others can inspire children to take moral actions above
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other actions (Gallagher & Hutto, 2008; Noddings, 2002). They learn to connect
with different types of people and how to treat people nicely. Further, children
also create links between themselves and their lives with the story characters'
situations (Green et al, 2002). They learn about human relationships by
connecting their previous knowledge and experience with the experiences of
characters they read about in stories. This process teaches children sympathy and
empathy. Storytelling helps to create a sense of identity and understanding of
oneself, shaping one’s thoughts, feelings, and behaviour (Hibbin, 2016; Puroila,
2019; Teske, 2006).

Another contribution of storytelling in Moral Education is in providing children
with a moral framework to live harmoniously with other members of society.
Stories teach children about social rules and authority (Nobes & Pawson, 2003).
They learn from the characters to follow the rules and the consequences that are
likely to occur if they do not follow them.

Despite all the encouraging ways in which storytelling can contribute positively
to Moral Education, there are important factors to consider in order to make the
stories and storytelling compelling for Moral Education in kindergarten. Firstly,
most children in kindergarten cannot read by themselves; the teacher, therefore,
reads the stories to them. Secondly, the language, vocabulary, and structures in
the narrative could be new to children. Thirdly, their cognitive capacity might not
be fully developed, and they may find it challenging to understand the messages
often hidden amongst the stories. Lastly, young children usually have short
attention spans, and it is tough for them to sit still and focus on one activity for an
extended period (Altun et al., 2016; Millares, 2012). Children aged 4 to 6 years old
typically stay engaged in one activity that they are interested in for around 10 to
15 minutes at a time (Altun et al., 2016). It will be harder if they are not interested
in the activity, or they do not have adult guidance to ensure that they remain on
task. The teacher needs to assist children to ensure they are able to understand the
stories, grasp the message of the stories, and also retain their attention throughout
the stories. How should stories be told or read to kindergarten children age 4-6
years old, so that they will become interested and concentrate fully on the stories,
and then also be able to capture the message intended? These are the key ideas
that we explored in this research.

2. Materials and Methods

The current study is presented as part of a larger project on kindergarten teachers'
perspectives and observations in applying the method of storytelling for Moral
Education. The overall study aim was to explore effective storytelling strategies
that enable children to listen to stories and learn about moral values. The
investigation method for the study was qualitative research. Qualitative research
studies meaning and explores understanding and people's views (Creswell, 2007;
Manning & Kunkel, 2014; Tewksbury, 2009).

Purposive sampling was used in this research. The research samples were
adjusted to specific criteria, namely that teachers must have taught for more than
two years, and use stories for Moral Education in their classrooms. In total, 14
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teachers from two kindergartens in the suburbs of Jakarta, Indonesia, participated
in this research. The teachers used storytelling in their classrooms and consistently
incorporated it into teaching and learning activities. They all had extensive
experience in using stories as teaching tools and had a favorable view of the use
of storytelling in the teaching-learning process. Pseudonyms were used to respect
participant integrity and increase their confidence to talk deeply about their
experiences, knowledge, beliefs, and understanding of the use of storytelling
activities in their classes.

Data collected between May and July 2018. Data were primarily collected through
semi-structured in-depth interviews and focus group discussions. The Semi-
structured interviews were conducted to gain in-depth information by asking
open-ended questions to an individual or a group. The researchers prepared a set
of core questions and many associated questions related to the central questions.
The researchers improved the questions further during the actual interviews. The
core questions are: how do you tell a story? How do you make children listen?
Following interviews, focus-group discussions (FGDs) with teachers were
conducted in the two kindergartens. The discussions focused on the question of
how teachers convey moral values in the stories to children and also how they
select stories. The researchers also observed teachers in the classroom telling the
children stories. The researcher observed the content of the stories, the way they
told the stories, and the way they discussed and communicated during and after
storytelling.

To ensure the reliability and validity of the study, the researchers safeguarded the
participants and their data throughout the data collection and analysis process.
Member checking was also carried out to ensure that the researchers understood
correctly what the participants said.

Data analysis adopted the grounded theory research method (Corbin & Strauss,
2014; Glaser, 1978). Initially, the researchers identified themes that emerged from
the raw data. The researchers then re-examined the earlier categories and
continued examining the raw data while looking for additional insights not
captured by the initial open coding process. The researchers then categorized
concepts by linking and organizing relationships. Category conditions and
dimensions were then developed. In the end, the researchers created a storyline
of the concepts built from the data.

