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Abstract. This study aimed to investigate language teachers' pedagogical 
concepts and attitudes and the effect of these on students' motivation and 
engagement levels. Its results were based on a cross-sectional 
correlational research survey which was conducted online. The 
participants in the study were chosen at random from among 205 
language teachers (n= 205) and 317 language students (n= 317) from 
various higher educational institutions in Asian countries. Results of the 
study of language teachers revealed that the respondents' pedagogical 
ideas and orientations were positive when it came to using technology-
based teaching in their language classroom. Results of gender differences 
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indicated that female language teachers showed a firmer belief in student-
centered online language learning than their male counterparts. On the 
other hand, males are more likely than females to utilize technology in 
the language classroom, and their attitudes relating to it are more 
favorable than those of their female counterparts. The levels of language 
learning motivation and engagement among students were also 
investigated. The findings also showed a high level of language learning 
engagement among both male and female students. Furthermore, the test 
of relationship showed that the firmer the instructors' belief in the 
importance of student-centered teaching and the incorporation of 
technology in the language classroom, the more driven and engaged the 
students are in language learning. Students' motivation and involvement 
in online language learning are not related to their views about the 
significance of instructors in their life, which is contrary to what many 
people believe. When it comes to incorporating technology into language 
courses, there are several pedagogical assumptions that enable EFL 
teachers to do so effectively. More broadly stated, this study has 
implications for increasing language instructors' digital literacy to 
develop more motivating, productive, and engaging language courses for 
21st-century learning  to improve language students' digital literacy. 
 
Keywords: teachers’ pedagogical orientation; technology; language 
learning; online classrooms 

 
 

1. Introduction 
The effect of technological advancements on education has been extensively 
documented in the literature. In recent years, the use of technology in education 
as a teaching tool has gained popularity. Unfortunately, not all EFL instructors 
are using contemporary technology advances to improve learning in the 
classroom, which is a major problem (Ding et al., 2019, Martin et al., 2020). The 
views of the instructor are one of the most significant elements that influence 
variables such as the usage of technology. Pedagogical principles significantly 
affect teaching methods, and instructors would select an English learning style 
that best represents their own views and beliefs as a consequence of this effect 
(Chen & Kent, 2020). EFL pedagogical views (whether official or informal) include 
a wide variety of topics, from the planning, implementation, and evaluation of a 
language program to the evaluation of instructional materials. Unlike a student-
centered belief, a teacher-centered belief is concerned with the knowledge and 
understanding of the instructor, while a student-centered belief is concerned with 
the participation and success of the students (Tondeur et al., 2017). According to 
a prior study, students prefer instructors who have a student-centered 
pedagogical perspective and utilize technology in their courses over instructors 
who have a teacher-centered pedagogical perspective and use technology in their 
courses (Lo & Hew, 2020; Zhou & Wei, 2018). An investigation of the relationship 
between instructors' pedagogical values and student learning interest when 
technology is utilized in the classroom has not been conducted, and none of the 
prior research has taken pedagogical values into consideration (Alley, 2019; Burke 
et al., 2018; Jeong, 2019; Yimaz, 2017). Consequently, in this present study the 
researchers investigated the pedagogical concepts followed by EFL teachers in 
more depth as well as their learning commitment to using technology. With 
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respect to learner engagement, the researchers are particularly interested in 
identifying which elements of pedagogy have the most impact on students' 
participation. 
 
Teacher Pedagogical Belief  
The development of a belief system by an individual is indicative of the 
development of personal confidence.  A belief system is defined as a mental 
representation that anticipates or indicates a reality or state of validity. As defined 
by Tondeur et al. (2017), conviction is the belief that a collection of ideas is true, 
while intelligence is characterized as empirical propositions or concepts. An 
individual's belief is usually regarded as accurate in the sense that it serves as a 
filter through which the individual's experience is filtered (Lo & Hew, 2020). A 
pedagogical belief is one that may be implemented based on the teachers' 
confidence in teaching and knowledge of educational theory. Teachers' views are 
influenced by their past experiences, which serve as the basis for planned activity 
and classroom behavior in the classroom (Magulod Jr, 2017a, 2017b, 2017c). For 
the sake of this study, pedagogical beliefs may be defined as the assumptions 
maintained by EFL teachers while teaching in their classes (Chen & Kent, 2020; 
Yilmaz, 2017). There are two types of beliefs held by teachers: the teacher-centered 
belief and the student-centered belief, both of which are discussed here. The 
behaviorist principles that underpin the teacher-centered worldview are often 
invoked (Alley, 2019; Burke et al., 2018).   The results of the students' evaluations 
serve as proof of the effectiveness of the teachers’ lessons. Students are being 
provided with information as though they are just receptacles for fact-checked 
material, which is incorrect (Lai et al., 2018). Their viewpoints are often regarded 
negatively, and teachers are charged with promoting students' meaning and 
interpretation of events they witness and experience in the classroom (Hinostroza 
et al., 2021). Thus, pedagogical beliefs represent the teaching methods used by 
ESL teachers in their classes as a response to the methodological ideas held by 
their students (Olelewe et al., 2021).  
 
The Role of Pedagogical Belief in Technology Integration 
Many online technological devices are intended to assist in the learning of foreign 
languages. Numerous elements of language learning have been shown to be 
improved via the use of technology, including increasing the desire to study 
English, extending vocabulary capacity, and applying other innovations that 
language teachers have not made use of to their maximum potential (Jaafar et al., 
2021, Magulod Jr, 2017a, 2017b; Polat & Harabatak, 2021). Technology in their 
classes is not adequately supported, and this is a major problem. According to 
recent research, teachers utilize technology in the classroom regardless of their 
pedagogical ideas or beliefs (Bouchey et al., 2021; Tai & Chen, 2021; Abou-Khalil 
et al., 2021). As a result of its ability to filter everything that is good and helpful 
into the teacher's values, the technology significantly impacts education. 
According to the results of a study conducted by Polat and Karabatak (2021), 
teachers who have pedagogical attitudes that are focused on EFL showed lower 
levels of engagement while utilizing technology to educate in their courses. 
Teachers who place a strong focus on the pedagogical value of student-centered 
instruction have been shown to be more hesitant to utilize technology in lesson 
preparation (Wang et al., 2021). Student-centered values encourage teachers to 
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utilize and integrate technology into their courses, which results in increased 
productivity in the classroom. Pedagogical belief-based instructors use 
instructional technology to assist students' development of higher-order thinking, 
increase learning, improve students' capacity to utilize knowledge and skills, and 
offer students a platform for practice and reflection (Akongoh, 2021; Machisi, 
2021; Tadesse et al., 2021). 
 
According to their preferences, language instructors may distinguish between 
teacher-centered and student-centered educational methods in the context of a 
community of teachers and students (Tadesse et al., 2021). A community 
environment has been created in order to better understand the teacher-centered 
and student-centered community environments in which EFL instructors work. 
In previous studies (Barrett et al., 2021; Divekar et al., 2021), the factors affecting 
technology incorporation in the EFL learning environment were teachers' 
pedagogical approaches based on skills and rules as well as their application 
clustered on skill-based, rule-based, and application; and possible 
implementations. In the case of foreign language instruction, the concept 
established by Johnson (2006) may be used. A skill-based activity could be 
described as one in which the instructor employs a digital timer and sound or 
phrase patterns on a regular basis, for example, since consistency and memory are 
important components of technology integration in the classroom. If a teacher 
provides reference books and dictionaries to students to aid them in increasing 
their vocabulary, this might be considered an example of rule-based education, as 
described above. The use of a function-based approach to participation by an 
instructor is referred to as a "task-based exercise"; however, this is not always the 
case (Karaseva et al., 2018). 
 
Learning Engagement, Performance, and Motivation  
The development of learning engagement is required in order to have active 
participation and motivation to learn as well as increasing students’ learning 
performance (Bakker et al., 2012; Magulod Jr, 2018a, 2018b, 2018c; Magulod Jr et 
al., 2020, Wu et al., 2020). Making a full commitment to a certain position within 
the educational process means investing in learning. When it comes to student 
participation in classroom teaching and learning, both mental and physical 
attention are essential aspects to take into consideration (Koh et al., 2017; Mei et 
al., 2018). As a consequence, engagement should be defined as the active 
participation or participation of students in their learning in this context. Student 
performance, on the other hand, is assessed according to the majority of 
projections. Around 80% of English teachers, according to estimates, assess 
success only on the basis of production, rather than on the premise of making it 
possible for students to learn (Johnson, 2006; Kawinkoonlasate, 2019; Sadaf & 
Johnson, 2017). The involvement of the school community has been shown to 
enhance overall student performance (Lai et al., 2017; Tsai et al., 2019).  When 
students are present and actively engaged in the learning process, they will often 
have the chance to discover their own potential.   In order to inspire students, 
teachers must spend a significant amount of time providing high-quality teaching 
to the students. It is anticipated that boosting student enthusiasm for studying 
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will have a positive impact on learning outcomes and learning efficiency in the 
long run (Gong & Lai, 2018, Tavakoli et al., 2019).  
 