3. Results

How should stories be told or read to kindergarten children, so that they will
become interested and concentrate on the stories, and be able to capture the
message intended? The storyteller should dramatize the story by: 1) telling or
reading the stories in engaging and expressive ways; 2) incorporating intonation,
tone, facial expression and body language; 3) using costumes, props and
technology. The following figure explained the findings:
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Engaging &
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Ways

Dramatization

Figure 1. Ways of Telling/Reading Stories for Moral Education
3.1. Engaging and Expressive Ways

Dewi, one of the interviewed teachers, emphasized that the methods used to tell
stories are the key to their effectiveness in cultivating moral values in
kindergarten children. She added that telling or reading aloud a story in an
attractive way is vital, as children are more likely to listen to the story and gain
the message from it:

“The success of the cultivating of moral values through a story depends on
the method of telling or reading aloud the story. Well, the story needs to
be presented in an attractive way, children definitely will not listen if it is
not attractive. So, they will not know what the story is. Based on my
observations, the most essential factor is the way the teachers present the
story. If it is in an interesting way, children might listen, but if a teacher,
well, sorry, does not tell or read the story attractively, it is not effective.
The most important thing is the teacher, if we want to teach morals using
stories, we should tell or read a story in a fascinating way, so that children,
will be stimulated, and so they understand the story and would respond
openly. By the response, we see how the story is understood; it may be by
the core of the story, but sometimes not, it is the responsibility of teachers
to ensure they understand.”

Cendana said stories can “move” children in that the stories can inspire children
to behave when the teachers read in an appealing manner. She explained that the
teachers must understand the technique of storytelling; this does not mean
making voices, but finding an effective way to deliver the message of the story:

“I think a story would inspire children, well... however, it is important,
the teacher masters the skill of storytelling. You may play with a variety
of sounds, but it is not necessary, what is essential is that we can
communicate the message of the story, the essence of it.”

Dahlia emphasized the importance of teachers reading stories aloud in an
expressive manner. She added that children have difficulty understanding stories
that are read using a monotone, flat intonation and presentation. Dahlia gave an
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example when reading aloud the story of Timun Mas by acting out the narrative
and engaging with the audience.

“Children will understand a story when we read aloud it in a fascinating
way, not flatly. We make children more engaged with the characters in the
story, so they comprehend the message of the story. There are different
ways to help them become involved in the story, for example, by asking a
question and telling them to act out, who wants to be the giant, Timun
Mas? I encourage them to role-play the characters of the story and act out
the scene when Timun Mas ran away from the giant.”

Santi stated that to make children listen to a story, it should be delivered
expressively:

“So, if through stories we want to deliver a moral message, to make
children listen, the story must be told or read using lots of expressions, not
flat, to begin with... come here (patting the researcher’s back), I want to
tell a story... (making examples with dramatic intonation and facial
expression).”

3.2. Incorporating Intonation, Tone, Facial Expression and Body Language

The teachers explained the importance of keeping children’s attention during
storytelling. Sekar suggested being expressive in telling or reading aloud the
stories. Sekar practiced different intonations for different characters and used
lively facial expressions. She added that such practices are essential for building
the audiences” emotions when telling stories and for having dramatic movement.
She assumed that if children enjoy the story, they will laugh and be entertained.
She pointed out that from the way her children look at her, she knows if children
understand or not:

“Play with the sounds, different characters, and diverse voices, intonation,
tone, and expression. My face speaks, if I am sad, then my face is like this
(making worried expression) What about if I'm happy or angry. Be
expressive in telling or reading stories; play with the emotion, Happy?
(laughing). Things to practice are... intonation, expression, what else?
Yeah, how we move our body should be expressive too. How a hare leaps?
What about how a tiger roars, (she demonstrated the jumping and
roaring). Children burst into laughter. That’s the plan, I must be animated
and communicative. I recognize when the children understand the story.
I can positively identify it. I asked children who look astounded, I asked
them not to stare at me, but they need to listen to me. Not all children
instantaneously enjoy a story, well if the story is not immediately exciting,
they will not pay attention to it.”

Cendana explained that her favorite genre of story to read aloud is fables, as they
can be easily read cheerfully and expressively. She added that she is a very
interactive and expressive person. She moves around when she is telling or
reading aloud a story, even jumping like a rabbit or mimicking the funny face of
amonkey. She said she is not shy, even in front of prominent adults like the mayor
of the city.
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“I am a very expressive person; I jump up and down. I love fables. It is the
most fun story. If I am talking about a rabbit, then I dance like a rabbit! 1
used to imitate animals when telling or reading aloud a fable, in expressive
ways. I am not shy. I can change myself into a monkey when telling the
story. I can do it not only in front of children but also in front of famous
people like a mayor. If it is a story about monkeys, then I transform into a
monkey! I love telling stories to children, especially stories of animals.”