Research Objectives  
Despite the fact that many studies evaluated student involvement in technology-
based learning, the perspectives of instructors on pedagogy have not been 
thoroughly investigated. In general, this research aims to identify the pedagogical 
orientations of language instructors when it comes to integrating technology in 
the online classroom and the impact of this integration on students' motivation 
and engagement. To be more specific, it aspires to offer responses to the following 
objectives:  
1. Identifying the pedagogical orientations of language teachers toward the use 

of technology-based teaching; 
2. Determining the level of online language learning engagement among 

students; 
3. Assessing the differences in the pedagogical styles of instructors when they 

are grouped according to their profile variables; and  
4. Examining the relationship between teachers' pedagogical orientations 

toward integrating technology in the online language learning environment. 
 

2. Methodology  
To examine language teachers' pedagogical views on online learning as well as 
the relationship between student motivation and engagement in the online 
language classroom, a descriptive correlational survey technique was utilized in 
conjunction with an online language classroom. As a consequence, this 
investigation is similarly cross-sectional in nature. In this way, the relationship 
between the variables that were found throughout the study could be established, 
with the ultimate aim of producing an engaging language lesson online as the end 
result. According to Qaranta (2017), a descriptive correlational survey research 
design is a kind of study in which the investigators are interested in identifying 
the relationship between a number of variables. In the research, the participants 
comprised 205 randomly selected language teachers (n= 205) and 317 randomly 
selected language students (n= 1800). The sampling representations were taken 
from Asian universities, in particular those from the countries of India, Saudi 
Arabia, Thailand, Philippines and Sri Lanka. The researchers collaborated online 
to obtain data from the students in their respective universities. Proper 
coordination and constant communication among the participating authors were 
ensured. The researchers employed a technique known as systematic random 
sampling for their investigation. A written request was made to the universities’ 
administration, seeking the official lists of teachers and students, which was 
promptly fulfilled. Using the free online Raosoft sampling calculator, the sample 
was computed with a 5% margin of error, a 95% confidence level, and a 50% 
distribution rate. While this was happening, the systematic sampling technique 
was utilized to choose the research samples, with three being the random start 
number for instructor responses and five being the random start number for 
student responses. To begin with, the institution granted authorization for the 
study to be conducted in the first place, which addresses ethical issues. Before 
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taking part in the research, both groups of participants provided their informed 
consent to participate. 
 

Table 1: Participants’ profile 

  Teacher 
Respondents 

Percentage 
Distribution  

Student 
Respondents 

Percentage 
Distribution 

Male  110 35 % 89 43 %  
Female  207 65 %  116 57 % 

Total  317 100%  205 100%  

 
Male and female respondents are represented in Table 1, indicating that females 
outnumber males in terms of the percentage of respondents in the survey. The 
information and data privacy forms for the participants were distributed to each 
of them prior to the start of the study. Apart from that, the respondents' identities, 
confidentiality, and privacy were all monitored both before and after the data was 
accessible. To them, it was critical that they were completely aware of the 
research's only aim and that any information gathered about them was strictly 
confidential and intended only for the purposes of this study.  
 
Both qualitative and quantitative research tools were utilized in this study, and 
they were split into two groups. A modified version of the survey tool created by 
Palak (2004) to evaluate teachers' pedagogical ideas and orientations in 
integrating technology in the online classroom is provided below (Table 2). This 
instrument was created in order to obtain teachers' opinions on the use of 
technology in the classroom. Teacher educational philosophy was divided into 
five categories: teacher preparation for computer use, confidence in using 
technology, computer integration in the classroom, and attitude toward computer 
utilization. Five dimensions were incorporated in the tool. A questionnaire 
developed by Saheb (2015) was utilized to gather information from the student 
responders; this was altered and adjusted to meet the needs of this study. It may 
be divided into three categories: intrinsic engagement and motivation, integrative 
involvement and motivation, and extrinsic involvement and motivation. Neither 
of the research instruments was utilized until it had been thoroughly pre-tested 
by the researcher with the help of industry experts before being used. In order to 
collect the information, a Google Survey form was created and utilized to conduct 
the survey online. Several weeks before the study's implementation, researchers 
contacted the respondents by phone and email, requesting them to answer the 
instruments that had been sent to their email account by the researcher. Several 
security measures were included in the survey, such as the need for respondents 
to enter their passwords before being able to access the survey results file. This 
was done in order to avoid the duplication of information on the Internet.  
 