Dahlia further explained the importance of using expressions, facial gestures, and
body language that will help create excitement for the children:

“Check this out (showing the storybook of Timun Mas). This is an
excellent story! So, please don’t read it plainly, try to spark their
excitement when reading it. Here... in this scene, the scene where Timun
Mas successfully escaped, and the giant died, the kids often become excited
and are very focused on the story. Teachers imitate the characters in the
story. Their expressions, facial gestures, and body language are essential
to help make the story come alive.”

Nindita stated that stories have a considerable influence on children and can be a
positive media for Moral Education, depending on who read the stories and how.
She added that the method with which the stories are read effects whether the
children listen or not. She suggested read the story with full expression, not just
to see the story as text but to be the voice of it. By incorporating a more expressive
approach, children will pay attention and capture the message of the story more
easily. She recommended that a teacher should not be jaim, or concerned with
‘keeping their image” when telling stories. She suggested being physically active
and ready to be the laughing stock in front of students to convey the stories’
lessons.

“For me, stories have an enormous effect on children's moral development.
Well, to instill the values of honesty, or compassion, the best way to do
that is in a story. Stories have a significant role, they could be a huge
inspiration, but it pretty much depends on who is telling or reading the
stories. I can say it depends on who the storyteller is. I, well, I enjoy telling
and reading aloud stories. My tips: please do not read the narrative
plainly, or as if we are reading a text. The children prefer to chat rather
than to listen to us if it is like that. So, package the stories and tell the story
in a certain joyful way. Pay attention to the way we speak, we can exploit
an extensive range of voices and intonation (she gave an example), then it
will be advantageous. Kids will pay attention to us. So, the key is, children
have to pay attention to us, before we tell the story, they become more
receptive to the message of the story. A teacher must be dramatic. We
should not be too dangerous, unsmiling, or jaim. Move our body when
telling the story, do not just sit still. Kindergarten teachers must be ready
to be a laughing stock; to be laughed at! They make jokes and laugh about
us. For Moral Education, stories are compelling, well yes, very applicable,
I have experienced the results...”

Gama implied that humor is essential in storytelling to keep the audience
entertained. He suggested that storytelling should be fun. His steps of storytelling
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are like a sport; there should be warming up first. He then sings, jumps, and claps
when telling the story. Gama had a schedule for a storytelling event a week after
the interview. He shared that he would tell a story about the cleanliness of the
environment in fun and expressive ways.

“I have a storytelling event this weekend, in another school. The story will
be about the cleanliness of the environment. I am going to do it
dramatically. Well, the event organizers gave me a song demo... I am
going to learn the song. In telling the story, I will combine singing and
magic tricks. The story is about cleanliness, keep your environment clean,
do not litter, on the highway should not be speeding, and water should be
kept clean. I use the given song as the idea of the story. I should be creative.
I should make the storyline; it should be fun. A story is like a sport. Start
with a warming up, then singing, jumping, and clapping... Fun! So, it is
not only about telling the story. It is vital to involve the audience with the
story, they could transform into a character in the story, be part of it.”

3.3. Using Costumes, Props and Technology

In addition to telling stories in dramatic ways by using facial expression, body
language, intonation, and voices, Gama emphasized the need to use props and
technology to make storytelling more entertaining. Gama wanted to make his
storytelling as interesting as possible by dressing in costumes and carrying props,
like puppets. Gama said that his storytelling trademark is the combination of
storytelling and magic. He firmly believed that his young audiences are always
pleased to hear his stories.

“I mix storytelling and magic in a show to entertain my young audiences.
Costumes! It is crucial, costumes and a variety of props, I love to surprise
them and make them smile. Usually, they said without the magic shows,
the stories were not fun and exciting, they were waiting and ecstatic to see
my magic show. At this school, we also have a monthly storytelling
activity, my show! I combined the storytelling with magic. There are also
interesting characters, who wear attractive costumes, storytelling should
be engaging, if necessary, bring props, and the children will be happy,
delighted. Other teachers see my storytelling show; they imitate me and
also create new ways of their own.”

Gama explained about the importance of wearing costumes. When he wears a
costume, children are instantly captivated and eager to listen. He believed that
when he tells or reads stories in exciting ways, children have no difficulty in
understanding the story.