The researchers used the following data analysis methods in order to determine 
the variables that contributed to student performance: Frequency distributions 
and percentages were employed to evaluate respondents' attributes, while the 
mean, as well as the weighted mean and standard deviation, were used to 
quantify the variables' values. Inferential statistics such as T-test and ANOVA 
were used to ascertain the differences in the students' responses when grouped 
according to selected profile variables. The scale employed was 4.20-5.00: 
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Always/Strongly agree; 3.40-4.19: Very often/Agree; 2.60-3.39: 
Sometimes/Undecided; 1.80-2.59: Rarely/ Disagree; and 1.79: Never/Strongly 
disagree. The Statistical Package for Social Science (SPSS) software version 20 was 
used.  
 

3. Results and Discussion  
3.1. Language teachers’ pedagogical orientations on the use of technology-based 

teaching 
Table 2 depicts the pedagogical orientations of language instructors in relation to 
the utilization of technology-based teaching methods. It is worth noting that the 
language teachers who answered the survey have a high degree of evaluation of 
their pedagogical orientation when it comes to the use of technology. Student-
centered belief (x=3.46, sd=0.34) and teacher-centered belief (x=3.50, sd=0.25) 
were high on their list of priorities in language instruction, according to their own 
assessment. This indicates that the respondents believe that a diversified 
approach of educational philosophies should be used in language instruction. 
They demonstrated a high level of computer preparation (x=3.44, sd=0.23), as well 
as a high level of computer integration in their language lessons (x=3.50, sd=0.21) 
in the same way, implying that they have a high level of competence in utilizing 
technology devices for their online classroom.  
           
Furthermore, the language instructors had a very favorable attitude toward 
computer use (x=3.43, sd=0.31), which was consistent with the results of the study. 
Indeed, the teachers' pedagogical views and dispositions toward the use of 
technology-based instruction in their language classes are overwhelmingly 
favorable. This result of the research indicates that language instructors have a 
positive attitude about the use of technology in their classrooms. As a result, they 
are progressive in their outlook. Teachers' pedagogical perspectives on 
integrating technology into the classroom have been the subject of a number of 
studies in the past. As Chien and Wu (2020) observed, teachers' perceptions of 
classroom practice had a part in determining their technology priorities as well as 
the significance they gave to various technical barriers in their classrooms. Every 
teacher, regardless of the reason, claimed that they required sufficient 
technological tools in the classroom and that they were each affected differently 
by a lack of readily accessible technologies because each had their own ideas about 
what should be done in school, as pointed out by Tondeur (2020). Similar to the 
findings of Ifinedo et al. (2020), it has been shown that teachers' educational 
viewpoints are strongly linked to their use of technology in the classroom.  
          
When it comes to integrating technology into the classroom, teachers' pedagogical 
views may both help and hinder their efforts. Beliefs about what children should 
be able to accomplish provide a barrier to the use of technology in the classroom. 
A lack of resources and equipment, as well as a lack of preparation, guidance, and 
assistance are just a few of the external hurdles to overcome. Some examples of 
second-order inhibitors include, among others, personal beliefs, technological 
perspectives, and the ability to adjust to new circumstances with ease. In earlier 
investigations, researchers looked at instructors' information literacy and 
instructional attitudes following the introduction of CCOVID 19 and found that 
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they had improved. During the course of instruction, it was found that teachers' 
attitudes about information technology were related to their levels of IT literacy 
(Anderson & Putman, 2020; Backfisch et al., 2021; Nelson & Hawk, 2020; Top et 
al., 2021). 
 

Table 2: Language teachers’ pedagogical orientations 

Dimensions  Mean  SD Interpretation  

Student-centered belief   3.46 0.34 High 

Teacher-centered belief  3.50 0.25 High 

Teacher preparation for computer 
utilization 

3.33 0.23 High 

Integration of computer in the 
classroom 

3.50 0.21 High 

Attitude towards computer 
utilization 

3.43 0.31 High 

Legend: 4.20-5.00: Very high/Strongly agree; 3.40-4.19: High/Agree; 2.60-3.39: 
Sometimes/Undecided; 1.80-2.59: Low/Disagree; 1.79: Very low/ Strongly disagree 

 
3.2. Students’ level of online language learning engagement and motivation  
Table 3 provides a response to the research question about the level of 
engagement and motivation of students who were taking part in online language 
learning. The computed grand mean (x=3.39) shows that the students' levels of 
involvement and motivation in online language learning are appropriate for their 
age and gender. Many of the learning tasks given by the teacher in their online 
classroom have been attributed with helping to achieve such a high level of 
student engagement. Each student's listening, speaking, reading, and writing 
assignments should be reviewed by the teacher in order to verify that they are 
actively engaged in the language learning process. According to the data in Table 
3 (x=3.41, sd=0.14), students have a high level of intrinsic motivation and 
engagement in their language learning, which suggests that they are motivated 
and interested in their language learning. According to the findings of this study, 
students' motivation for online English courses is influenced by the teaching 
techniques and personalities of their online English teachers. Apart from that, the 
students showed a reasonable level of intrinsic motivation and engagement. The 
ability of students to be motivated to learn a new language is important in the 
process of learning a new language. Students' linguistic skills are developed in 
large part as a result of their drive, according to research on the role of motivation 
in language learning. The application of motivation is required for the 
development of language competence (Harvey, 2017; Lai & Tai, 2021; Man et al., 
2021; Schiller & Dorner, 2021). In order for students to achieve their second or 
foreign language goals, teachers must play an important part in their success.  
 
A variety of factors may affect one's level of motivation. The consequence is that 
students are more likely to enjoy the process of learning a new language when 
language teachers place emphasis on stimulation in their courses. The explanation 
gives learners a focal point of attention as well as a goal to strive towards in their 
learning. Therefore it plays an essential role in language learning. It is conceivable 
for students to have problems as a result of a lack of adequate motivation. If 
learners are not actively involved in the process of learning new abilities, it will 
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be difficult for them to enhance their performance. It has been shown that paying 
attention to the value of language increases encouragement even when there is no 
intrinsic incentive present in the circumstance, according to Oga-Baldwin and 
Fryer (2020). Teachers should be aware of the many different methods by which 
students learn to be motivated in order to best assist them. 
 

Table 3: Level of engagement of the students in online learning 

Dimensions  Mean  SD Interpretation  

Intrinsic engagement and motivation 
 (student-focused)  

3.37 0.23 Fair  

Extrinsic engagement and motivation  
(teacher-focused) 

3.41 0.14 High  

Grand Mean 3.39  Undecided  

Legend: 4.20-5.00: Very high/Strongly agree; 3.40-4.19: High/Agree; 2.60-3.39: 
Fair/Undecided; 1.80-2.59: Low/Disagree; 1.79: Very low/Strongly disagree 

 
Researchers found that students in classes where their objectives were identical 
learned to proceed at their own pace, which made them feel more comfortable  
(Huang et al., 2020; Yang et al. 2020). Additionally, other significant findings from 
the test results showed that motivation has an effect on language ability (Chen & 
Kent, 2020; Zainuddin et al., 2020).  When it comes to learning a second language, 
the research of Hoi (2020) found that instrumental drive is more crucial than social 
motivation in most cases. Another finding of Hoi (2020) revealed that integrative 
encouragement is more important when learning English as a second language 
than when learning English as a first language. In the opinion of Reiterer et al. 
(2020), motivated learners exert more effort toward improving their language 
learning skills and, as a consequence, toward attaining their goals. According to 
the evidence now accessible to academics, learning a foreign language quickly 
may result in high levels of fluency in that language. Using this concept, the a 
pleasant and tranquil classroom environment is essential for motivating students 
and aiding their language acquisition. As Danesh and Shanazari (2020) point out, 
it is difficult to cultivate motivation in the setting of a challenging educational 
environment. Perhaps most importantly, language acquisition should take place 
in an environment that is both casual and informal, which is ideal for learning. 
According to Oga-Baldwin and Fryer (2020), there seems to be a connection 
between extrinsic incentives and language learning techniques. 
 