“Well, this is a story about a cocoon who turns into a butterfly, kids should
not see me as the everyday Gama, I wear the costume, the wings, and they
know that it is not me. I wear a hat; I always wear a costume. I bet that's
what makes a story interesting, just looking at me, they are straightaway
becoming fascinated, and yeah, they instantaneously listen to me,
concentrating. Yes! I am an exciting and expressive storyteller! Children
love me, my story, and my show.”
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Dewi argued that storytelling needs props and interactive media to make it
exciting. When telling stories about different kinds of houses, she googled the
pictures and brought them to class.

“We use various media, we use technology, now we can get images quickly

from google. Yesterday, we discussed different types of homes, we got some
pics from the internet. It made children listen attentively (pausing). I
brought some pics. They saw a greenhouse, hmm, and other kinds of
houses, wood houses, brick houses, and others. To tell a story, do not just
read the story, hmmm, use various props, and be dramatic.”

Another way of telling or reading a story is to use sound effects, stage backdrops,
background music, and science props. Satria said he is different from storytellers
who rely on voice and sound produced using their mouths. He relies on
technology to ensure that storytelling activities are “spectacular”:

“In small groups, I don’t need it. I can just read a book as it is. However,
in a large group, I need a sound system, and a screen. I agree we must have
the intention to read a story, preparation, prepare the storytelling as a
show. For me, the activities of telling or reading a story are not a usual
regular activity, but rather a spectacular show... I always want to prepare
meticulously; this is a show. One night before, I have to imagine every
detail when I read the story. I should be well prepared, the prop, screen,
and sound system. I do not trust myself without being well prepared for
the show.”

Satria argued that technology made the story more alive and exciting, dramatic,
fun, and fantastic. Compared to storytelling in the past, he does not make many
voices himself, rather, he plays the recorded sounds:

“Technology is fun, it makes storytelling activity a lot easier, you do not
need to be a great storyteller that makes varied voices. Use technology, use
balloons, or more advanced technology, umm... use of props, it is different
from the old days, umm... No need to make a lot of voices, to make the
sound of elephants, we turn on the microphone and play the recording
sound, the sound of an elephant. Technology makes the story livelier,
exciting, dramatic, and fantastic!”

4. Discussion

The teachers in this study explained that the success of using stories and
storytelling for Moral Education in kindergarten depends on the manner in which
it is told. A model emerged from this study that dramatization is the catalyst for
conveying moral values to young children, and that teachers as storytellers could
dramatize the stories by telling the stories in engaging and expressive ways,
incorporating intonation, tone, facial expressions, and body language, and using
costumes, props, and technology.
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Figure 2. Dramatization and the Process of Learning

In order to help children, understand the stories and learn moral values,
dramatization is required. Stories consist of text and meaning (Schraw, 2000). The
values in the texts are transmitted during the process. Children do not understand
stories directly from texts; they need to listen, process information, and internalize
meaning (Goldman & Rakestraw J.R., 2009). In Moral Education, children need to
know the message which the moral values that are important and how they are
important. So, children process the stories and internalize the meaning to grasp
the moral message of the stories. Vygotsky explained the internalization process
as a process where children create their way of thinking by incorporating what
they see around them. Rosenblatt theorized that the process of understanding
meaning from text is through a transactional process (Rosenblatt, 1994).

The teachers in this research argued that children understand stories when they
are narrated in interesting ways. Through this approach, children learn meanings
beyond texts or words. The dramatization of a story helps children to internalize
meaning. (Furman, 2000) stated that children who are involved in dramatized
stories develop holistic and meaningful communication, they acquire meaning
and their learning is more tangible. The dramatization of a story creates an
interactive situation. Children interact with the story and also with their
surroundings, classmates, and teachers. The teachers emphasized the importance
of not reading the stories ‘flatly,” without dramatization as it is essential in the
success of the storytelling process. Storytelling is an enchanted activity that is both
fascinating and magical (Cekaite & Bjork-Willén, 2018; Parkinson, 2009; Tatar,
2009). When children find the story fascinating, they will stay and listen. The
dramatic storytelling creates the opportunity for children to feel the reality of life,
which they may have never experienced before. Using drama in the classroom
places the learners in events and places that are almost real, and the drama causes
the children to listen. Teachers who use drama in the classroom have a better
opportunity to increase their students' listening ability (Bamkin et al., 2013).
Children learn valuable lessons about life because they are captivated by the
stories; when they listen, and make meaning of the story; therefore, they learn.