3.3. Difference in the pedagogical styles of instructors when grouped according 

to gender variable 
Table 4 presents the significant differences in the pedagogical styles of instructors 
when grouped according to gender variables. When the instructors were divided 
into groups based on their gender, the results revealed a statistically significant 
difference in their pedagogical methods and attitudes about technology 
integration. For example, student-centered belief (p-value = 0.034), teacher 
preparation for computer utilization (p-value = 0.012), integration of computers 
in the classroom (p-value = 0.029), and attitude towards computer utilization (p-
value = 0.043) are among the dimensions that showed differences, whereas there 
was no difference found for teachers' belief in teacher-centered online language 
teaching. This indicates that there is a statistically significant difference in the 
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educational styles of the instructors when they are classified according to the 
gender variable.  
 
According to the results of this study, female language teachers exhibited a firmer 
belief in student-centered online language learning than their male counterparts 
in the field of language instruction. This outcome is associated with the 
personality of female teachers, who are well-known for exhibiting maternal and 
caring conduct. According to the results of the previous study, it was concluded 
that women make better teachers than males, owing to their mothering 
experiences and caring attitude (Carrell et al., 2010: Carrington et al., 2008: El-
Emadi et al., 2019; Slavich & Zimbardo, 2012). That females are more interested in 
teaching and feel that it is a rewarding career for the vast majority of them is 
supported by research. Women are more vocal and emotional than men, and they 
are more ready to express their feelings about what they enjoy and hate. For a 
woman, the capacity to be multi-talented is the most admirable trait she has. Skills 
in facilitating student interaction, paying attention in class, keeping track of each 
student, and dealing with issues that occur among students are just a few 
examples. Nowadays, gendering in the classroom has grown to be more casual 
and informal as a result of the changing times.  
 
In a similar vein, this study found that male language teachers had a higher level 
of preparation, integration, and positive attitude about using computers in their 
courses than their female counterparts. This suggests that male instructors are 
more likely than female instructors to show a greater willingness to accept 
technology. Female language teachers were shown to have lower levels of 
confidence in their capacity to utilize technology in language teaching, according 
to the results of the study. The ability of male teachers to teach STEM topics is 
much greater than the capacity of their female counterparts, according to previous 
studies (Jatiningsih et al., 2020; Sibgatullina et al., 2019; Woodcock, 2021; Xu & 
Williams, 2019). Ibe et al. (2013) found a substantial difference between men's and 
women's perceptions of STEM ability and familiarity, which serves to underline 
their argument. They assessed 454 male and female instructors from 227 
secondary schools in the study group.  The study revealed that male teachers had 
a more in-depth understanding of the subject matter than their female colleagues. 
 
Table 4:  Difference in the pedagogical styles of instructors when grouped according 

to gender variable 

Dimensions  Gender  Mean  P-value  

Student-centered belief  Male  3.48  
0.034* Female  4.34 

Teacher-centered belief  Male  3.45 0.374 ns  

Female  3.49 

Teacher preparation for computer utilization Male  4.21 0.012* 

Female  3.52 

Integration of computer in the classroom Male  4.18 0.029* 

Female  3.41 

Attitude towards computer utilization Male  4.32 0.043*  

Female  4.16 

*= significant at 0.05 level ns= not significant at 0.05 level  
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3.4. The difference in the students’ level of online language learning 
engagement and motivation 

Looking at the differences of the students’ level of online language learning 
engagement and motivation when grouped according to gender as profile 
variable, the results show that there is no significant difference in the level of 
engagement of the students. It shows that the gender of the students is not a factor 
of difference in the online language learning engagement and motivation among 
the students.  Hence, the null hypothesis of the study is accepted. This implies that 
both male and female students have high intrinsic and extrinsic language learning 
engagement and motivation.  
 