There are three groups of data patterns, each containing the same meanings and
ideas, which define the concepts of dramatization from the perspectives and
observations of the interviewed teachers (Figure 3).
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Figure 3. Data Patterns & Findings

The teachers said that the dramatization of a narrative is an engaging activity in
which the reader and the text always have an interaction. The gist of a text is not
in the text, but in the interface between the reader and the written word. The
teachers suggested when telling or reading a story, they also act out the story and
involve the children in the story, making them part of the story, asking them to be
the characters in the story. (Kristjansson, 2006) highlighted that allowing a child
to act out a particular character who has a different emotional disposition is
valuable, and as the outcome, children better understand their potential. He
added that when a child acts out becoming an angry person, it can help him or
her to realize how to handle anger in the future. Young children involved in the
dramatization of a story, gain skills in dialogue, collaboration, and creative
problem solving (Brown, 2017). The teacher's guidance helps them to practice
characters.

The teachers also said that they try to dramatize the stories by incorporating
intonation, tone, facial gestures, and body language. Children need excitement
and engagement to help them listen and understand the stories. Teachers as
storytellers use intonation, tone, facial expressions, and body language to
encourage children to listen. The teachers noticed that many storytellers fail to
bring excitement to a story because they are telling or reading the story flatly.
(Wright et al., 2008) claimed that less experienced storytellers use a monotonous
voice, so they also fail to incorporate their body's full potential for communication.
Rather than focus on the content of the story, through our bodily and facial
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movements, we are able to communicate as much or even more than we do
through the words we use.

Furthermore, the teachers discussed the need for using costumes, props, and
technology. Costumes, props, and technology are used as tools to help children
understand the story by providing sensory stimulation to their imagination and
thought. (Dujmovi¢, 2006) stated that by telling stories, storytellers engage the
audiences' mental imagery and imagination of the story, and this helps them
associate the story with real-life and, in turn, helps them to gain an insight into
human behavior. Oral storytelling, however, is a challenge as it is a substantial
cognitive challenge for children to understand. Since children need to use mental
imagery to understand the story, they need to be able to connect it to reality and
put it in context. This is not a simple task for young children because of their
cognitive development, which often means that they are better able to understand
concrete thoughts rather than abstract thinking (Piaget, 1997).

Some studies recommend toy props as a useful tool for the active involvement of
preschool and kindergarten students in story retelling events (Hyde, 2004). Stories
were introduced with miniature items, and then children were invited to play
with the items, draw memorable parts of the story, and tell each other the story
again. Numerous religious educators have widely adopted this technique. The
teachers interviewed also explained how puppets or dolls had been used as story
props. Costumes and props help storytellers pass on the story's message to
children. Children enjoy storytelling activities with fun animations; they listen
and stay focused until the story ends.

Besides traditional costumes and props, some teachers shared their experiences
and thoughts on the use of technology in storytelling. They use sound systems,
PowerPoint presentations, science demonstrations, sound recording, and
microphones. Children are "digital natives" born into a world where literacy and
learning are increasingly dependent on digital and multimodal forms of
communication and emphasis on young learners (Bittman et al., 2011; Jones &
Shao, 2011; Zevenbergen, 2007). Today, with digital storytelling, images improve
the visual communication and appeal of storytelling so that these can reduce the
burden of the students in mental imaging. Digital storytelling interweaves various
media to support the art of telling a story (Dreon et al., 2011). Technology allows
students to combine text, sound, images, and movement to enhance various
learning styles. Technology also promotes communication: for obtaining
information in various formats from around the world and communicating the
final story with a global audience. Furthermore, technology is capable of
capturing and archiving storytelling for future enjoyment and educational
assessment. In short, technology can be a powerful tool for learning.

5. Conclusion
This research concluded that dramatization is the catalyst for the successful use of
storytelling in Moral Education in kindergartens. Dramatizing stories is an

excellent source of learning for children, it is a chance for children to conceptualize
the ideas represented in the stories and translate the concepts into action; this is
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an abstract process and rarely accomplished in isolation, but becomes possible
with the context of playacting a story (Wright et al., 2008). The teachers in this
research elaborated the activities of reading or telling of stories should be fun,
creative, and expressive. They also emphasized the importance of props,
technology, costumes, mimic, gestures, and body movements to ensure success in
making the children interested, listen, and learn from the stories.

This study only looked at teachers' perspectives and experiences in dramatizing
storytelling for successful Moral Education. The study did not look at the effect of
dramatizing on children's moral development. The results of this study open up
new agendas for future research on this topic. This research has gathered data
through interviews and FGDs with teachers. For future studies, it proposed
including kindergarten students as participants, for obtaininga thorough
overview into how children understand moral principles in stories, and how
dramatizing storytelling helps them learn from stories. For researchers planning
to do a quantitative analysis, this research can be used as a guide in the
development of instruments for the purpose of conducting a survey in a larger
number of samples.
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