Table 5:  Difference in the students’ level of online language learning engagement 
and motivation 

Dimensions  Gender  Mean  P-value  

Intrinsic engagement and motivation  
 

Male  3.45 0.34 ns 

Female  3.54 

Extrinsic engagement and motivation Male  4.13 0.14 ns 

Female  4.18 

*= significant at 0.05 level ns= not significant at 0.05 level  

 
In addition, both groups of students had a positive attitude about online language 
learning in the setting of this investigation. This research supports the findings of 
Abu-Radia (1997), who found that there was no statistically significant difference 
in the attitudes of male and female students toward language acquisition in the 
Canadian environment. As a result, this also runs counter to other research that 
has shown that female students are more motivated and engaged in language 
acquisition than male students because they are more naturally linguistically-
inclined than males (Yashima et al., 2017, Torres & Alieto, 2019). Previous studies 
have found that gender is a significant factor in second language motivation 
(Baker & MacIntyre, 2000; Namaziandost & Akmak, 2020). They have also found 
that females are more motivated than males in language learning. In this study, 
we found that females were more motivated than males. Therefore,, the current 
findings of this research demonstrate that gender does not play a part in language 
learning motivation, as both male and female respondents are capable of 
understanding the importance of online learning in their language learning 
efforts. Furthermore, the study's findings revealed that both intrinsic and extrinsic 
motivation to learn a language via online mode are strongly linked to the 
appreciation of both male and female students regarding the importance of 
learning a language as part of their professional preparation. Previous selected 
studies also concur with this finding that online learning motivation and 
engagement showed no differences when gender is taken as a variable (Alqahtani, 
2021; Halverson & Graham, 2019; Richardson & Newby, 2006).   
 
3.5. Relationship between teachers' pedagogical orientations in integrating 

technology in the online classroom and its effect on students' motivation 
and engagement  

Table 6 shows that there is a significant relationship between the teachers' 
pedagogical orientations in integrating technology in the online classroom to 
students' motivation and engagement. Hence, the study's null hypothesis stating 
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no significant relationship between pedagogical orientation and student 
motivation is rejected. It can be seen that student-centered belief (r value= 0.778, 
p-value = 0.043), teacher preparation for computer utilization (r-value = 0.698, p 
value= 0.012), integration of computer in the classroom (r value= 0.723, p value= 
0.011), and attitude towards computer utilization) r value= 0.863, p value= 0.023) 
are positively related to the student's level of engagement. This suggests that the 
greater teachers' belief in utilizing student-centered teaching to integrate 
technology in the language classroom, the more the students are motivated and 
engaged in learning. In like manner, it was also revealed that teacher-centered 
belief (r value= -0.531, p value= 0.032) is negatively correlated to students’ 
motivation and engagement in online language learning. This signifies that 
teacher-directed learning, such as the use of one-way directed learning, is found 
to be unappealing to the motivating of the language students.  
 
Table 6: Relationship between teachers' pedagogical orientations in integrating 
technology in the online classroom and its effect on students' motivation and 
engagement 
 

 Students’ motivation and engagement 
on online learning (r value) 

P value   

Student-centered belief  0.778 0.043 * 

Teacher-centered belief  -0.531 0.032 * 

Teacher preparation for 
computer utilization 

0.698 0.012 * 

Integration of computer 
in the classroom 

0.723 0.011 * 

Attitude towards 
computer utilization 

0.863 0.023 * 

*= significant at 0.05 level ns= not significant at 0.05 level  

 
This implies that the greater the degree to which the instructor conformed to 
teacher-centered views, the lower the level of motivation and engagement felt by 
the students. The grounds for this finding are that when students are given the 
opportunity to explore and acquire language courses via the use of student-
centered teaching methods in online learning, the results are positive. This 
suggests that higher levels of motivation and engagement of students would also 
increase their academic performance. To be clear, instructors' views about the 
incorporation of technology into the classroom had a substantial impact on 
students' desire to study. It may be stated that when instructors have a favorable 
attitude towards using technology in the classroom, they are more likely to 
demonstrate a student-centered teaching style, which in turn has an impact on 
students' learning behavior. Since the students are provided with learning 
opportunities to learn at their own pace and develop their linguistic competence 
using the technologies that are common to their generation in online learning 
environments such as digital games, blogging, podcasting, Facebook, WhatsApp, 
Viber, and learning management networks, the teachers’ language learning tasks 
in online learning are taken into consideration by the students. This research also 
indicates that language instructors should stick to student-centered language 
learning methods and strategies to ensure that students enjoy language learning 
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activities and that  students' language learning anxiety is reduced as shown in the 
findings.  
             
The findings of this research corroborate with earlier findings that instructors' 
pedagogical views about technology integration affect students' desire to learn 
new skills (Chamorro & Rey, 2013, Cheng et al., 2020, Cullen & Greene, B2011, 
Fryer & Bovee, H2016, Ottenbreit-Leftwich, et al., 2020). However, there is no 
widely accepted notion of principles that are important to the integration of 
teaching technology. Further research is required to validate this discovery in 
order to arrive at definitive conclusions. In order to examine this connection with 
views related to technology among language instructors on online learning, the 
current researchers have focused on their own perceptions and ideas, which limits 
the scope of this current study. Immersive technologies for learning are important, 
according to research, since they encourage students to participate more actively 
in their learning. For a pedagogical knowledge of what is important in 
comprehending student learning and teaching, it is necessary to be familiar with 
the various philosophies of learning and teaching that instructors have about 
technological advancements and applications. Teachers will be better equipped to 
fulfill their responsibilities as 21st-century facilitators if schools are encouraged to 
review teachers' attitudes and technology integration methods. As a result, 
teachers' digital literacy as well as their views on student-centered activities will 
aid in the development of language instructors' abilities. 

 
4. Conclusion 
To evaluate student involvement in technology-based learning as well as 
instructors' pedagogical perspectives, the current study used a cross-sectional 
correlational research survey to collect data. The participants in the 
aforementioned research were randomly selected from a pool of 205 language 
instructors (n= 205) and 317 language students (n= 1800, n= 317) from higher 
educational institutions in Asia.  The study's findings revealed that respondents 
had favorable pedagogical attitudes and orientations about the use of technology-
based instruction in their language classes. A test of difference revealed that 
female instructors had stronger beliefs in student-centered online language 
instruction than their male colleagues, according to the results of the study.  
 
The employment of technology in the language classroom, on the other hand, is 
more positively linked with male instructors. Students' levels of language learning 
motivation and engagement were examined, and the results revealed that male 
and female students had similar levels of language learning drive and 
engagement. The test of relationship also revealed that the more  confidence the 
instructors have in the value of student-centered teaching in the integration of 
technology in the language classroom, the more motivated and involved the 
students are in the process of learning the language.  
 
Furthermore, it was shown that students' motivation and engagement in online 
language learning are adversely associated with their teacher-centered beliefs, 
according to the findings. The rationale for this discovery is that when students 
are enabled to explore language courses via the use of student-centered teaching 
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methods in online education, the results are positive. These are the pedagogical 
ideas that encourage EFL instructors to incorporate technology positively into 
their language classrooms in this regard. As a result, instructors must be able to 
review their beliefs regarding the use of technology in EFL classrooms and how it 
affects students' involvement and motivation in their language study. 
 

5. Recommendations, Implications, and Future Research Direction    
Based on the results, this concept may be implemented by other schools' 
administrations in order to enhance EFL instructors' pedagogical ideas and values 
regarding the use of technology as a method of learning and development. 
Technologies may be utilized to engage EFL learners in group discussions on 
language structures and ideas such as the various types in order to foster 
collaboration among them and encourage them to work together in order to 
engage students in learning experiences and ensure that learning objectives are 
achieved.   
 
In terms of practical and administrative implications, the research has the 
following recommendations: First and foremost, school administrators must 
reconsider the pedagogical advantages of technology integration for their 
language instructors since school leadership has an effect on teachers' acceptance 
and implementation of innovation. Second, instructors should become more 
effective and efficient 21st-century language educators as a result of ongoing 
capacity development in the area of technological integration.  
 
To conclude, the provision of adequate technology resources for teachers is 
required due to the language instruction support curriculum, particularly for 
female teachers who have demonstrated a lower level of attitude toward the use 
of technology integration in the language classroom than male educators. The 
findings of the study on the beneficial connection between instructors' 
pedagogical views and student involvement may be further confirmed via mixed-
method research in the future, which is one of the study's research directions. 
Furthermore, additional personal profile factors such as rank, age, and the 
teachers’ degree of experience to technological tools may be included for future 
studies in a similar way. It is necessary to do further research on the students' 
academic performance in order to determine their degree of achievement. It is 
possible to undertake research on the actual link between their exposure to 
teaching methods and the beliefs of the instructors. Furthermore, the use of real 
experimental study design and structural equation modeling (SEM) regarding the 
issue of inquiry linked to this may allow for more accurate conclusions about the 
results of the problem of inquiry. 
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